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PREDHOVOR

Pregradudlna priprava, ako komplexné Stadium na vysokej Skole, je dolezitou zlozkou
profesijného rozvoja buducich ucitel'ov. Jej ciel'om je formovanie Studentov po ich osobnostne;j
a profesiondlnej stranke, ¢o je jedna z kI'i¢ovych faz, v ktorej rola Studenta postupne prechadza
do roly ucitela. V profesijnej priprave Studentov ucitel'skych Studijnych programov zohrava
vyznamnu ulohu jej prakticka ¢ast’. Dolezitou sicastou a vyznamnym cCinitel'om profesijného
rozvoja Studenta v ramci jeho praktickej pripravy je cviény ucitel’ ako ¢lovek, na ktorého sa
moze obratit’ v akejkol'vek situdcii, ktory mu poskytuje podporu a prostrednictvom prakticke;j
skusenosti a jej reflexie pomaha rozvijat’ poznanie i zru¢nosti na kvalitativne vysSej urovni
(Novocky, Orosova, & Petrikova, 2021). V odbornej literattre je cvicny ucitel’ oznacovany ako
fakultny ucitel’ ¢i kooperujtci ucitel. V siéasnosti sa na jeho oznacenie stale CastejSie pouziva

termin mentor.

Kwvalita a efektivnost’ pedagogickej praxe vo velkej miere zavisi od cvi¢ného ucitel'a, ktorého
ulohou ako mentora, je poskytovat maximalnu podporu Studentovi, pomahat’ maximalizovat’
edukacné skusenosti, obohacovat’ ich a profesijne sa rozvijat. Zeichner (2002, In Duschinska,
2010) uvadza, Ze osobnost a schopnosti mentora su kI'icovym faktorom v procese ucenia
Studentov v priebehu pedagogickej praxe. Beck a Kosnik (2002, In Duschinska, 2010) zase
zdoraziiuji zdravo nastaveny mentorsky vztah ako zaklad pre bezpecné prostredie a podporu
Studentov ucitel'stva. DdleZitou sucast'ou procesu stdvania sa ucitelom je teda mentoring ako
poradenstvo a podpora budutcich ucitelov v ich $tadiu a zacinajucich ucitel'ov v zaciatkoch ich
kariéry. Ide o témy, ktoré su v poslednych niekol’kych rokoch sticastou odbornych publikacii,
vyskumov a diskusii na mnohych medzinarodnych konferenciach venovanych pregraduadlnemu
a dalSiemu vzdeldvaniu ucitel'ov, napr. séria konferencii ATEE (Associaton for Teacher
Education in Europe). Rola cvi¢ného ucitela ako mentora je vel'mi aktuédlna, pricom doraz sa
presuva z produktovo-orientovaného modelu mentoringu na procesualne orientovany vzt'ah
zahriiujuci ziskavanie poznatkov, ich aplikéaciu a kritickl reflexiu, a to v kontexte reflexivne
orientovanej pedagogickej praxe, ktorej koncepcia vychadza zo sociokonStruktivistickej teorie
poznania a ucenia sa (Korthagen et al., 2011). Fundamentalnym procesom mentoringu je ucenie
sa a mentoring je charakterizovany ako recipro¢ny a kolaborativny vzt'ah medzi dvoma alebo
aj viacerymi osobami, ktoré zdiel'aju spolo¢ne zodpovednost’ za rozvoj Studenta — buduceho

ucitel’a (Zachary, 2002).
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Viaceri autori (Zachary, 2002; Raujan et al., 2007; Hennissen et al., 2011; Liu, 2014 a ini)
zdoraziuji vyznam mentorskych sposobilosti a podpory rozvoja reflexivnej mentorskej praxe
ako dolezitého prostriedku zefektiviiovania praktickej pripravy Studenta uditelstva, jeho
profesijného rozvoja a skvalitiiovania jeho budicej edukacnej praxe. Napriek tomu, ze cvicny
ucitel’ pracuje so Studentom ucitel'stva, jeho cielom nie je Studenta hodnotit, ale analyzovat
jeho ucenie a vyucovanie a uvazovat, akym spdsobom mozno tieto procesy skvalitnit. V tom
spociva zaklad mentorského vzt'ahu cvicného ucitel'a ako mentora a Studenta ucitel'stva ako

menteeho.

Na zaklade analyzy konceptu mentorskych sposobilosti cvicnych ucitelov, zisteni ndzorov
cviénych ucitel'ov a ich naslednych odportcani, vychadzajiic z kompetencii orientovanych na
ziaka, edukacny proces a profesijny rozvoj sme vytvorili protokoly pozorovania (hospitacie)
a rozhovoru (rozboru), ktoré st zakladnym nastrojom mentoringu $tudenta ucitel'stva cvicnym
ucitel'om. Tieto protokoly boli analyzované cvi¢nymi u¢itel'mi — mentormi v ramci workshopu
a tvoria sucast’ publikacie ,,Mentor a mentee v profesijnej praktickej priprave. Prirucka

mentoringu Studenta ucitel’stva cvicnym ucitelom*.

Vysokoskolska ucebnica ako prirucka mentoringu Studenta ucitel'stva cvicnym ucitelom je
vystupom rieSenia grantového projektu VVGS-2022-2386 ,,Mentoring Studenta ucitel’stva
cvicnym uditePom*. Predstavuje kreativnu textovi pomodcku zamerani na inovacie
Vv stratégidch podpory rozvoja mentorskych sposobilosti cvicného ucitela s dorazom na
inovativne pristupy vo vzt'ahu k studentovi uéitel'stva. Vysokoskolska uéebnica je uréena pre
Studentov ucitel’stva, Studentov dopliujuceho pedagogického studia, rozsirujuceho stadia, ale
rovnako aj pre cvi¢nych uéitel'ov zo zakladnych a strednych §kol a vysokoskolskych pedagogov
profesijnej praktickej pripravy. Jej anglicka verzia ponuka moznosti vyuzitia v ramci Studijnych

pobytov Studentov ucitel’stva v zahranici a zahraniénych Studentov na Slovensku.

Kolektiv autorov
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1 PROFESIJNA PRAKTICKA PRIPRAVA

e Co je profesijna prakticka priprava?

e V Com spociva profesionalita ucitel’'stva?

~? o Aké su zédkladné modely ucitel'skej profesie?

re & e Aké st modely pripravy buducich ucitel'ov?
‘ Q;’j e Kito je cviény uditel?

- e V akych rolach vystupuje cviény ucitel’?

e Kto je praktikant?

e Kde je realizovana profesijné prakticka priprava?

e Akou formou je realizovana profesijna prakticka priprava?

e Aké typy pedagogickej praxe absolvuje praktikant?

Profesia ucitel’a patri medzi najviac diskutované témy stucasnej spolo€nosti. Kym v minulosti
sa kladol doraz predovSetkym na efektivnost’ prezentovania poznatkov ziakom, dnes profesia
ucitel'stva smeruje k modelu profesionality. Sucasné ponimanie vzdelavania, funkcii Skoly,
individualnych potrieb ziakov a rovnako poziadaviek spolo¢nosti zvySuje naroky na ucitel'ska
profesiu. U¢itel’ je vnimany ako edukator, profesional, ktory vykonava eduka¢nu ¢innost’ nielen
v pedagogickej profesii, ale i v mnohych inych profesiach. Za eduka¢na ¢innost’ povazuje
vyucovanie, vychovavanie, Skolenie, zacviCovanie, trénovanie ¢i inStruovanie (Pricha, 2002,

5.17 - 18).

1.1 Profesionalizacia uéitePstva

Vymedzenie pojmu ucitel’ sa vo vSeobecnosti viaze na preferované pristupy, v ktorych zohrava
dominantnu tlohu vymedzenie Specifickej znalosti a sposobilost’ ucitel’a. V poslednych rokoch
20. storocia sa pri vymedzeni pojmu ucitel’ preferovali dva pristupy: kompetencny a reflexivny.
Kompetenény pristup je zamerany na vymedzenie siborov vedomosti, zruénosti a postojov,
ktorymi musi ucitel’ disponovat’, aby konal ako kompetentny profesional. Kompetencie su

chapané ako to, ,,Co* ucitelia vedia, alebo, ,,ako* to vedia robit’ (Tomengova et al., 2017, s. 39).

9|strana



Mentor a mentee v profesijnej praktickej priprave

Ich odstupiiovanie do vykonovych urovni je sucastou profesijnych Standardov, ktoré su
legislativne podlozené. Reflexivny pristup vychadza z rozvijajucej sa ucitel'skej osobnosti, jej
premeny z ucitela zaciato¢nika na ucitela experta. Ide vlastne o profesijny rozvoj ucitel’a,

ktorého hlavnym aktérom je on sam.

Uvedené pristupy do zna¢nej miery ovplyvituji modely ucitel’skej profesie. Modely ucitel'ske;j
profesie rozliSujeme podla (a) povahy vykonavanych ¢innosti a (b) profesionality ucitela,

kvality jeho kompetentného profesijného myslenia a konania.

Modely ugitel'skej profesie podl'a povahy vykondvanych cinnosti (Stech, 2003 In Pavlov, 2013,
s. 11):

» Ucitel robotnik
Je riadeny akontrolovany zvonku, bez autentickej kontroly vlastnej prace.
Sprostredkovava ciele a obsahy vyucby, je zaneprazdneny narastajucim objemom
administrativnych povinnosti. Ide 0 uéitel’a bez vlastnej autondémie.

» Ucitel remeselnik
Je bez vyraznejsej kontroly. Jeho Cinnost’ sa opiera o prax a skusenosti kolegov, je
Casto intuitivna, napodobiiujuca dobri prax s dérazom na prakticky vykon, je bez
reflexie s prevladajiicim teoretizovanim. Ide 0 uditel’a s relativnou autonomiou.

+ Ucitel umelec
Je autentickou a kreativnou osobnost'ou. Svojou ¢innostou podporuje, podnecuje
arozvija ziakov, je zapaleny pre deti a vyucbu, avSak Casto prevazuje emocionalna

¢innost’ nad vedecky riadenou ¢innost’ou.

Modely ucitel'skej profesie podla profesionality ucitela, kvality jeho kompetentného
profesijného myslenia a konania (Tomengova et al., 2017, s.41 —42):

» Ucitel reflexivny profesional
Aktivne a vytrvalo uvazuje o vlastnom presvedceni, uvedomuje si svoje mentalne
Struktary, opiera sa 0 edukacnu tedriu aceld svoju cCinnost' podrobuje kritike
a reStrukturalizacii svojej ¢innosti na zéklade reflexie.

« Ucitel' vyskumnik
Svoju pracu podrobuje reflexii a kritickému skumaniu, realizuje akény vyskum
s vyuzitim vyskumnych metdd, overuje stanovené hypotézy, analyzuje ziskané
vysledky, o ktoré sa deli so svojimi kolegami.

» Ucitel expert
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Je vynikajico vzdelany profesional, podava opakovane excelentny vykon v ramci
svojej profesie, vedome sa snazi monitorovat’ a zlepSovat’ vlastnu prax (reflexiou,
vyskumom, cielenym nacvikom), analyzuje vyucbové situdcie, prepéja teoretické

a praktické znalosti, udrziava svoju expertnost’ vlastnou (seba)reflexiou.

Dvadsiate storocie prinieslo prvé prejavy snahy o profesionalizaciu uditel'stva so vSetkymi
atributmi profesie. Otazka ucitel'stva ako profesie sa stdva v poslednych rokoch aktualnou
témou mnohych politickych i odbornych diskurzov. Hl'adanie a tvorba univerzalneho konceptu
profesionalizmu ucitel'stva je vSak ovplyvilované geografickym, kultirnym 1 historickym
hladiskom krajiny. Podstata profesionalizacie vo vSeobecnosti, podl'a Kot'u & Havlika (2007,
s. 163), spoc¢iva vo vysokom formalnom stupni, profesijnom vzdelavani, autonomii samotného

procesu, ako i expertnej kontrole profesiondlov.

Ucitel'ska profesia, ako profesia vykazujica znaky profesionalizacie, je vnimana cez vysoku
uroven profesionality ucitePov, ktori prezentuji svoju profesijna identitu a vedia, v ¢om maja

byt profesionali (Kosova In Kasacova et al., 2006, s. 8).

Pavlov (2013, s. 13, tab.1), na zaklade vysledkov narodnych analyz, aktualizoval Kritéria

profesionality uditel’stva:

* stubor vedomosti a zrucnosti, presahujici vedomosti a zru¢nosti laickych oséb,

» zmysel pre sluzbu verejnosti, celoZivotnil angaZzovanost’ v jej prospech, oddanost’ praci
a ziakom,

+ aplikacia vyskumu a tedrie v profesijnej praxi,

« dizka profesijnej pripravy,

* kontrola nad licenénymi Standardmi alebo poziadavkami na vykondvanie profesie,

* autonomia v rozhodovani vo vybranych sférach vlastnej pracovnej ¢innosti,

* vyuzitie administrativy pre ul'ahCenie prace profesionalov,

* existencia samostatnych profesijnych zdruzeni (komor) pre prislusnikov profesie,

» eticky kddex profesie pomahajtci riesit’ sporné otazky jej vykonu,

* vysoka urovenl dovery v jednotlivych pracovnikov profesie,

* vysoka socidlna prestiz a vysoky ekonomicky status prisluSnikov profesie,

* podpora profesijnému rozvoja ucitel'ov pri vykone prace (pedagogickej ¢innosti).

Otazka podpory kvality ucitel'a a jeho profesijného rozvoja bola dlhé roky zanedbavana. Az
zékon €. 317/2009 Z.z. o pedagogickych zamestnancoch a odbornych zamestnancov vykryl

cast’ problémov. Zaviedol sa nim systematicky profesijny rozvoj, kariérové stupne, kariérové
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pozicie, atesticie a profesijné¢ Standardy. Ucitelom sa legislativne ponukla moznost
kontinudlneho vzdelavania, ich kariérneho rastu, ohodnotenia a celkového profesijného
rozvoja. Zaujem ucitel'ov o kontinualne vzdeldvanie podporila i moznost’ ziskania kreditového
priplatku. Ucitelia mohli absolvovat’ adaptacné, aktualiza¢né, inovacné, Specializacné c¢i
funk¢né vzdelavanie. Priznévanie kreditov za absolvovanie jednotlivych druhov kontinualneho
vzdelavania bolo vyrazne motivujucim faktorom pre ucitelov, ktori si mohli poziadat
0 kreditny priplatok do vysky 12% tarifného platu. Po 10-tich rokoch platnosti zdkona nastali
opatovné zmeny v d’alSom vzdelavani ucitel'ov, kedy vstapil do platnosti zakon ¢.138/2019 Z.z.
o pedagogickych zamestnancoch a odbornych zamestnancoch. Tento zdkon zarad’uje ucitela
do kategérie pedagogického zamestnanca ako fyzicki osobu, ktord vykonava pracovnu

éinnost’ zameranu na:

e priamu vychovno-vzdelavaciu ¢innost, ktorou sa uskuto¢niuje Skolsky vzdeldvaci
program, vychovny program alebo program vzdeldvania pedagogickych zamestnancov
a odbornych zamestnancov,

* ostatné cCinnosti suvisiace s priamou vychovno-vzdeldvacou cinnostou, ktoré
zamestnavatel’ upravi v pracovnom poriadku,

* poskytovanie vychovy podl'a osobitného predpisu,

» poradenstvo pedagogickym zamestnancom a odbornym zamestnancom v organizacii
zriadenej ministerstvom Skolstva, organizacii zriadenej inym uUstrednym organom
Statnej spravy,

* plnenie uloh v oblasti profesijného rozvoja pedagogickych zamestnancov a odbornych
zamestnancov alebo v katolickom pedagogickom a katechetickom centre,

* spolupracu so Skolami, Skolskymi zariadeniami a zariadeniami socialnej pomoci pri
profesijnom rozvoji, ¢innosti pri atestacii v atestatnej organizacii,

* vykon S$pecializovanych c¢innosti alebo vykon riadiacich ¢innosti v §kole alebo

v skolskom zariadeni (Zakon ¢. 138/2019, 2019, s. 3 —4).

Ucitelia st o 1. tymto zdkonom vedeni k tomu, aby si tvorili plan profesijného rozvoja.

Ucitel’stvo sa stdva povolanim, v ktorom spontanne narasta trend profesionalizacie (Kosova,

2012).
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1.2 Profesijna priprava

Naro¢nost’ vykonu pedagogickej profesie Si vyzaduje zodpovedajicu pripravu tak po stranke
teoretickej, ako i praktickej. Student uéitel'stva nadobtida vedomosti, spdsobilosti
a kompetencie pre vykon svojej profesie pocas pregradualnej pripravy (Orosova & Boberova,
2016). Pregradualna priprava, ako komplexné §tidium na vysokej Skole, je cielena na
formovanie Studentov po ich osobnostnej a profesionalnej stranke, je fdzou transformacie roly

Studenta na rolu ucitel’a a zarovein ddlezitou zlozkou profesijného rozvoja buducich ucitel'ov.

Priprava na ucitel'sku profesiu (pregradudlna priprava) v sebe zahfiia teoreticku a prakticku
cast’. Teoreticka profesijna priprava prebieha spravidla ako sucast’ vysokoskolského stadia
a e zamerana na ziskavanie a rozvoj vedomosti, zru¢nosti a sposobilosti v oblasti pedagogiky,
psycholégie a vo vednych odboroch vyu€ovacich predmetov. Prakticka profesijna priprava
je orientovand na vykon samotného povolania. Tato Cast’ pripravy je realizovatelnd v dvoch
krokoch: v ramci predmetov didaktického charakteru Studijnych planov ucitel'stva jednotlivych
fakult v univerzitnych podmienkach a ako samotnd pedagogicka prax Studentov ucitel'stva

v podmienkach cviénych §kol regionalneho Skolstva (Orosova, 2017).

Systém pripravy budtcich ucitel'ov v jednotlivych ¢lenskych Statoch Eurdpskej tnie je tvoreny
dvomi modelmi, a to konkurentnym modelom pripravy a konsekutivnym modelom pripravy.
Tieto modely pripravy sa realizuju oddelene alebo je mozna ich kombindcia. Konkurentny
model pripravy sa zameriava na ziskavanie teoretickych i praktickych sposobilosti buducich
ucitelov sucasne (Apple, 2001, s. 186). VyuZziva sa vo vicSine krajin Eurdpskej unie i na
Slovensku. Konsekutivny model pripravy preferuje oddelenu teoreticki a prakticku cast’
pripravy ucitel’'ov, ktoré idu po sebe (Kane, 1985). Tento systém pripravy ucitelov je pouzivany

vo Francuzsku, Taliansku a Spanielsku.

Priprava buducich uditelov v rdmci reformnych zmien vo viacerych krajindch smeruje k trom
explicitnym paradigmam:
* odbornej priprave ucitel'ov (ucitel’ ako profesional, jeho tilohy a funkcie),
 orientacii na vyucbu (uéitel’ ako metodik, organizator, koordinator vyucby),
+ reflexii a vyskumu (ucitel' ako reflexivny praktik a vyskumny pracovnik) (Naylor,
Campbell-Evans, & Maloney, 2015, s. 121).

Na reformné zmeny tykajice sa profesionalizdcie ucitel'stva a profesionality ucitelov
V regionalnom skolstve u nés vysoké skolstvo dlhodobo nereflektovalo a vo vztahu k priprave

buducich ucitel'ov bolo roky podrobované kritike viacerych vyznamnych odbornikov (Kosova,
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Pavlov, Porubsky, Duchovi¢ova, Kasacova, Petrova, Douskova a i.). Petrova a Duchovicova
(In Kosova et al., 2012, s. 101) poukazali na zdkladné problémy v priprave budtcich ucitelov:
» nedostato¢nd kvalita pregradudlneho vzdelavania ucitel'ov,
* zvySujuce sa poziadavky na kompetencie buducich ucitel'ov,
* nejasny profil absolventa bakalarskeho Stadia a s tym stvisiaci opis Studijného odboru,
* nereSpektovanie na seba nadvizujicich faz rozvoja ucitel'skej profesionality
v uéitel'skom Studiu,
» problém Struktarovaného stadia (neuplatnitelnost’ bakalarov ucitel'ov na trhu prace),

» nedostato¢né prepojenie profesijnej praktickej orientacie s akademickou pripravou.

Niekolkoro¢na kritika vzdeldvania a pripravy budutcich ucitelov uznavanymi pedagdgmi
a vyskumnikmi v pedagogickych vedach (Kosova & Tomengova et al., 2015; Pupala, 2004;
Pavlov, 2013; Petrova & Duchovic¢ova, 2013; Porubsky, Kosova & Pavlov, 2014) vyustila od
1. septembra 2019 do zmien v Struktire a opisoch Studijného odboru ucitel'stvo, ktoré sa
prejavia pri najblizsej komplexnej akreditacii Studijnych odborov ucitel'stva a pedagogickych
vied. Studijné odbory andragogika, odborové didaktika, pedagogika, predskolska a elementarna
pedagogika, Specidlna pedagogika, ucitel'stvo akademickych predmetov, ucitel'stvo
profesijnych predmetov a praktickej pripravy, ucitel'stvo umelecko-vychovnych a vychovnych
predmetov boli zdruzené do Studijného odboru ucitel'stvo a pedagogické vedy s moznostou
spajat’ Studijné programy prvého stupiia a Studijné programy druhého stupna do jedného celku
(Vyhlaska &. 244/2019, 2019). Studijny odbor je mozné absolvovat’ v 1. stupni tudia ako
profesijne orientovany, v 1. a 2. stupni $tudia samostatne, v 1. a 2.stupni s moznost'ou spajania

do jedného celku a v 3.stupni.

Studijny odbor uéitel'stvo a pedagogické vedy vo svojom jadre zahfia systematické poznatky:

* pedagogické — Studenti ziskaju poznatky o javoch pedagogickej reality, vychovno-
vzdelavacich procesoch a ich ¢initel'och, determinantoch vychovy a vzdelavania, ako aj
poznatky o spdsoboch poznédvania pedagogickej reality, o pedagogickych a didaktickych
pristupoch, koncepciach a poznatky o rieSeni réznorodych pedagogickych situécii,

» psychologické, sociadlnovedné a z oblasti vedeckého poznania disciplin profilovej
vzdelavacej oblasti — ide o nosné témy jadra sivisiace s poznanim vzdeldvacieho systému,
pravnymi aspektmi a kurikuldrnymi aspektmi vykonu profesie, problematiky vzdelavacej
inkluzie, rozvoja vedeckej, kultarnej a jazykovej gramotnosti, rozvoja metodickych
a metodologickych  sposobilosti a uplatiovania diagnostickych, interven¢nych

a evalvaénych Cinnosti (Sustava Studijnych odborov, 2019).
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1.3 Cvi¢ény ucitel’ a praktikant

Cvicny ucitel’ a cvicna Skola su terminy, ktoré sa v beznej praxi pouzivaju, avsak legislativne
su ukotvené iba okrajovo. Zakon ¢. 137/2022 Z.z. o vysokych Skolach v § 37 definuje cviéni
Skolu ako institaciu, kde prebieha prakticka vyuéba v uéitel'skych Studijnych programoch,
s ktorou verejna vysoka Skola uzatvara zmluvu o spolupraci, @ moze nou byt materska skola,
zékladna Skola, strednd Skola, Specidlna Skola, zédkladna umelecka skola, Skolské zariadenie
a Specialne vychovné zariadenie, ktoré su zaradené do siete $kol a Skolskych zariadeni urcenej
ministerstvom Skolstva; cvicnou Skolou méze byt’ aj stredna zdravotnicka $kola, ak je zaradend
do siete §kol urcenej Ministerstvom zdravotnictva Slovenskej republiky (Zakon ¢. 137/2022

Z.2.,2022).

Pedagogickt prax Studentov vysokej Skoly v cvicnej Skole vedie cviény uditel’ cvicnej Skoly
alebo cvi¢ného zariadenia. Zakon ¢. 138/2019 o pedagogickych zamestnancoch v § 33 ods. b)
definuje podmienky na pedagogického zamestnanca cvi¢nej Skoly ako pedagogického
zamestnanca s prvou atestaciou (2019, s. 22). Cvi¢ni ucitelia su pedagogicki zamestnanci
zékladnej alebo strednej Skoly, ktori sa v obdobi pedagogickej praxe stdvaji spolupracovnikmi
vysokej Skoly (dohoda o vykonani prace), ktora praktikantov na ich Skolu vyslala. Cvi¢ni
ucitelia musia mat’ poZzadovanu pedagogicku spdsobilost’ na vyu¢ovanie dan¢ho aprobacného

predmetu a minimalne prvi atestaciu.
Pocas pedagogickej praxe Studentov pdsobia cvi¢ni ucitelia ako:

+ poradcovia, kedy poskytuji cenné rady tykajtce sa kazdodenného zivota v Skolskej
triede, povzbudzuju praktikantov a poméhaju im zvladat’ pociatocné t'azkosti,

* vzory profesiondlov predvadzajici vzorovy profesijny vykon v triede, rozne pristupy
k vyucbe, rozmanité vyucovacie postupy, vztah k ziakom, kolegom a pod.,

* informatori s cielom informovat praktikantov o kurikule, dokumentacii,
charakteristikach ziakov, vyucovacich stratégiach a i.,

* tréneri zodpovedajuci za vycvik praktikantov v prislusnych pedagogickych
schopnostiach,

» pozorovatelia pozorujuci praktikantov v triede, ich ¢innost’, spravanie,

» poskytovatelia spdtnej vizby, ktori kriticky reflektuju a hodnotia priebeh a vysledky
vlastnej ¢innosti,

 sprievodcovia profesijnym rozvojom praktikanta, buduceho uditel’a,
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» zhromazdovatelia informacii o priebehu praxe praktikantov a poskytovatelia
konstruktivnej spravy a hodnotenia praxe praktikanta pre fakultu (Musai, 1996,
podl’a Filova, 2002, s. 151 — 152).

Cvi¢ny ucitel je nosnym cinitelom v praktickej profesijnej priprave. Jeho postavenie
V profesijnom rozvoji buduceho ucitela je nezastupitel'né. Ujat’ sa praktikanta a sprevadzat’ ho
pocas pedagogickej praxe si vyzaduje osobitni zodpovednost’, pretoze praktikant v tejto novej
nepoznanej role musi preukazat’” mieru aktivneho prepojenia teoretického poznania s novo
nadobudanymi praktickymi skisenost’ami priamo v edukacnom procese (Orosova & Ganajova,
2018). Cvi¢ny ucitel’ je pomyselnym mostom nad priepast’'ou, ktora tvori neprepojenost’ tedrie
a praxe v profesijnej priprave buducich ucitel'ov. Avsak stucasna legislativa cviénému ucitel'ovi
nevytvara podmienky pre sprevadzanie praktikanta pocas jeho pedagogickej praxe v plnom
rozsahu. Cvi¢ny ucitel ma svoj pevny pracovny uvédzok na cely Skolsky rok. Prichodom
praktikanta na vymedzené¢ obdobie sa uvdzok nemeni, cviény ucitel sa venuje svojmu
praktikantovi paralelne s plnenim vsetkych tloh vyplyvajucich z jeho role pedagogického
zamestnanca. Cvicnym ucitel'om nie su ponukané d’al§ie vzdelavacie aktivity na ich profesijny
rast v oblasti vedenia Studenta ucitel'stva. Diametralne odliSnd je situdcia v pregradudlnej
priprave v inych eurdpskych krajindch (Nemecko, Finsko a pod.), ktoré rolu cvicného ucitel'a
podporuju ponukou d’alSieho vzdeldvania a vytvaranim podmienok pre ich pdsobenie na

cviénych univerzitnych ¢i fakultnych vysokych skolach.

Praktikant je student Studijnych programov $tudijného odboru Ucitel'stvo a pedagogické vedy,
ktory je ucCastny pedagogickej Cinnosti v prostredi cvicnej Skoly. Vedomosti, zrucnosti
a kompetencie absolventa $tudijného programu, ktory sa pripravuje na profesiu ugitel’a, spiiiaj
poziadavky profesijného Standardu zacinajiceho pedagogického zamestnanca pre
prislusni kategoriu alebo podkategériu pedagogického zamestnanca. Studijné programy
pregradudlnej pripravy Studentov ucitel'stva musia kopirovat’ platné a zverejnené opisy, ktoré
su vypracované v stlade s profesijnym Standardom zacinajiiceho pedagogického zamestnanca
v troch oblastiach: Ziak, vychovno-vzdelavaci proces a profesijny rozvoj (Ststava Studijnych

odborov, 2019).

Komparaciou vymedzenia nosnych tém jadra a opisu Studijnych odborov ucitel'stvo
a pedagogické vedy mozeme konstatovat, Ze absolvent ucitel'skych Studijnych programov
podla opisu Studijnych programov v sulade s profesijnym Standardom zacinajiceho

zamestnanca:

16|strana



Mentor a mentee v profesijnej praktickej priprave

1. v oblasti ziak

* ma poznatky o biologickych, psychologickych a socidlnych aspektoch vyvinu ziaka,
0 odliSnostiach  vyvinu vyplyvajicich z ich zdravotného alebo socialneho
znevyhodnenia, alebo nadania a talentu, o relevantnych potrebach a Specifikach
jednotlivych socialnych skupin, ako 10 ich Specidlnych vychovno-vzdelavacich
potrebach,

* identifikuje vyvinové a individudlne charakteristiky a vzdelavacie potreby ziaka
a akceptuje individualitu Ziaka, jeho diverzitu v sociokultirnom kontexte,

 identifikuje psychologické a socidlne faktory u€enia sa Ziaka, svoju pedagogickt pracu
prispdsobuje kontextu diverzity vzdelavanej populacie a konceptu institucionalneho
socializa¢ného procesu,

* pozna vzdeldvacie a d’alSie relevantné potreby socidlnych skupin,

* zohladnuje individudlnu situdciu ziakov z cielovych skupin a vytvara optimélne
opatrenia smerujuce k pozitivnej modifikacii ucenia, osobnostného vyvinu a spravania

sa ziaka Ci celej skupiny,
2. v oblasti vychovno-vzdelavaci proces

* ma vedecké poznatky z teoretickej i metodologickej oblasti svojho odboru alebo
Specializécie,

* projektuje, realizuje a hodnoti vychovu a vzdelavanie Ziakov,

* pozna pedagogicku a d’alSiu dokumentaciu, vSeobecne zavdzné pravne predpisy, ako
| ostatné koncepcné a strategické materialy vztahujuce sa k predmetom jeho vyucby
I Skoly ako celku,

* ovlada pedagogicko-psychologické a odborovo-didaktické suvislosti vo vychovno-
vzdeldvacom procese,

+ teoreticky i prakticky ovlada vyu€ovacie stratégie a metody,

* pozna metodologické stuvislosti empirického vyskumu v pedagogickych vedach,

* hodnoti a flexibilne reaguje na pedagogické situacie a procesy,

* je zruény v oblasti informacno-komunika¢nych technolégii,

* planuje, projektuje, riadi a organizuje formovanie osobnosti Ziakov prostrednictvom
diagnostickych, intervenénych, korekénych a preventivnych aktivit,

» realizuje vychovno-vzdeldvaci, pedagogicko-terapeuticky, intervencny a diagnosticko-
poradensky proces, a to 1 v podmienkach S$pecialnej vychovy a vzdeldvania alebo

inkluzivnej vychovy a vzdeldvania,
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» formuluje diagnostické, pedagogické a odborné zavery, odporucania a usmernenia,

» efektivne kooperuje s rodi¢mi, socidlnym prostredim a d’al§Simi odbornikmi,
3. v oblasti profesijny rozvoj

« ma prehlad o systéme vychovy a vzdelavania v Slovenskej republike, o pravnych
predpisoch a kurikularnych materialoch vykonu ucitel’skej profesie,

* pozna rozne pristupy vykonu profesijnych Cinnosti, Siroky repertoar adekvatnych
postupov a metod, ako i Struktiru profesie, profesijné zdzemie odboru a principy
profesijnej etiky,

* dokdze samostatne a primeranym spdsobom realizovat pedagogické hodnotenie
a evalvaciu ziaka, ale 1 seba samého a svoj d’alsi profesijny rozvoj,

» efektivne komunikuje s externym prostredim (rodicia, pestuni, komunita a pod.),

* samostatne skima pedagogické javy v prostredi vychovy a vzdeldvania, formuluje
zavery vlastného skimania a dokéze akademicky pisat,

» efektivne pracuje ako ¢len timu, kooperuje so $pecidlnymi pedagdgmi, psycholégmi

a d’alsimi odbornikmi a riadi sa ich odbornymi odporti¢aniami a zavermi.

Je nesporné, Ze existuje silny vztah medzi profesijnou kompetentnostou ucitel’a
a efektivnostou vyucovania (Kulshrestha & Pandey, 2013, s. 31). Vzdeldvanie buducich
ucitelov by preto malo smerovat’ k snahe pripravit’ Studentov ako buducich profesionalov, ktori
su kultirne zdatni, inovativni, tvorivo pristupuju k rieSeniu problémov, su vysoko kvalifikovani
a kriticki myslitelia. Studenti ugitel'stva by mali byt pripraveni citlivo pracovat’ v time, stat’ sa
tvorcami rozhodnuti, planovat’ a efektivne riadit’ svoj ¢as, vzdjomne sa poclivat’ a vyberat’ si
spravau  komunikaénu stratégiu v spravnom case. Buduci ucitel 21.storoia ma byt
predovsetkym reflexivnym praktikom. K tomu je vSak potrebné podporit’ prakticku profesijnu
pripravu buducich ucitelov, ktord je v si¢asnom systéme pripravy budicich ucitel'ov znacne
poddimenzovana a taktiez nezosuladena s teoretickou pripravou (Castokrat je zamerana na
odborné vedomosti predmetu, zaostava ich didakticka analyza). Prepojenost’ teoretickej
a praktickej pripravy budutcich uditelov, so zretelom na aktudlne trendy vo vychove
a vzdelavani Zziakov, ako i v profesijnom rozvoji ulitelov, je nevyhnutnd pre kvalitni

pregradualnu pripravu a podporu efektivnosti ucitel'skej profesie.
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1.4 Pedagogicka prax

V poslednych desatroCiach stupa tendencia hladat’ cesty k zvySovaniu kvality ucitel'skej
profesie a podpory profesijného rozvoja ucitelov, ato uz v obdobi pripravy na ucitel'ska
profesiu. V zahrani¢ni sa beznou formou praktickej profesijnej pripravy stava klinicka prax. Po
vzore medicinskych fakult a ich klinickych pracovisk, su vytvarané klinické skoly ,,Clinical
Schools* (Darling-Hammond, 2014). V koncepcii klinickych $kol je ich zasadna rola
v ziskavani klinickych skusenosti Studentov prostrednictvom integracie teorie a praxe
a integracie profesijnych kompetencii. Tieto klinické Skoly sa vyznacujii vysokou troviiou
kvality vyucby, pedagogickych zamestnancov a ich profesijnych kompetencii, implementaciou
inovativnych pristupov, ako i realizaciou akénych vyskumov so zameranim na zlepSenie
procesov ucenia sa a vysledkov ziakov. Klinické Skoly vel'mi uzko spolupracuju
S univerzitnymi pracoviskami pripravujicimi buduicich ucitelov nielen v oblasti pregraduélne;j
pripravy, ale i celozivotného vzdelavania. Vytvarané klinické timy tvorené z klinického ucitel'a
(cviéného ucitela), Studenta ucitel'stva (praktikanta) a univerzitného ucitel'a (supervizora)
vel'mi uzko spolupracuji na vyucbe praktikantov, formativnej spitnej vézbe, analyze
reflexivneho dennika (tak cviéného ucitel’a, ako i praktikanta), ¢i samotnom hodnoteni Studenta
(Bendl et al., 2011; Grimmett & Erickson, 1988; Hargreaves, 2000; Spilkova & Tomkova et
al., 2015).

Na Slovensku expertna skupina vysokoskolskych ucitelov, pozostdvajica z vyznamnych
univerzitnych pracovisk pripravujucich buduacich ucitelov pod vedenim prof. Kosovej a pod
garanciou Ministerstva Skolstva, vedy, vyskumu a Sportu v roku 2015, vypracovala navrh na
profesijnt prakticku pripravu budtcich ucitelov (Kosova & Tomengova et al., 2015). Tento
navrh koncepéne prepdjal tak jednotlivé typy pedagogickej praxe Studentov, ako 1 d’alSie
vzdelavanie cvicnych ucitelov a legislativne ukotvenie pre vznik cviénych univerzitnych
a fakultnych s§kol. Navrh vsak nebol podporeny a profesijna prakticka priprava zostala
nezmenend. Clenovia timu na svojich univerzitnych pracoviskiach do $tudijnych planov
ucitel'skych Studijnych programov po rokovaniach s garantmi navySili aspon rozsah

jednotlivych typov praxe.

Pedagogicka prax je sucast'ou profesijnej praktickej pripravy, realizovanej v dvoch krokoch,
v ramci predmetov didaktického charakteru Studijnych planov ucitel'stva jednotlivych fakult
V univerzitnych podmienkach a v podmienkach cviénych §ko6l regiondlneho Skolstva.
Pedagogicka prax je definovana v pedagogickom slovniku ako ,,sucast’ pripravy ucitelov

a vychovavatel'ov na pedagogickych a inych fakultach s cielom spajat’ tedriu a prax vSetkych
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zloziek vysokoskolskej pripravy, uviest’ buduceho ucitel'a do podmienok realneho skolského

prostredia a zacvicit ho v ¢innostiach ucitel'skej profesie” (Pricha, Walterova & Mares, 2003,

S. 156). Porubskd (2007, s. 292) vnima pedagogickii prax ako moznost’ konkretizacie

a systematizacie vedomosti, poskytnutia Studentom zakladnych pedagogickych spdsobilosti

nevyhnutnych pre vykon ich budiceho ucitel'ského povolania. Cielom pedagogickej praxe je

ziskanie profesijnych kompetencii pre vykon povolania prepojenim praktickych skusenosti

s teoretickymi vedomostami (Kosova & Tomengova et al., 2015, s. 47).

V profesijnej praktickej priprave Studentov ucitel'stva rozoznadvame nickol’ko modelov

pedagogickej praxe, podl'a vybranych dominujucich kritérii (Kontirova et al., 2011, s. 10):

a) Z hladiska obsahu rozliSujeme:

Vseobecnu psychologicko-pedagogicks prax, ktora sa orientuje na pozorovanie
aanalyzu prace v triedach a smeruje k identifikovaniu, kategorizovaniu
ak analyze psychologickych a vSeobecno-didaktickych javov vyucovania,
k pozorovaniu realnych ziakov, ucitel'ov a $kolskych tried.

Odborovo/predmetovi:  pedagogicku prax, rozvija pedagogické a z nich
vyplyvajice najmd didaktické schopnosti praktikantov spité s vyucbou

konkrétneho aprobacného predmetu.

b) Z hladiska miery samostatnej aktivity praktikantov rozoznavame:

Hospitacnu (ndcuvoviy) prax, pri ktorej je praktikant priamo ucastny na
vyucovacej hodine v cvi¢nej $kole so zameranim na pozorovanie priebehu hodiny,
¢innosti ucitel’a a ziakov a na ich nasledny rozbor.

Asistentsku prax, ktora tvori prechod medzi ,,pasivnym* pozorovanim vyucovacej
hodiny a vlastnou aktivitou praktikanta vo vyucovani.

Vystupovu prax zameranu na samostatné vyucovacie vystupy praktikantov pod

vedenim cvi¢nych ucitel'ov na zédklade vopred premyslenej pisomnej pripravy.

C) Zhladiska organizacie praktickych aktivit praktikantov v cviénych Skolach

rozliSujeme:

Priebeznu prax realizovani subezne s vyucbou na vysokej Skole, pricom
praktikanti praxuju v cvi¢nej Skole spravidla jeden def v tyzdni u jedného alebo
viacerych ucitelov.

Blokovu prax trvajucu spravidla dva tyzdne a jej obsahom moze byt hospitacia

alebo pedagogicky vystup.
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»  Suvislu prax realizovani nepretrzite viac tyzdnov a jej cielom je umoznit
praktikantovi overit si pedagogické skusenosti v rozlicnych podmienkach
a pripravit’ sa na samostatnil pedagogicku ¢innost’.
d) Z hl'adiska poétu praktikantov rozoznavame:
» Individualnu prax, ktord prebiecha u cvicného ucitela. Spravidla je jednému
cvicnému ucitelovi prideleny praktikant, vo vynimoc¢nych pripadoch dvaja,
nezévisle na sebe.

»  Skupinova prax, pri ktorej u cvi¢ného ucitel’a praxuje viac praktikantov.

Kosova & Tomengova et al. (2015, s. 59) vychadzaju pri tvorbe modelov pedagogickej praxe
zo stupnovitosti praktickej pripravy zalozenej na poznavani, pozorovani a naslednej analyze
vychovnych a vyucovacich postupov a pedagogickych situacii, ako aj ich metodickom rozbore.

Z hl'adiska stupnovitosti pedagogickej praxe tak rozoznavame:

»  Demonstracnu prax realizovanti v podmienkach vysokych $kol alebo cviénych §kol
formou cvicenia. Predmetom tejto praxe je demonstracia modelovych situéacii vychovy
a vzdelavania a konfrontacia modelovych situacii s individualnou skusenost'ou
praktikantov, s ich nazormi a postojmi.

*  Hospitacno-asistentsku prax realizovanll priamo v eduka¢nom prostredi zakladnych
a strednych §kol, pri ktorej dochddza k pozorovaniu kazdodennych ¢innosti cvicného
ucitela, vnutornych a vonkajSich podmienok vyuCovania aucenia sa ziakov
a k asistencii cvicnému uéitel’ovi.

*  Pyucbovu prax, ktord je prvotnym priamym kontaktom praktikanta s pedagogickym
procesom. Student pocas tejto praxe realizuje okrem pozorovania pedagogickej ¢innosti
cvicného ucitel’a, pozorovania pedagogickej Cinnosti svojich kolegov praktikantov,
realizuje aj samostatny vystup, bud’ v réznych ¢astiach vyucovacej hodiny, alebo pocas
celej vyucovacej hodiny.

*  Vyucbovu suvislu prax zameranu na overenie nadobudnutych teoretickych poznatkov
a didaktickych zruénosti a na ich prehibenie priamo v eduka¢nom prostredi zékladnej
alebo strednej Skoly. Praktikant sa pocas tejto praxe dostava do roly ucitel’a, v ktorych
posobi Standardne pri vykone svojej profesie.

Neoddelitelnou a nenahraditelnou stcastou pedagogickej praxe je realizdcia metodického
rozboru demonstrovanych, hospitovanych a vystupovych vyucovacich hodin, ako 1inych

asistentskych ¢innosti, ktorym je venovana nasledujtca kapitola.
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DokaZem doplnit’:

e Profesijna prakticka priprava je ...

e Profesionalita ucitel'stva spociva v ...

e K zakladnym modelom ucitel'skej profesie zarad’ujeme ...
e Ucitel reflexivny profesional sa vyznacuje ...

e Medzi modely pripravy buducich ucitel'ov patri ...

e Vyhodou konkurentného modelu pripravy je ...

e Cvi¢nym ucitel'om je ...

e Cvicny ucitel’ vystupuje v role ...

e Cvic¢ny uditel’ v role pozorovatel'a sa prejavuje ...

e Praktikanta ponimame ako ...

e Kompetencny profil praktikanta je zamerany na oblasti ...
e Profesijna prakticka priprava je realizovanad v ...

e Profesijna prakticka priprava je realizovand formou ...

e Ciel'om hospita¢nej praxe je ...

e Cielom vystupovej praxe je ...

o Student ugitel'stva absolvuje pocas profesijnej praktickej pripravy

pedagogicku prax ...
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2 MENTORING STUDENTA UCITELESTVA CVICNYM UCITELOM

e Co je mentoring?

e V akom vztahu si mentor a mentee?

e V Com spocivaju prinosy mentorigu?

e Aké fazy ma mentoring ako proces?

o~ e Co je principom formalneho a neformalneho mentoringu?

e Aké pristupy mdze volit’ mentor k menteemu?

\1? e Aké fazy mé mentorsky vztah v profesijnej praktickej priprave?

e Kto je mentor v profesijnej praktickej priprave?

e Aké st typy mentorov?

e Kto je mentee v profesijnej praktickej priprave?

e Aké st tlohy a roly mentora (cvi¢ného uéitel’a) a menteeho (Studenta
ucitel’'stva)?

e Ako prebieha mentorsky vzt'ah cviéného ucitel'a mentora a Studenta

ucitel'stva menteecho?

Mentoring je ¢innost’, ktora nie je objavom modernej spolo¢nosti. Korene tejto ¢innosti siahaju
hlboko az do pribehov gréckej mytologie, kde mentorom bol verny a oddany priatel’ a poradca
Odyssea, ktory sa podielal na vychove jeho syna Télemacha a pripravoval ho na rolu
panovnika. Dodnes je mentoring vnimany ako proces starostlivého vedenia ¢loveka, ktory

najprv pod dohl'adom ziskava a upeviiuje svoje vedomosti, zrucnosti a skisenosti.

Mentoring vo vseobecnosti je mozné definovat’ ako vztah medzi dvomi 'ud'mi, ktorych
cielom je profesionalny rozvoj (PetraSova, Prausova & Stépanek, 2014, s. 31). Murray (2001)
vnima mentoring ako individudlny vztah medzi skiisenym a menej skisenym ¢lovekom za
ucelom ucenia sa alebo rozvoja Specifickych kompetencii. V tomto vztahu figuruju dvaja
ucastnici — mentor a mentee (mentorovany). Ich vztah je transakény proces, kde vedomosti
moézu byt prendsané z jednej osoby na druhu a zaroven dochadza k budovaniu novych
poznatkov na vlastnych predchadzajucich vedomostiach, porozumeni, presvedéeni
a skusenostiach (Heikkinen et al., 2012). Tento pristup je postaveny na konstruktivizme. Pri
mentoringu ide o rozvojovu aktivitu, kedy mentor pontika pohl'ad na to, ako ¢innost’ funguje,

ako 0 nej premyslat, akym spdsobom reagovat’ na vyzvy a ako si ich ma mentee osvojit.
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Mentoring je metéda na podporu rozvoja potencidlu mentorovanych, ich osobnosti,
sebauvedomenia a sebadovery. Pri mentoringu je potrebné vytvorit’ priestor nie pre poucovanie,
presadzovanie vlastného pohl'adu mentora, ale priestor pre konstruktivnu diskusiu, uvedomenie

si vlastného ,,ja* menteeho (mentorovaného), svojej vlastnej cesty, spdsobu rozvoja.

Vyskumy zamerané na mentoring a jeho efektivnost’ v profesijnom rozvoji poukazuju, ze
mentorovani jednotlivci si spokojnejsi a oddanejsi svojej profesii ako nementorovani
jednotlivci (Wanberg, Walsh, & Hezlett, 2003). Prinosy mentoringu mozeme badat’ v dvoch
rovinach. Jednou je vztah Kk mentorovanému (menteemu), ktory dosahuje svojim
mentorovanim vysSie vykony, nasledne vyssie platové ohodnotenie a rychlejsi kariérny postup
voci nementorovanému jedincovi. Druhou rovinou prinosu mentoringu je pozitivny dopad na
mentora, ktory uspeSnym vzt'ahom s menteem dosahuje pocit uspokojenia z pomoci jemu
zverenému mentorovanému, pocit omladenia vo vlastnom profesijnom rozvoji, ako aj

uvedomenie si problémov, perspektiv délezitych vo svojom odbore.

Mentoring ako proces sa vyznacuje Styrmi zakladnymi fazami (American Psychological
Association, 2006):

1. Iniciac¢na faza. V tejto faze mentoringu mentor aj mentee vstupuju do profesiondlnej
interakcie, ktora by mala tvorit’ pozitivny a pre oboch aktérov prijemny vztah ako
zéklad ich d’alSieho rozvoja. V idealnom pripade potencialni mentorovani (mentees) si
hl'adaju skusenych, uspesnych mentorov, ktorych vnimaji ako dobré vzory pre svoj
d’alsi rozvoj. Naopak mentori, ktori maji snahu sa taktiez rozvijat, hl'adaju
talentovanych jednotlivcov, ktori st trénovatelni. V Standardnych podmienkach mentee
maju k dispozicii zoznam mentorov, zZ ktorych si na zdklade vlastnych skusenosti,
ocakévani a podmienok moézu vybrat svojho mentora. Proces tohto parovania je
dolezity pre d’alsi priebeh mentoringu a tvorbu vzt'ahu medzi mentorom a menteem.

2. Kaultivaéna faza. Je fazou ucenia a rozvoja, v ktorej sa mentee uc¢i od mentora (v tejto
faze ako kouca), avytvara sa medzi nimi profesiondlny vztah. Mentor uci
mentorovaného z vlastnych skusenosti a na zdklade vlastnej odbornosti. Spolo¢ne
analyzujui problémy v ich odbore a hl'adaju potencialne riesenia z ich pohladov. Tato
faza je fdzou hladania rieSeni a efektivnej spoluprace pri rozvoji, faza vytvarania
profesionalnych put.

3. Faza odlucenia. Je fazou ukoncenia mentorského vztahu, kedy mentee si vytvara
vlastn nezavisla identitu. Korektné ukonc¢ene mentorovaného vzt'ahu je zakladom pre

efektivny vysledok mentoringu. Dizka mentoringu je individualna a do fazy odlacenia
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by mali dospiet’ mentor aj mentee uvedomenim si naplnenia cielov mentorovania.
V tejto faze je mentee schopny samostatne vykonavat’ svoju ¢innost’.

4. Faza redefinicie. Ide 0 fazu, v ktorej mentor a mentee mozu opatovne tvorit’ vzt'ah, ale
uz na baze kolegiality ¢i socidlneho priatel’stva. V tejto faze mdéze mentor nadviazat

novy vztah s novym mentee a mentee sa moze dostat’ do pozicie mentora.

Vztah mentora a mentee je zaloZzeny na ich vzajomnej dovere, reSpekte a snahe pomdct
a pomoc prijat’. Ide o rozvijajuici vztah mentorovaného v jeho profesijnom rozvoji. Mentorsky
vztah modze vzniknat zvlastnej iniciativy mentora ¢i menteeho, kedy hovorime
0 neformalnom mentoringu. Neformélny mentorsky vzt'ah sa rozvija spontanne, najcastejsie
Vv ramci jednej organizécie. Je vyuzivany predovsetkym pri vstupe nového zamestnanca do
organizacie. NajCastejSim inicidtorom tohto vzt'ahu je mentee, ktory potrebuje pomoc pri plneni
uloh. Vztah vytvoreny medzi mentorom a menteem tretou osobou ¢i inStiticiou povazujeme
za formalny mentoring. Ide o planované vytvorenie vztahu, kedy efektivitu mentoringu
ovplyviiuju ciele, vyber mentorov a mentee, usmernenia tykajice sa frekvencie stretdvania sa

pocas mentoringu.

Vznik mentorského vztahu v rdmci mentoringu je ovplyvneny viacerymi Cinitelmi, ktoré

ur¢uju formy mentoringu podl'a (American Psychological Association, 2006):

» Potrieb menteeho (mentorovaného). Mentoring zamerany na poradenstvo Vo
vSeobecne] alebo Specifickej odbornej oblasti; poradenstvo podla otazok alebo
problémov; kariérny rozvoj; etické a mordlne vedenie; pomoc pri orientacii
Vv profesionalnych zariadeniach, institiciach, struktirach; poradenstvo pri rozvoji
profesiondlnej identity.

« Uloh a charakteristiky mentorov. Mentoring zamerany na poskytnutie skuseného
vzoru; povzbudenie, moralnu podporu; poskytnutie rad; navigaciu, sprevadzanie
v odbornych organizaciach, sietach; profesionalny rast; prijimanie pomoci od
menteeho.

* Prostredia. Mentoring zamerany na profesijna organizaciu; spolo¢enstvo; virtualne
prostredie (internet); neformalne medzinarodné a narodné siete.

» Typov vztahov. Mentoring zamerany na vznik kariéry; vztah ucitel’ a ziak; vzt'ah
profesional profesiondlovi; kratkodobé alebo dlhodobé mentorstvo; kolegialnu

spolupracu.

V procese mentoringu je dolezity sposob komunikacie. Kazdy jedinec vyskytujuci sa v réznych
rolach (veduci, zamestnanec, rodi¢, priatel, zdkaznik a pod.) ma vlastny sposob jednania,

25|strana



Mentor a mentee v profesijnej praktickej priprave

komunikacie ¢i prejavov. Tento spdsob je ovplyvitovany osobnost'ou jedinca, no aj predstavou,
ako sa v danej roli, situacii spravat’. V mentoringu taktiez plati, Ze vztah mentora a menteeho
je ovplyvneny vzitim sa do vlastnej aktualnej role. Intervenciu vztahu mentora a menteeho
popisuje Heronov model (Petra$ova, Prausovd & Stdpanek, 2014, s. 49). Tento model

rozoznava dva zakladné pristupy a im prisluchajtce styly intervencie.

Autoritativny pristup mentoringu vychadza z posuvania informacii mentora k menteemu
S priamymi navrhmi, ¢o mad mentee urobit. Vyznacuje Sa prikazovym, informativnym
a konfronta¢nym $tylom. Pri prikazovom style mentor priamo radi, zadava prikazy menteemu
na zaklade vlastnych nazorov a pohladov na situaciu. Poti¢a menteeho, ako sa spravat’ a ¢o
robit’ v danej situdcii. Mentor vyuzivajici informativny styl, postva informacie menteemu
s cielom nasmerovat ho k nim prezentovanému rieSeniu situdcie. Napomaha lepSiemu
porozumeniu situacie a navrhovaného rieSenia. Pri konfrontacnom Style mentor provokuje
premyslanie menteeho, kons$truktivne poukazuje na pristupy a rieSenia menteeho, ¢im mu

umoziuje uvedomit’ si ich a pomaha mu vyvarovat’ sa chyb.

Facilitativny pristup mentoringu je postaveny na podpore myslenia, rieSeni menteeho. Mentor
sa snazi zvysit' sebavedomie menteeho vV smere nachadzania vlastnych pohladov, rieSeni
a podpory vlastného rozhodovania sa. Mentor v ramci facilitativneho pristupu ma moznost’
vyuzivat katarzny (ocistny) Styl postaveny na pomoci menteemu uvedomit’ si myslienky,
reakcie, ktorych si nebol pred mentoringom vedomy. Katalyticky (urychlujici) styl mentoringu
umoznuje mentorovi sustredit’ pozornost’ na menteeho, jeho reflexiu, objavovanie seba samého,
realizaciu vlastnych rieseni. V podpornom szyle facilitativneho pristupu mentoringu mentor

vedome buduje sebaddveru menteeho, ocenuje jeho kvality, poukazuje na prinosy a zamery.

V mentorskom vztahu je potrebné reSpektovat’ etické principy, zaloZené na reSpekte,

zodpovednosti, bezithonnosti, spravodlivosti a akceptacii l'udskych prav a dostojnosti.

Mentoring v uéitel’stve chapeme ako intencionalny dlhodoby situovany proces podpory, ktory
je poskytovany ucitel'ovi na pracovisku skisenym kolegom s ciel'om facilitovat’ jeho procesy
profesijného rozvoja (PiSova, & Duschinska et al., 2011, s. 46). Procesy profesijného rozvoja
st zamerané na profesijnu podporu a samotny profesijny rozvoj. V pedagogickej praxi sa
najCastejsie uplatiuje formalny mentoring, kedy mentorovany ja za¢inajucim ucitel'om alebo
chce zvysit svoju kvalifikdciu dal§im vzdeldvanim. Forma formalneho mentoringu je
vyuzivana iV pregradualnej priprave ucitel'ov, kedy mentorom je cviény ucitel’ posobiaci na

zékladnej alebo strednej Skole a menteem je Student ucitel’'stva, buduci ucitel.
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Mentoring Vv pregradualnej priprave predstavuje profesionalnu podporu a vedenie Studenta
ucitel'stva skuiisenejSim pedagdégom z praxe. Ide o0 inStruovanie, vysvetl'ovanie, poskytovanie
konstruktivnej spitnej vdzby, navodov, odporucani a predovSetkym poskytovanie podpory
Studentovi ucitel'stva priamo v $kolskej praxi. Vo vztahu mentora a menteeho v skolskych
podmienkach je potrebné k efektivnosti mentoringu vzajomna dovera, reSpekt, porozumenie
a empatia. Mentor, cvi¢ny ucitel by sa mal v tomto vztahu snazit' o akceptovanie cielov

a zaujmov svojich mentorovanych zverencov, Studentov ucitel’stva.
Mentoring v priprave budicich u¢itePov v podmienkach pedagogickej praxe ma 4 etapy:

* Priprava. Dochadza ku Specifikacii potrieb menteeho, cielov ¢innosti a ujasnenie
predstav o spolupraci v napiiani cielov daného typu pedagogickej praxe (rozhovor
medzi mentorom a menteem pred zaciatkom pedagogickej praxe).

« Dohoda. Mentor a mentee konzultuju pred zaciatkom ¢innosti (hospitacia, vystup),
dohodna si ciele, pravidla, postupy, detaily ¢innosti (rozhovor pred ¢innost’ou).

* Aktivacia. Mentor a mentee konzultuju pocas pracovnej fazy, pracuju na dosahovani
cielov, prekonavaju spolo¢ne vyzvy (rozbor ¢innosti — nac¢uv, hospitacia, vystup).

* Evaludcia. Mentor a mentee zhodnotia a rekapituluja cely proces, oceiuji a hodnotia

(zavere¢né hodnotenie, sprava o pedagogickej praxi).

Specifickost’ jednotlivych typov pedagogickej praxe $tudentov ugitelstva v pregradualnej
priprave si vyzaduje $pecificky pristup mentorov. Studenti ucitelI'stva v podmienkach cvi¢nych
S$kol realizujii demonstracnu, hospitaénu, asistentsku a vystupova prax, ktoré sa lisia nielen

formou realizacie, ale aj ciel'mi, ktoré mentorsky vzt'ah ovplyviiuju.

Kazdy mentorsky vztah je jedine¢ny a cyklicky, kedy sa fazy striedaju: zac¢iatok — rozvoj —
stagnacia — opat’ rozvoj (Hrbackova, Suchankova, LukaSova, & Duharova, 2014). Na zaciatku
vztahu je dominantny mentor, ale postupom vzt'ah nadobuda vyvaZenost’, a mentor a mentee

by sa mali dostat’ na rovnaku Uroven reSpektu a spoluprace.

Uspesnost’ a efektivita mentoringu vychadza z Gspesnosti a efektivity mentorského vzt'ahu
mentora a menteeho. Zaklad efektivnosti vzt'ahu tvori vztah zalozeny na dovere, vzajomnom
poznani, zdiel'ani skusenosti, ponuke tipov smerujtcich k poznaniu triedy, s ktorou mentee
pracuje, K planovaniu vyucby, hodnoteniu ziakov a facilitacii a reflexii vlastnej cinnosti

menteeho.
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2.1 Mentor — cvi¢ny uditel’

Pojem mentor je v zahrani¢i a predovSetkym v anglicky hovoriacich krajindich bezZne
pouzivanym pojmom. V naSich podmienkach a spolo¢nosti sa tento pojem do popredia dostava
az posledné desatrocia. Mentor je obvykle chdpany ako niekto, kto dokéze pomoct’, poradit,
povzbudit’, ¢i byt oporou a vzorom. Mentora v SirSom ponimani vnimame ako sktiseného radcu
a priatel’a, ktory je pre mentorované¢ho motivaénym stimulom. Mnohi autori oznacujii mentora
aj ako kritického priatel’a, ktory konstruktivne zdoraziiuje aj iné rieSenia problémov. Tradi¢ne
sa za mentora povazuje starSia, mudrejSia, viac skisenejSia osoba, @ mentee (mentorovany) zase
mlad$ia, menej skuisend (Kostovich & Thurn, 2006; Higgins & Kram, 2001). AvsSak
modernejsie pohl'ady na to, kto je mentor, hovoria o tom, ze nim moZze byt aj spolupracovnik,

rovesnik, niekto rovnocenny v postaveni aj vo veku (Smith, 2007).

Mentor je definovany ako profesionalne sktsenejsi tvorca podmienok pre svojho
mentorovaného klienta potrebnych na ziskavanie novych vedomosti a zru¢nosti, pre rozvoj
talentu a zaujmov mentorovaného (DuBois a Karcher, 2006, s. 4). Mentor menteemu pomaha,
sleduje jeho profesijny rozvoj a hodnoti pokroky. V literature ndjdeme i negativne pohlady,
kedy mentorovi su pripisované ¢innosti suvisiace s pouc¢ovanim, kritizovanim, napominanim.
Najvystiznejsia charakteristika pojmu mentor Sa vzt'ahuje na ¢innosti mentora v mentorskom

vztahu (EMCC: European Mentoring & Coaching Council, 2008):
M — modeling (modelovanie, vytvéaranie, kreovanie)
E — encourage (podpora),
N — nurturing (starostlivost’),
T —teaching (ucenie),
O — opportunity (prilezitost),
R — relationship (vzt'ah).

Cinnosti mentora si naviazané na tvorbu a podporu mentorského vztahu medzi mentorom
a menteem. Mentor mdZe vtomto vztahu vystupovat v troch zakladnych rolach podla
koncepcie roli mentora ,,3C* — consultant (konzultant), collaborator (spolupracovnik), coach
(kou€) (Lipton, & Wellman, 2003). V roli konzultanta poskytuje podporu, snazi sa vytvorit
vzt'ah a byt modelom pre menteeho. V roli spolupracovnika podporuje rast menteeho, asistuje

mu, prisposobuje proces mentoringu potrebam mentorovaného. Mentor v roli kouca poskytuje
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menteemu emocionalnu podporu, povzbudenie a spdtni viazbu profesionalnym spdsobom. Vo

vSetkych rolach je potrebna dovera, vzajomné porozumenie a recipro¢ny vzt'ah.
Mentor sa okrem tychto troch zakladnych roli moze realizovat este Vv Ciastkovych rolach, ako:

« podporovatel’ — pomaha rozvijat mentecho 0sobnostne a profesionalne, poskytuje
rady, konstruktivnu spitna vizbu, chrani pred neprijemnymi situaciami,

* model — je prikladom, vzorom pre menteeho, predovsetkym vo svojej profesii, integruje
teoriu a prax v profesii,

« facilitator — poskytuje usmernenia a podporu, vytvara prilezitosti na vykonanie tlohy,
umoziuje menteemu poznavat’ seba samého,

» pozorovatel’ - sleduje menteeho pri ¢innosti, hospituje,

» spolupracovnik — identifikuje potreby menteeho, poskytuje mu pomoc, vytvara pre
neho bezpecné prostredie a pouziva timovy pristup,

» priatel — povzbudzuje menteeho v novych tlohach, vyzvach, poskytuje konstruktivnu
spatn vizbu o chybach, nedostatkoch, je kritickym priatel'om,

* tréner — ulitel’ — uci zakladné zruc¢nosti a poskytuje zdroje, $pecifické pokyny pre
vykonavanie uloh,

« ochranca — chrani mentecho pred neprijemnymi situaciami, obhajuje jeho Cinnosti
a reakcie, stara sa o neho v profesijnej oblasti,

» kolega — sprava sa k menteemu ako ku kolegovi, ktory je sucastou profesie, obhajuje
ho v organizacii,

* hodnotitel — poskytuje menteemu spétna viazbu, hodnoti jeho pokrok a zapaja ho do
procesu hodnotenia,

* Kkomunikator — zdiel'a svoje odborné vedomosti a zruénosti, vyuziva rozne
komunika¢né metody,

* manaZér — zabezpeci, aby sa mentee oboznamil so zvyklostami praxe (Ambrosetti &

Dekkers, 2010; Lopez-Real & Kwan, 2005).

Mentora povazujeme za reflexivneho praktika. Reflektuje tak svoju mentorsku ¢innost’, ako
I ¢innost’ jemu zvereného mentecho. Jeho tilohou je podnietit’ menteeho k tvaham o svojej
¢innosti, priniest’ kritickll reflexiu praxe, podporit autondémiu menteeho a viest ho

k efektivnym praktikam.

Mentor sa v mentorskom vzt'ahu taktiez rozvija, pretoze preukazuje svoju odbornost’, zdiel'a

S menteem svoje schopnosti, ziskava pohl'ad budiceho prislusnika profesie, buduje si vztahy

29|strana



Mentor a mentee v profesijnej praktickej priprave

s novymi kolegami, potencionalnymi kolegami na pracovisku. Taktiez sa zlepSuje v nac¢uvani,

poradenstve a manazovani.

Cvicny uditel’ v pozicii mentora je neoddelitelnou sucastou pregradudlnej pripravy Studentov
ucitel'stva. Cvicny ucitel’ v troch zakladnych rolach vystupuje ako konzultant, spolupracovnik

a koud.

V role konzultanta cviény ucitel’ poskytuje informacie o procesoch, postupoch priamo v praxi.
Menteemu predstavuje navrhy, rieSenia pedagogickych situécii, tipy, ako riadit’ triedu. Rozvija
pozorovacie (hospitacné) schopnosti menteeho, upriamuje jeho pozornost’ na situacie, ktoré su

bezné, alebo aj nestandardné v pedagogickej praxi.

Rola spolupracovnika poskytuje mentorovi, cvicnému ucitel'ovi, moznosti spoluprace pri
planovani vyucby, pri rozhodovani, ¢i rieSeni problémovych situécii. Dolezitost’ timovej prace
sa prejavuje v tvorbe stratégii a spdsobov realizacie vyucby, spolo¢ného planovania vyucby, ¢i
vybere vyuéovacich metdéd. Ide orolu, v ktorej mentor dava najavo reSpekt menteemu

a ocakava kolegidlny vztah.

V role kou¢a mentor podporuje rozvoj profesijného myslenia budticeho ucitel'a mentecho, jeho
autonémiu. Rozvija potencial menteeho v oblasti sebariadenia, rieSenia problémov a ucenia.
Mentor sa sustred’'uje na reflexiu ¢innosti menteeho, kladie reflexivne otazky zamerané na

zistenie uspechov €1 obav menteeho (PiSova & Duschinska et al., 2011).

Cvi¢ny ucitel’ ako mentor v Ciastkovych rolach podporuje Studenta ucitel'stva v jeho ¢innosti,
poskytuje mu rady tykajice sa vyucovacieho procesu, jeho projektovania, procesu ucenia sa
ziaka. Poskytuje mu konStruktivnu spédtnu vézbu, zapaja Studenta do procesu reflexie,
sebahodnotenia a hodnotenia. Vytvara mu podmienky pre jeho realizaciu, povzbudzuje ho pri
vyuzivani novych vyucovacich metdd, vytvara mu bezpecné prostredie. Zaroven sa k nemu
sprava ako ku kolegovi, rovnocennému partnerovi, ktory je v procese stavania sa u¢itelom. Sam
je pre neho vzorom, tak profesionalnym, ako aj osobnostnym. V procese pedagogickej praxe
umoziuje Studentovi hospitovat’ na jeho vyucovacich hodinach a zaroven v d’alSej faze sam
hospituje ¢innosti Studenta. Pomaha $tudentovi pripravit’ sa na proces vyucby, koriguje jeho
planované c¢innosti v ramci projektu vyucovacej hodiny, korekcie zdovodiuje. Realizuje
rozborové hodiny so Studentom s cielom nielen pripravit Studenta na pedagogicku ¢innost’, ale
po realizacii vystupu ¢i hospitacii aj nastartovat’ proces reflexivneho myslenia a spravania sa

Studenta (blizSie kap. 2.2 Mentee — Student uéitel'stva).
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2.2 Mentee — Student uditel’stva

V mentorskom vztahu vzajomne intervenuji mentor a mentee. V odbornej literatire sa
stretdvame so synonymom pojmu mentee, a to mentorovany, zverenec, ucefi. Mentee je 0soba,
ktora je uvadzana do praxe v ur¢itom odbore skisenym odbornikom (Kraus, 2005, s. 514).
Mentee je partnerom mentora v mentorskom vztahu. Cinnosti menteeho sa odvijaju od

¢innosti mentora v jeho ¢iastkovych rolach.

Ak je mentor v role podporovatel’a, mentee je otvoreny ¢innostiam, po¢uva mentora, plni tlohy
mentora, reSpektuje jeho poradenstvo apodporu, reflektuje spédtnit vdzbu od mentora
a dokumentuje vlastny pokrok. Ak sa mentor nachadza v roli modelu, ma mentee moznost’
sledovat’ ¢innost mentora, zaznamenavat' si ju, diskutovat’ o ¢innosti mentora, hladat’
zdovodnenia jeho konania, uvazovat o vlastnej praxi a porovnavat’ svoju ¢innost’ s ¢innostou
mentora. Ak mentor je v roli facilitatora, menteemu tym pripravuje vhodné podmienky na jeho
aktivnu Ucast’ na mentorskom vzt'ahu. Mentee sam iniciuje tlohy, reflektuje ¢innost’ mentora
aj svoju, diskutuje o reflexii s cielom objasnit’ ciele a svoj profesionalny pokrok. Vyuziva
prilezitosti, ktoré mu poskytuje mentor, rieS§i planované aj neplanované ulohy a preberd
zodpovednost’ za vlastné ucenie. Mentor vroli spolupracovnika vytvara podmienky pre
menteeho, aby sa zaclenil do pracovného kolektivu a redlnych ¢innosti. Mentee zdiel'a svoje
napady, navrhy rieSeni tloh, problémov, iniciuje spolupracu s ostatnymi, dosledne poctava
a prijima rady ostatnych. Zacina pracovat’ samostatne po boku mentora. Rola mentora ako
hodnotitel'a vytvara priestor, aby mentee oboznameny s kritériami hodnotenia usmeriioval
svoju ¢innost’ veducu k naplneniu tychto kritérii. Sdm realizuje sebahodnotenie plnenia tloh,
svojej komplexnej ¢innosti, pricom vyuziva spiatni vazbu mentora (Ambrosetti & Dekkers,

2010).

Mentoring je interaktivny proces, V ktorom dochddza ku vzajomnému dynamickému
ovplyviiovaniu menteecho mentorom a taktiez mentora menteem. Mentee na zaciatku
mentorského vzt'ahu potrebuje viac podpory od mentora, vedenie, smerovanie ako v zavere
mentorského vztahu. Proces mentoringu v Skolskej praxi je ovplyvneny zodpovednostou

mentora a menteeho.

Mentee zodpoveda za pravidelny kontakt s mentorom, aktivne sa podiela na rozvoji ich
mentorského vzt'ahu. Mentee postupuje podl'a svojho vopred vypracovaného planu mentoringu,
reSpektuje ciele a zavizky, zachovava dovernost, je vnimavy k spétnej vézbe mentora

a vyuziva prilezitosti na svoj profesijny rozvoj.
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Student ugitel’stva sa v role mentee dostava do praxe zdkladnych a strednych §kol, kde na svoju
prakticka cinnost’ dostdva prvykrat spédtni vizbu priamo od skusenejSieho kolegu z praxe.
Menteemu sa vytvara priestor pre ziskanie informacii priamo v praxi o skolskych pracoviskach,
ziakoch a vyucovacom procese. Cielom mentorigu Studenta ucitel'stva je nielen uviest’ ho do
praktickych podmienok vyucby, ale predovSetkym, aby si reflexiou a sebareflexiou uvedomil
edukacny proces, svoj vzt'ah k ziakom i K sebe samému ako budicemu ucitelovi. Reflexia je

neoddelitel’'nou sucast’ou mentorského vzt'ahu.

Reflexia, v stuvislosti s inova¢nymi trendmi a profesionalizaciou uditel'stva ma nadrozmerny
charakter, nevzt'ahuje sa len na eduka¢ny proces, ale na cely profesijny rozvoj ucitel'a a jeho
profesijné kompetencie. Korthagen (2011) stavia reflexiu na procese skiisenostného ucenia,
ktoré vychadza z Kolbovho cyklu ucenia sa zazitkom (obr. 1). V tomto procese v roznej miere

prechadza od herca k pozorovatel'ovi a opa¢ne (Kolb, 1984, s. 31).

. . Skusenost’
Plan zmien (hra, dloha
Ako budeme aktivita)
postupovat "Nied

nabuduace?..." 16co .S.a
stalo...
Hodnotenie
"Co sme urobili Rejlexia
nespravne?...Ak "Co sa
o tuto skusenost’ dialo?...Ako sme
vieme to riesili? ..."
vyuzit'?..."

Obrazok 1 Kolbov cyklus ucenia sa zazitkom
(Zdroj: vlastné spracovanie podl'a Kolb, 1984)

V ramci mentorigu Studenta ulitel'stva je vhodné pouzit’ model reflexie ALACT, v ktorom je

reflexia postavena na idealnom cyklickom procese a prebieha vo viacerych fazach:

« Konanie. Faza je zamerana na ziskanie osobnej skusenosti menteeho. Dochadza v nej
ku konfrontacii predchadzajucich skuasenosti s tedoriou ak vytvoreniu o0sobnej
sktsenosti z tohto potenciondlneho konfliktu. Tato fdzu sprevddza emociondlne
prezivanie, pocity a postoje, ktoré rozhoduju o potrebe vyvolania zmeny, a teda ochote
pristupit’ k reflexii.
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« Spitny pohPad na konanie. Ide o premyslanie o vlastnom vyucovani. Faza je
smerovana k rozvoju podrobnejSieho vnimania, kedy mentee na seba nazerd akoby
o¢ami niekoho iné¢ho. Pokusa sa popisovat’, ¢o chcel urobit’, ako to urobil, ako sa citil
on ¢i samotni ziaci. Vedie fiktivny rozhovor sam so sebou o situacii, ktoru prezil
a nazera na jej mozné rieSenia a priebehy v zavislosti od jeho konania. DoleZitym sa
ukazuje pritom pocit bezpecia na eliminovanie frustracie, neistoty ¢i zlyhavania.

* Uvedomenie si podstatnych prvkov. Vo faze ide o nachadzanie vézieb. Dochadza ku
konfrontacii reflektujiiceho sa menteeho, jeho idealneho a skutocného ja. Faza nesmie
byt  len 0 posudzovani nedostatkov, mé vytvarat prileZitost’ pre generalizdciu problému
a jeho explicitné pomenovanie. Jej zaverom by malo byt vytvorenie osobnej potreby
najst’ v teoretickom zaklade odpovede na praktickt skusenost’.

* Vytvorenie alternativnych postupov. Faza smeruje k vytvoreniu nového konceptu
d’alSej Cinnosti. Mentee si v nej uvedomuje, Ze jeho pdvodny postup nesmeroval
k dosiahnutiu ciel’a alebo bol nedostato¢ny, a preto hl'ada a voli nové rieSenie. V tejto
faze je potrebna podpora a zdoraznenie silnych stranok, aby sa vytvoril priestor pre
samostatnost’ a odhodlanie zmenit’ zauzivany postup.

* Vyskus$anie novych postupov. Ide 0 po¢iatoénu fazu cyklu, pri ktorej sa zameriavame

na novu prakticku skusenost’ (Kasacova, 2005; Korthagen, 2011, s. 115 — 132).

Student uéitel'stva v role mentee ma nevyhodu vodi inym mentee v inych oblastiach, pretoze
pocas pedagogickej praxe mu je mentor prideleny a neméa moznost’ si sdm ho zvolit. Avsak to
neznamend, Ze jeho mentoring je predurceny k neuspechu. Mentori su precizne vyberani
a zaradovani do databazy mentorov dostupnych pre jednotlivé typy praxi. Z uvedeného je
dolezité, aby si mentee uvedomil svoje postavenie v mentorskom vzt'ahu a umoznil mentorovi

zodpovedne pracovat’ na rozvoji jeho profesijnych kompetencii.

Mentee ma umoznit mentorovi pripravit mentorsky plan s prihliadnutim na Specifika
menteeho, o ktorych informuje na tivodnych stretnutiach pri diskusii. Mentee ma byt’ otvoreny
spitnej vdazbe mentora, reSpektovat’ mentora, podielat’ sa na dosahovani stanovenych cielov
pocas mentoringu a prijimat’ nové podnety, napady, stratégie. Mentee si musi uvedomit’, ze
hlavnym cielom jeho mentorovania je jeho profesijny rozvoj. Musi pritom mysliet’ na to, Ze
mentor ho nedokaze vSetkému naucit’, prave naopak, za pomoci mentora ma v sebe objavit’, ¢o

vSetko dokaze realizovat’ implementéciou svojich teoretickych vedomosti.
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2.3 Mentor a mentee pocas pedagogickej praxe

Pedagogicka prax (charakterizovana v kapitole 1.4) je jednou z foriem profesijnej praktickej
pripravy, ktoré prebieha priamo v skolskom prostredi. Je povinnou sucast’'ou pripravy budtcich
ucitelov s cielom prepojit’ teoretické vedomosti s praktickymi skusenostami v podmienkach
realneho Skolského prostredia a zacvicit’ budiceho ucitel’a v ¢innostiach ucitel'skej profesie

(Petrikova & Orosova, 2018).

V procese pedagogickej praxe v podmienkach vysokych $kol a pregradualnej pripravy je
vzhladom na jednotlivé typy praxe Studentovi alebo Studentom prideleny cvicny uditel.
V podmienkach UPJS st cviéni uditelia vyberani z databazy cviénych ugitelov, ktort
aktualizuja kazdoroéne vietky cviéné §koly UPJS na zaklade zaslanych kritérii na cviéného
ucitel'a. Cvi¢ného ucitel'a pridel'uje Studentovi/Studentom asistent pedagogickych praxi po
konzultacii a stuhlase predmetového didaktika. Pri hospitacnej praxi je cviény ucitel’ vybrany
pre skupinu Studentov (max. 6), pri vystupovej praxi je jeden cviény ucitel’ pre jedného
Studenta. Z pohladu mentoringu je pri hospitaénej praxi mentorom cviény ucitel’, ktory
mentoruje skupinu $tudentov — mentees. Pri vystupovej praxi je cvi¢ny uéitel’ mentor a jemu

prideleny Student ucitel'stva je mentee.

Pedagogicka prax je z pohladu mentoringu zamerana na intervenciu mentora a menteeho.
Filova (2000, s. 216) rozoznava typy intervencie poc¢as pedagogickej praxe Studenta ucitel'stva,

kedy mentor:

 stimulujiica — podnecuje k opakovaniu uspesnych vykonov,

* inhibujlca — potlaca neZiaduce, netspesné vykony,

« direktivna — sustred'uje sa na poziadavky, prikazy, vycitky, kritiku a negativne
hodnotenie,

* nedirektivnha — podporuje priazniva klimu triedy, vlastnym prikladom poukazuje na
pozitivnu ¢i negativnu skiisenost’,

» dopredu posobiaca — poskytuje rady a odporucania pre metodicka pripravu, pre vyber
uciva, upozoriiuje na kritické momenty v ucive, spravanie sa triedy, Specifika triedy ¢i
ziaka, eliminuje rizikové kroky menteeho,

+ spitne posobiaca — hodnoti konstruktivne, chvali aj kritizuje.
Intervencia je mozna i z pohl'adu objektu zamerania, kedy sa mentor ststred’uje na :

» Ziaka, ucivo, postupy vo vyucovacom procese, postupy Studenta,
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» pripravu vyucovacieho procesu, realizaciu vyucovacej hodiny, hodnotenie vysledkov
vyucovacieho procesu (reflexia, sebareflexia),

» vonkajsiu zlozku zrucnosti (na vykon),

* vnutornu zlozku zru¢nosti (predstava, kognitivna skiisenost’, afektivny prezitok, Styl

ucenia sa zru¢nostiam a pod.).

Intervencie vo vztahu mentora a menteeho V pedagogickej praxi st velmi rozsiahle
a specifické. Je potrebné na ne nazerat’ z viacerych uhlov a brat’ v uvahu kritéria, na ktoré sa
viazu. Mentoring je vnimany ako proces, no v pedagogickej praxi sa moéze javit' ako
jednorazova aktivita. Pre menteeho je mentor pocas pedagogickej praxe nezndmym ucitel'om,
s ktorym ma vel'mi malo priestoru lepsie sa spoznat’. Plati to samozrejme aj v opaénom smere,
preto je dolezité postupovat’ podl'a navrhovanych Krokov (navrhnuté aj na zaklade odportc¢ani
cviénych ugitelov UPJS pocas workshopu k mentoringu $tudenta uéitel'stva), aby mentorsky

vzt'ah smeroval k efektivnemu mentoringu:
1. Priprava menteeho na mentoring.

Prebieha v ramci inStruktaze Kk pedagogickej praxi. Je povinnou stcastou hodnotenia
predmetu. Studentovi st poskytnuté informacie o priebehu mentoringu, o jeho pravach
a povinnostiach v ramci mentorského vztahu. Mentee ma k dispozicii podklady

k realizacii pedagogickej praxe.

V ramci hospitacnej praxe je vytvorend skupina Studentov (max. 6), ktorym je prideleny
jeden mentor. Skupina ma svojho zastupcu, prostrednictvom ktorého komunikuje
S mentorom (upresnenie terminov stretnuti a pod.). Ak hospita¢nid prax je formou

tyzdennych hospitacii, vzdy na inej $kole, mentee ma viacero mentorov.
2. Priprava mentora na mentoring.

Cvicni ucitelia mentori st pre mentoring v ramci pedagogickej praxe pripravovani na
metodickych semindroch aodborne je im poskytnutd pomoc prostrednictvom
odbornych workshopov. Mentori maji vopred k dispozicii material a podklady
k pedagogickej praxi. Su informovani o cieloch praxe, oakavaniach, o ich pravach
a povinnostiach. Pocas trvania praxe maju k dispozicii konzultacie s asistentom
pedagogickych praxi (po organizacnej stranke) a predmetovym didaktikom

(supervizorom po odbornej stranke).
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3. Uvodné stretnutie mentora a menteeho.

Uvodné stretnutie mentora a menteeho prebieha pred zagiatkom pedagogickej praxe
v skole mentora, kedy si mentor amentee stanovia, na zaklade im dostupnych
materialov, podmienky dalSieho stretdvania a organizaciu. Tzn. pripravia Si
harmonogram ich stretnuti a ¢innosti, rozvrh, kedy budu realizovat’ hospitacie, vlastné
vystupy menteeho, rozborové hodiny a pripravné stretnutia k vyucbe. Mentor uvedie
mentee do aktualneho stavu v Skole (aké st podmienky na vyucbu, Specifika Skoly ¢i

individualne charakteristiky Ziakov).
4. Pravidelné stretnutia mentora a menteeho.

Pravidelné stretnutia mentora a menteecho sa realizuju podla pripraveného
harmonogramu. Pred vyucovacou hodinou, ¢i uz hospitaénou alebo vystupovou,
prebieha stretnutie mentora a menteeho. Mentor kladie otazky smerované k ocakavaniu
menteeho, vyjadruje svoje odporicania k priprave menteeho na hospitaciu alebo vystup.
Pri priprave na hospitaciu mu poskytne relevantné informacie, ktoré mozu zefektivnit’
proces i vysledok hospitacie. Pri samostatnych vystupoch menteeho mentor vedie

mentorsky rozhovor s cielom pripravit’ menteeho na vyucbu, usmernit’ jeho ¢innosti.

Po vyucovacej hodine, resp. hodinach hospitacii alebo vystupov mentor vedie
mentorsky rozhovor smerujici k hodnoteniu €innosti menteeho. Analyzuju priebeh
vyuCovace] hodiny, sustreduju sa vrozhovore na oblasti vo vztahu k Ziakovi,
k vyuCovaciemu procesu ak samotnému menteemu. Metodicky rozbor mentor
nesmeruje iba na samotny proces, ale i prezivanie menteeho. V tejto faze sa mentor
preukazuje ako reflexivny praktik a facilitator. Vedie menteecho k uvazovaniu nad

vlastnou ¢innost’'ou a K navrhom na zmenu.

Pri oboch typoch pedagogickych praxi je potrebné, aby cvicny ucitel’ v role mentora:

L]

vystupoval ako kolega menteeho,

+ reSpektoval menteeho individualne vedomosti a sktisenosti,

* prejavoval mu znanl mieru porozumenia,

* nemal iba jeden nosny model vyuc€ovania ako spravny, pevny,

* komentuje, vysvetl'uje menteemu, ale i sam pozorne nac¢iiva menteemu,

* pomdha menteemu rozvijat jeho nezdvislost, prostrednictvom reflexie,

sebahodnotenia (Wallace, 1991).
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Mentor by mal implementovat do mentorského vztahu vyssie uvedeny

konStruktivisticky pristup, nie preskriptivny, pod vplyvom ktorého:

* sprava sa autoritativne,

» predstavuje jediny zdroj odbornosti,

«  kritizuje,

* poukazuje na jediny spravny model vyucby (jemu vlastny),
* nevytvara priestor k vyjadreniu sa menteeho,

* zachovava si za kazdl cenu autoritu (Wallace, 1991).

Mentor a mentee Vtejto faze vychadzaji predovSetkym z hlavnych metod, ato
pozorovania a rozhovoru. Metdda pozorovania je uplatiiovana smerom k mentorovi,
kedy mentee pozoruje mentora nielen pri vyucovacom procese, ale ipri analyze,
rozbore, rozhovore, v beznych podmienkach $koly pri rieSeni problémov a situacii. Pri
pozorovani mentor sleduje ¢innost’ menteeho v procese pripravy, realizacie vyucovacej
hodiny z aspektu didaktického, pedagogického, psychologického i socialneho. Mentor

pozoruje menteeho ako komplexnu osobnost’ budticeho uditel’a.

Metdda rozhovoru je postavena na vzdjomnom reSpekte, konstruktivistickom pristupe.
Mentor vytvara menteemu priestor na uvedomenie si vlastnej ¢innosti, vlastného ja
v tomto procese a na hl'adanie spolocnych moznych rieSeni problémov, ktoré¢ sa pocas
mentoringu vyskytli. V rozhovore su mentor aj mentee rovnocennymi partnermi.
Mentee by mal citit’ doveru k mentorovi a jeho snahu pomdct’ mu v jeho profesijnom

rozvoji.
Zavereéné stretnutie mentora a menteeho.

Zaverené (evaluatné) stretnutie mentora a menteeho sumarizuje celé mentorské
posobenie. Mentor poskytuje ucelené hodnotenie menteemu vo vztahu k ziakom,
vyucovaciemu procesu, k sebe samému ako budicemu profesiondlovi. Konstruktivne
hodnoti cely proces mentoringu. Spolo¢ne analyzujii zavere¢nu spravu vypracovant
mentorom a diskutuji o odporticaniach vo vSetkych sledovanych a rozvijanych

oblastiach menteeho.

V procese mentoringu pocas pedagogickej praxe Studentov uclitel'stva je vhodné vyuzivat

pozorovacie, hospita¢né, reflexivne zaznamy, ktoré st neoddelitel'nou sucast'ou analytickych,

reflexivnych ¢i hodnotiacich stretnuti mentora a menteeho (si stcastou prilohovej Casti

publikéacie).
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DokaZem doplnit’:

e Mentoring je ...

e Prinosom mentoringu je pre mentora ...

e Prinosom mentoringu je pre menteeho ...

e Mentoring sa realizuje ako proces a ma fazy ...

e Mentor a mentee st vo vztahu ...

e Principom formalneho/neformalneho mentoringu je ...

e Mentor k menteemu médze volit’ pristup ...

e Mentoring v ucitel'stve je Specificky ...

e Fazy mentorského vztahu v profesijnej praktickej priprave st ...

e Mentor v profesijnej praktickej priprave je ...

e Rozoznavame typy mentorov ...

e Mentee v profesijnej praktickej priprave je ...

e Zakladom mentorského vztahu je reflexia ...

e Ulohy mentora (cviéného uéitela) st ...

e Ulohy menteeho (3tudenta u¢itel’stva) su ...

e Typy intervencie v mentorskom vztahu cviéného ucitel’a a Studenta
ucitel’stva su ...

e Priebeh efektivneho mentoringu sa vyznacuje fazami ...
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3 PROTOKOLY MENTORINGU V PEDAGOGICKEJ PRAXI

Mentoring, ako sme vysSie uviedli, je forma kolegidlnej pomoci. Tuto kolegidlnu pomoc
poskytuje cvicny ucitel’ ako mentor jemu pridelenému Studentovi ucitel'stva ako menteemu. Ide
0 vzajomni pomoc mentora menteemu a menteecho mentorovi. Vzajomnymi hospitadciami
a rozborom ¢innosti sa v ramci mentorského vzt'ahu zlepsuje vo svojej roli kazdy z nich. Aby
mentorsky vztah a vysledok mentoringu bol ¢o najviac efektivny, navrhli sme v tejto Casti
priru¢ky protokoly mentoringu zamerané na jednotlivé Cinnosti mentora a menteeho vo
vyucovacom procese, aj mimo neho. Protokoly vychddzaju z profesijnych Standardov
zacinajiceho ucitela, o.i. 1 profilu absolventa, ktory ich kopiruje. Vyzaduju do znacnej miery
zédmernu profesijnu reflexiu, ktora koriguje a modifikuje edukaénu prax a profesijné ucenie sa.
Profesijna reflexia pozostava zo Styroch faz (Smyth, 1989):
«  opisna faza — Co robim?; Co som robil?
» informujuca faza — Aky to méa zmysel?; O aké principy stojace v pozadi sa opieram?
«  konfronta¢na faza — Ako som sa stal takym, akym som?; Cim by som to mohol
zd6vodnit’?
* rekonStruktivna faza — Ako by som mohol robit’ veci inak?
Tieto fazy paralelne vstupuji do faz mentorského vzt'ahu (Lacina, Rozmahel & Kominacka,
2016):
* identifikacia problému a jeho pri¢iny — mentor vedie menteeho parafrdzovanim
a reflektovanim k popisu problému a zisteniu jeho priciny,
* zmena vnimania problému — mentor smeruje menteecho metdédou spochybiiovania
a cielenymi otazkami k inému uhlu pohl'adu na problém,
*  pomoc pri rieSeni problému — pozitivnou motivaciou a metédou konstruktivnej spitne;j
vizby mentor napomaha efektivnemu rieSeniu problému menteeho.
Navrhnuté protokoly st pomdckou pre mentorov a mentee pri realizacii mentorského
rozhovoru, rozboru nacuvov a realizovanych vyucovacich hodin ¢i c¢innosti ucitela.
Vychadzaju z profesijnych Standardov v troch oblastiach kompetencii ucitelov — Zziak,
vychovno-vzdelavaci proces, profesijny rozvoj. Je len na mentorovi a menteem, ako si nastavia
pravidl4 na zaciatku mentorského vztahu a ako budu s protokolmi navzajom pracovat’, pretoze
st navrhnuté pre oboch obsahovo rovnakeé, o potvrdzuje princip vzajomnej kolegidlnej pomoci
a rovnosti mentora a menteeho v mentorskom vzt'ahu. Hodnotenie v protokoloch je predmetom

vzajomného mentorského rozhovoru s analyzou a reflexiou vlastnej ¢innosti.
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3.1 Protokol mentoringu — hospitacia / nacuv (oblast’ ziak)

Protokol mentoringu — hospitacia / nacuv (oblast’ Ziak)

Hodnotenie
Kompetencia / vedomosti / spdsobilosti menteeho _
@5 - v @
M [ O

Identifikacia vyvinovych a individualnych charakteristik Ziaka

e ovlada/m biologické, psychologické a sociologické aspekty
vyvinu Ziakov

o@®
lis
o@®

e pozna/m teoretické vychodiska pedagogickej diagnostiky

0@
0@

Jis
o®

e tvorivo a efektivne vyuziva/m vedomosti na identifikovanie
individudlnych charakteristik Ziaka

o®
0@
I
(4
0@

e ma/m zékladné praktické skusenosti s identifikaciou
individudlnych charakteristik Ziaka

0@
lis
0@®

O

Identifikacia psychologickych a socialnych faktorov ucenia sa Ziaka

e pozna/m a chape/m koncept institucionalneho socializa¢ného
procesu v SirSich socialno-vednych suvislostiach

o@®
5
Itz
o@®

¢ identifikuje/m ucebny $tyl a individualne vychovno-vzdelavacie
potreby zZiakov (intaktni Ziaci, Ziaci so Specialnymi vychovno-
vzdelavacimi potrebami)

0®
@
13
(03
0@

o@
13
@
o®

¢ identifikuje/m individualne charakteristiky Ziaka

O

Identifikacia sociokultirneho kontextu vyvinu Ziaka

e ovlada/m problematiku multikulturality vo vztahu k Ziakovi . ) -
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ma/m zakladné praktické sktisenosti s identifikaciou Specialnych .
vychovno-vzdeldvacich potrieb ziakov v sociokultirnom g ? = @ g
kontexte -
akceptuje/m diverzitu ziakov v sociokultirnom kontexte g @ = @ g
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3.2 Protokol mentoringu — hospitacia / nac¢uv (oblast’ vychovno-vzdelavaci

proces)

Protokol mentoringu — hospitacia / nacuv (oblast’ vychovno-vzdelavaci proces)

Hodnotenie
Kompetencia / vedomosti / spdsobilosti menteeho P ®
M [ ] O
Ovladanie obsahu a didaktiky vyucovacich predmetov
e pozna/m zdkladny obsah, metodoldgiu a epistemologiu disciplin \
svojej predmetovej Specializacie v sulade s potrebami g ? ~ @ g
vzdelavania na niz§om/vy$som sekundarnom stupni
e pozna/m metodoldgiu pedagogického vyskumu g . = @ g
e pozna/m aktudlne Statne vzdelavacie programy a povinni ® ® - v @
Skolsku dokumentéciu o o O
e transformuje/m vedecky systém odboru do didaktického systému . ® - © @
vyucovacieho predmetu O O O
e orientuje/m sa vo vSeobecne zavaznych pravnych predpisoch
vztahujlcich sa k préci uditel’a, v pedagogickej dokumenticii, . ® - v @
d’alSej dokumentécii, v ostatnych koncepcnych a strategickych o o O

dokumentoch a materialoch Skoly

Planovanie a projektovanie vyu¢ovania

e pozna/m aplikaciu a integraciu teoretickych zakladov ® ® - v @
projektovania, realizacie a hodnotenia vo vyucovani o O O
e pozna/m teoretické i praktické suvislosti odborovej didaktiky v .
prislusnej Specializécii, najmé s ohl'adom na projektovanie g ? = @ g

vyucby v Skolskej triede
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e ma/m zakladné praktické skusenosti s planovanim
a organizovanim ¢innosti jednotlivcov a skupin Ziakov vo
vychovno-vzdeldvacom procese

®
0@

°®

e ma/m zékladné praktické skusenosti s vymedzenim ciel'ov
vyucovania a ich formulaciou v podobe ucebnych poziadaviek

o®

O
—

@
0@

e ma/m zékladné praktické skusenosti s didaktickou analyzou
uciva (rozloZenim obsahu uciva na zakladné prvky — fakty,
pojmy, vzt'ahy, postupy)

o®
0@

°®

e ma/m zéakladné praktické skusenosti s vyberom zakladného
a rozvijajuceho uciva v kontexte s edukacnymi ciel'mi a
individudlnymi potrebami ziakov

o®

2

°®

e ma/m zakladné praktické skusenosti s vol'bou tloh a ¢innosti pre
ziakov

@
@

@
o®

¢ dokaze/m posudit’ vhodnost a relnost’ planovania

o®

0®

Realizicia vyucovania

e pozna/m sucasné teoretické modely kognitivnej socializacie
a vzdelavania ziaka

@
@

¢ pozna/m vyucovacie metddy a formy podporujlice aktivne
ucenie sa Ziaka

@
@

@
o®

e pozna/m stratégie, metddy a formy rozvijania gramotnosti Ziaka
(Citatel'skd, finan¢na, informacna a pod.)

@
@

0@

e pozna/m zasady efektivnej komunikécie

@
@

°®

e pozna/m vplyv verbalnej a neverbalnej komunikacie na klimu
v triede

°®
al

°®

¢ adaptuje/m vzdelavacie programy v prislusnych disciplinach na
vychovno-vzdelavacie a Specialne vychovno-vzdelavacie
potreby ziakov, na konkrétne podmienky Skolskej triedy a druhu
Skoly

°®
al

°®

e ma/m zakladné praktické skusenosti s rozvijanim klI'ai¢ovych
kompetencii Ziakov
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e ma/m zakladné praktické skusenosti s riadenim vychovno-
vzdelavacej ¢innosti a ucenia sa skupin a celych tried

®
0@

e ma/m zakladné praktické skusenosti s monitorovanim
a ovplyviiovanim klimy v triede

o®
o

@
o®

e ma/m zékladné praktické skusenosti s efektivnou komunikéciou
so ziakmi

o®
o

0®

e ma/m zékladné praktické skusenosti s vyuzivanim materidlnych
a technickych prostriedkov vo vyucovani

o®

.

0®

e vedie/m ziakov k pochopeniu a uvedomelému dodrziavaniu
zasad bezpec€nosti a ochrany zdravia pri praci a zakladov
ochrany zivotného prostredia

o®

0@

Hodnotenie priebehu a vysledkov vyucovania a ucenia sa Ziaka

e poznad/m filozoficko-metodické vychodiska, formy a druhy
hodnotenia ziaka a ich psychodidaktické aspekty

o®
0@

@
0@

¢ pozna/m metodické pokyny tykajice sa hodnotenia a klasifikacie
Ziakov

0@

b

0@

e ma/m zékladné praktické skusenosti s hodnotenim ziakov
vzhl'adom na ich vyvinové a individualne charakteristiky

=
@

0@

¢ ma/m zdkladné praktické skuisenosti s vyuzivanim roznych
foriem a metdd hodnotenia

o®
ol

@
0@

e ma/m zakladné praktické skusenosti s reflexiou skutoéného
procesu ucenia sa a jeho porovnanim s naprojektovanym
procesom a uskuto¢nenim korekcie

o®
ol

°®

¢ hodnoti/m ziakov bez predsudkov a stereotypov

°®
al

°®
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3.3 Protokol mentoringu — hospitacia / nac¢uv (oblast’ profesijny rozvoj)

Protokol mentoringu — hospitacia / nacuv (profesijny rozvoj)

Kompetencia / vedomosti / spdsobilosti menteeho

Hodnotenie
@6 -0
M [ O

Planovanie a realizovanie svojho profesijného rastu a sebarozvoja

pozna/m systém kariérového rozvoja pedagogickych
zamestnancov a moZznosti kariérového rastu

e
O

0@
|2

°®

e pozna/m metddy sebavzdelavania

0@
@
Jie

°®

¢ pozna/m metddy vyskumu a vyvoja v oblasti pedagogickej praxe

o®

|
-

0®

e ma/m zakladné praktické skusenosti s komunikaciou
pedagogickych a odborovych poznatkov so §ir§im prostredim
laickej i profesijnej komunity

0@

0O

0@

e stanovuje/m si ciele svojho profesijného rozvoja

0@

b
Jis
@

O

0@

e pouziva/m metddy vyskumu a vyvoja

0@
0@
Itz

0@

stotoziiuje/m sa s nevyhnutnost'ou celozivotne sa vzdelavat’

@
@

°®

StotoZnenie sa s profesijnou rolou a §kolou

e pozna/m organizacné charakteristiky Skolského systému, ako aj
inStitucionalne pravidla skoly

0@

@
lis
(4

°®

e pozna/m zakladné teodrie ucitel'skej profesie

<
O
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poznd/m zékladnu Struktaru profesie a profesijného zdzemia
odboru

reflektuje/m a zdokonal'uje/m efektivitu vlastnej ucitel'skej
¢innosti

identifikuje/m sa s vlastnou profesiou
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3.4 Rozhovor mentora a menteeho

Mentorsky vztah mentora a menteeho je zaloZzeny na metdde rozhovoru, diskusie. Mentor
V jednotlivych fazach mentoringu napomaha menteemu pochopit’ jeho Cinnost, zdovodnit
nedostatky a navrhnut’ rieSenia. Rozhovor mentora a mentecho moze prebiechat’ na zaklade
protokolov mentoringu, ktoré si pocas hospitacie vypliaju (aj s dodatoénymi poznamkami)
obaja zucastneni. PoCas rozhovoru prechadzaji jednotlivé polozky a konfrontuji ich medzi
sebou. Pri rozdielnom hodnoteni hl'adaju argumentacie a spolo¢ne analyzuju rozdiely. Pri
mentorskom rozhovore (rozbore) moézu vyuzit pomocné otazky tykajuce sa schopnosti
mentora a menteeho vo vztahu k ziakom, vychovno-vzdelavaciemu procesu a profesijnému

rozvoju:

Oblast’ ziak:

e Mal/mal som zaujem o nazory, predstavy, pocity a problémy ziaka?

e Prejavil/prejavil som porozumenie, povzbudil/povzbudil som a pozitivne hodnotil Ziaka?

e Rozvijal/rozvijal som nadanie (napr. intelektové) a talent Ziaka?

e Akceptoval/akceptoval som poruchy (osobnost’, spravanie, ucenie) ziaka?

e Poskytoval/poskytoval som moznosti slobodnej vol'by (spdsob rieSenia, spracovanie
ulohy a pod.) ziaka?

e Podporoval/podporoval som Ziaka ku kladeniu otazok?

e Akceptoval/akceptoval som aktivitu ziaka?

e Zohladnil/zohl'adnil som rozdiely v schopnostiach a pracovnom tempe Ziakov
(diferencovany pristup) — moznost’ vyberu aktivity (pisomna/tstna, skupinova...)?

e Akceptoval/akceptoval som individualne ucéebné Styly ziakov (psychické, fyzické
a socialne podmienky)?

e Respektoval/respektoval som inakosti ziaka?

e Podporoval/podporoval som Ziaka k objavom, zaverom?

e Podporoval/podporoval som ziaka k sebahodnoteniu?

e Ak sa vyskytol disciplinarny problém, reagoval/reagoval som vhodne?

e Co by som ocenil?

e Co mohlo byt inak?
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Oblast’ vychovno-vzdelavaci proces:

Ovlada/m obsah vyucovanych predmetov po odbornej stranke?

Organizuje/m vyucovaciu hodinu efektivne?

Stanovil/stanovil som a naplnil/naplnil som ciel’ vyu¢ovacej hodiny?
Realizoval/realizoval som didakticka analyzu wuciva (vyber uéiva v kontexte
s edukac¢nymi ciel'mi, tvorba otazok a uloh)?

Zameral/zameral som vyucovaci proces na rozvoj nizsich kognitivnych procesov?
Zameral/zameral som vyucovaci proces na rozvoj vysSich kognitivnych procesov?
Motivoval/motivoval som ziakov k uceniu (vyuzivanie prostriedkov pozitivnej
motivacie)?

Vyuzival/vyuzival som primerané didaktické postupy?

Vyuzival/vyuzival som motiva¢né vyucovacie metody?

Vyuzival/vyuzival som expozi¢né vyucovacie metody?

Vyuzival/vyuzival som diagnostické vyucovacie metody?

Vyuzival/vyuzival som fixa¢né vyucovacie metody?

Vyuzival/vyuzival som inovativne vyu€ovacie metddy a stratégie?

Vyuzival/vyuzival som organiza¢né formy?

Vyuzival/vyuzival som adekvatne materialne prostriedky?

Zadaval/zadéaval som problémové tlohy ziakom?

Stanovil/stanovil som kritéria hodnotenia vysledkov vyucovania a ucenia sa ziakov?
Sprostredkoval/sprostredkoval som kritéria hodnotenia Ziakom?

Hodnotil/hodnotil som procesy ucenia ziaka (postup, Gsilie, zaujem, spolupraca)?
Hodnotil/hodnotil som vysledky ucenia ziaka (miera dosahovania kompetencii ziaka)?
Viedol/viedol som ziakov k sebakontrole a sebahodnoteniu?

Hodnotil/hodnotil som objektivne?

Vyuzival/vyuzival som r6zne formy hodnotenia ziakov?

Vyuzival/vyuzival som nastroje formativneho hodnotenia?

Poskytoval/poskytoval som priebeznu spétna vdzbu ziakom?

Vytvaral/vytvaral som situacie vyzadujice vzajomnu spolupracu a pomoc Ziakov?
Upevnoval/upeviioval som kolektiv v triede?

Udrzal/udrzal som disciplinu v triede?

Podporoval/podporoval som uvedomenie si chyb ziakom?
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Navrhol/navrhol som adekvatne rieSenie neo¢akavanych situacii?
Rozvijal/rozvijal som personalne spdsobilosti ziaka (sebaponatie, sebadovera)?
Rozvijal/rozvijal som socialne sposobilosti ziaka (empatia, prosocialne spravanie)?
Umoznil/umoznil som ziakovi zazit’ tspech?

Rozpoznal/rozpoznal som socialno-patologické javy?

Vyuzival/vyuzival som neverbalnu komunikaciu?

Vyuzival/vyuzival som verbalnu komunikaciu?

Mal/mal som primerany a vhodny hlasovy prejav, rec, intonaciu?
Vyuzil/vyuzil som svoju metodicka pripravu v plnom rozsahu?

Mal/mal som dobre Strukturovanti vyucovaciu hodinu?

Co by som ocenil?

Co mohlo byt inak?

Oblast’ profesijny rozvoj:

Vyhovuje mu/mi systém kariérneho rastu?

Vyuziva/m metddy sebavzdelavania?

Vyuziva/m metdédy vyskumu a vyvoja v oblasti pedagogickej praxe?
Komunikuje/m s profesijnou komunitou v skole?

Ma/m stanovené ciele svojho profesijného rozvoja?
Stotoziiuje/m sa s nevyhnutnost’ou celozivotne sa vzdelavat™?
Pozna/m organizacné a institucionalne pravidla Skoly?
Pozna/m profesijné zazemie odboru?

Reflektuje/m a zdokonal'uje/m svoju ¢innost’?

Stotoznuje/m sa s vlastnou profesiou?

Reflektuje/m rady a pokyny mentora?

Hrladd/m moZnosti zlepSenia?

Uvazuje/m o praxi v stulade so spatnou vdzbou mentora?

Co by som ocenil?

Co mohlo byt inak?
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SLOVO NA ZAVER

Participacia Studenta, buduceho ucitel'a, na pedagogickej praxi je dolezitou sucastou jeho
pregradualneho Studia. Pedagogicka prax pomaha budicemu ucitel'ovi pochopit’ samotnu rolu
ucitel’a, identifikovat’ sa s fiou, posiliiuje jeho schopnost ucit’ sa z praxe a nadobudnut’ zékladnu
zruénost’ ¢i poslanie ucitel'a — pomdahat’ ziakom ucit’ sa (Graham, 2006). Kvalita a efektivnost’
pedagogickej praxe vo vel'kej miere zavisi od cvicného ucitel’a, ktorého tilohou ako mentora je
poskytovat’ maximalnu podporu Studentovi, pomahat’ maximalizovat’ edukacné skusenosti,
obohacovat’ ich a profesijne sa rozvijat. Zeichner (2002, In Duschinskd, 2010) uvadza, ze
osobnost’ a schopnosti mentora su klI'icovym faktorom v procese ucenia Studentov v priebehu

pedagogickej praxe.

Mentoring ma teda nepochybne vyznam nielen ako nastroj podpory rozvoja reflexivnej
kompetencie a skusenostného ucenia vo vzdeldvani ucitelov, t. j. v pregradudlnej priprave
Studentov ucitel'stva a uvadzani zacinajucich ucitelov do praxe, ale zahfiia aj d’alSie oblasti,
napr. organiza¢nu a socializa¢ni. Mentor musi byt’ expertom vo svojom odbore, zaroveil ma
vSak zodpovednost’ za systematické planovanie profesijného rozvoja Studentov ucitel’stva, ich
vzdelavanie a vycvik (Duschinska, 2010). V procese profesijnej praktickej pripravy
a profesijného rozvoja buduceho uditel’a zohrava vyznamnii tilohu reflektivny dialog cviéného
ucitela a Studenta, ktory mu pomaha rozvijat’ profesijné znalosti Studenta (Crasborn et al., 2010)
a poskytovat’ podporu jeho profesijného rastu. Niektori cvi¢ni ulitelia prirodzene dokéazu
reflektovat’ a poskytnat’ spitnu vézbu a podporu Studentovi na praxi, ini potrebuju adekvatnu
pripravu a podporu rozvoja ich reflexivnych sposobilosti a reflexivnej mentorskej praxe
(Zachary, 2002). Tato podpora by mala byt’ u¢itel'om poskytnutd najmé zo strany vysokych
§kol pripravujticich budicich ucitelov, a to nielen s ohl'adom na rozvoj a skvalithovanie ich
reflexivnych ¢i SirSie, mentorskych sposobilosti, ale aj s dorazom na podporu spoluprice
a vicsej miery prepojenia vysokoSkolskej, prevazne teoretickej pripravy Studenta s pripravou

praktickou.

Vysokoskolska ucebnica poskytuje pre Studentov ucitel'stva v role menteeho a cvi¢nych
ucitel'ov v role mentora teoretické vychodiska v podobe u¢ebného textu, navody a usmernenia
pri mentorovani v profesijnej praktickej priprave. Zaroven poskytuje vysokoSkolskému
ucitel'ovi v role supervizora pedagogickej praxe Studenta prehlad o technikdch a metddach

mentorského vzt'ahu mentora a menteeho.
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ANGLICKA VERZIA
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PREFACE

Undergraduate education as a complex field of university studies is a vital component of the
professional development for future teachers. It helps them develop both professionally and
personally and represents a key stage during which the students gradually become teachers.
Practical training is an important component of teaching study programmes. However, mentor
teachers also play a significant role in students’ practical training for their future career.
Students can always turn to their mentor teacher if they need help — by sharing their practical
experience and reflection, the mentor teacher helps the student improve their knowledge and
skills (Novocky, Orosova, Petrikova, 2021). In specialised literature, the mentor teacher is also
referred to as a supervising or cooperating teacher. However, the term mentor has been gaining

more prominence recently.

The quality and efficiency of student teaching practice largely depends on the mentor teacher
whose job is to provide the student with maximum support, help them maximise their
educational experience, share their own experience, and in general, help the student develop
professionally. Zeichner (2002, in Duschinska, 2010) claims that the mentor’s personality and
skills are key factors that affect learning during student teaching practice. Beck and Kosnik
(2002, in Duschinska, 2010) emphasize the importance of a healthy mentor — mentee
relationship for the creation of a safe environment and the support provided to students of
teaching. Mentoring is therefore an important part of the process of becoming a teacher; it
provides advice and support for students of teaching as well as new teachers who have just
started working. Over the last years, these topics have been addressed in many specialised
publications; a lot of research and discussions at international conferences were focused on
undergraduate and further education for teachers such as the ATEE conference series
(Association for Teacher Education in Europe). The mentor teacher’s role is very topical — the
emphasis has been shifting from the product-oriented mentoring model towards process-
oriented relationships, which facilitate the acquisition and application of knowledge as well as
critical reflection in the context of reflective student teaching practice based on the social
constructivist theory of knowledge and learning (Korthagen et al., 2011). Learning is a
fundamental process in mentoring; mentoring itself is defined as a reciprocal, collaborative
relationship between two or more persons who share responsibility for the professional

development of a student of teaching (Zachary, 2002).
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Many authors (Zachary, 2002; Raujan et al., 2007; Hennissen et al., 2011; Liu, 2014 and others)
emphasize the importance of mentoring skills and point out that reflective mentoring practice
itself also requires support. It is important to increase the efficiency of the practical training
completed by students of teaching, their professional development, and ultimately, their future
performance in educational practice. Although the mentor teacher works with a student of
teaching, the mentor’s goal is not to assess the student — the point is to analyse their learning as
well as teaching performance and consider how to improve the quality of these processes. This
represents the foundation of the mentor — mentee relationship between the mentor teacher and

the student of teaching.

Based on the analysis of the concept of mentoring skills necessary for mentor teachers, analysis
of their opinions and recommendations, the concept of student-oriented competences, and the
processes of education and professional development, we designed teaching observation and
analytical interview protocols. These protocols represent the basic mentoring tool for mentor
teachers and students of teaching. These protocols were analysed by mentor teachers during a
workshop and can be found in the appendix of this publication entitled Mentors and Mentees
in Practical Professional Training. A Mentoring Guide for Mentor Teachers and Students of

Teaching.

The university textbook was created as part of the VVGS-2022-2386 ,,Mentoring Studenta
ucitel’stva cvicnym ucitePom [Mentoring Provided to Students of Teaching by Mentor
Teachers]“Mentoring Studenta ucitel’stva cviénym ucite’om* grant project. It takes the
form of a creative text tool, which provides innovative support for the mentoring competence
development in mentor teachers. The university textbook is for students of teaching, students
of supplementary pedagogical studies, students of extension studies. However, besides the
students of teaching, this guide can also be useful for mentor teachers working at primary and
high school as well as university teachers responsible for practical training. Its English version
can be useful for the students of teaching who decide to spend part of their study abroad and

foreign students in Slovakia.

The author collective.
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1 PRACTICAL PROFESSIONAL TRAINING

e What is practical professional training?
e What does professionalism mean in teaching?
~? e What are the basic models of teaching as a profession?
(e & e What are teacher education models?
‘ Q;j e Who is a mentor teacher?
e What are the roles of the mentor teacher?
e Who is the trainee?
e Where does the practical professional training take place?
e What is the form of the practical professional training?

e What kinds of practical training does the trainee complete?

In today’s society, teaching as a profession is frequently discussed. While in the past, the
emphasis was put on the efficiency of knowledge mediation, today, teaching as a profession
shifts towards the professionalism model. The current perception of education, the functions of
the school and the individual needs of the pupils as well as the needs of society keep increasing
the demands on teaching as a profession. A teacher is perceived as an educator, a professional
who performs educational activity not only in teaching as a profession, but also in many other
jobs. Educational activities include all forms of instruction such as teaching, upbringing,

training, introduction, or coaching (Pracha, 2002).

1.1 Professionalisation of teaching

The definition of the term teacher generally depends on the preferred approach, which
determines the specific knowledge and competences of a teacher. At the end of the 20th century,
two main approaches were used to define teacher as a concept: the competence-based approach
and the reflective approach. The competence-based approach determines the sets of
knowledge, abilities, and attitudes of a teacher that are necessary to act as a competent

professional. Competences are defined as “what” teachers know or “how” they perform their
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job (Tomengova et al., 2017). Performance levels have been defined and incorporated in the
professional standards anchored in the legislation. The reflective approach is based on the fact
that the teacher’s personality continues to develop, the new teacher gradually becomes an
expert. It is focused on teacher professional development in which the teacher per se plays the

key role.

Both these approaches have largely influenced different models of teaching as a profession.
The models of teaching as a profession can be categorised based on a) the nature of the teacher’s
activities and b) teacher professionalism, i.e. the quality of their professional competences in

terms of thinking and actions.

Models of teaching as a profession based on the nature of teachers’ activities (Stech, 2003 in
Pavlov, 2013):

» Teacher as a worker
The teacher is controlled externally without authentic control over their own work.
They mediate the educational goals and contents while being busy with the ever-
increasing amount of administrative work. This type of teacher lacks autonomy.

» Teacher as a crafts(wo)man
The teacher is not under strict control. Their activities draw on their colleagues’
experience and practice, however, this teacher often acts intuitively. They try to copy
good practice with the emphasis on practical performance and tend to focus on theory
without much reflection. This type of teacher is relatively autonomous.

» Teacher as an artist
The teacher is an authentic and creative personality. They support and inspire pupils
and helps them develop. They are passionate about teaching and children; however,

this teacher is often guided by emotions instead of science.

The models of teaching as a profession according to professionalism, and the quality of

professionally competent thinking and actions (Tomengova et al., 2017).

» Teacher as a reflective professional
This teacher actively and constantly reconsiders their own beliefs, is aware of their
own mental structures, follows the theory of education, and subjects their actions to
criticism and restructuring based on reflection.

» Teacher as a researcher
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This teacher subjects their work to reflection and critical examination, performs active
research using research methods, verifies hypotheses, analyses the results obtained,
and shares the conclusions with their colleagues.
« Teacher as an expert

This teacher has excellent professional education, and their professional performance
Is consistently excellent as well. They consciously strive to monitor and improve their
own practice (through reflection, research, targeted exercise), analyse teaching
situations, combine theoretical knowledge and practical skills, and maintains their

expertise through (self)reflection.

The first attempts to professionalise teaching appeared in the 20th century. In recent years,
teaching as a profession became a topic in political as well as specialised discourse. However,
the search for and creation of a universal concept of teacher professionalism is influenced by
the geographical, cultural, and historical development of every country. Based on Kota &
Havlik (2007), professionalisation requires not only a high level of formal professional
education, autonomy of the process itself, but also expert control performed by professionals.

Teaching as a profession that shows signs of professionalisation is perceived through the lens
of teacher professionalism — teachers are supposed to present their own professional identity

and know how to manifest their professionalism (Kosova In Kasacova et al., 2006).

Based on the results of nation-wide analyses, Pavlov (2013) updated the teacher

professionalism criteria:

« aset of knowledge and skills beyond those of laypeople

 asense of public service, life-long engagement in it, dedication to the job and pupils
« application of research and theory to professional practice

« length of professional training

 awareness of the licensing standards or requirements for the practice of the profession
 autonomy in decision-making in the selected areas of one’s own professional activity
+ administrative mechanisms that make the job easier for the professionals

« the existence of independent professional associations (chambers)

« aprofessional code of ethics to help resolve contentious issues

« individual professionals that are highly trusted

« social prestige and high economic status of professionals

« support of teacher professional development at work (related to pedagogical activities).
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In Slovakia, the questions of teacher quality and their professional development had been
largely neglected until Act No. 317/2009 on teaching staff and vocational training employees
addressed at least part of these issues. Systematic professional development was introduced
along with career levels, career positions, attestations, and professional standards. Legislatively,
teachers were offered an opportunity to pursue continuous education, career growth, evaluation,
and general professional development. As an incentive, continuous education was awarded with
credits that translate into a bonus to their salary. Teachers had the opportunity to pursue
adaptation, updating, innovative, specialised, or functional training. Recognition of credits for
completing different kinds of continuous education was a significant motivational factor for
teachers who could apply for up to a 12% bonus to their salary. However, after ten years after
this Act entered into force, the new Act No. 138/2019 Coll. on pedagogical employees and
professional employees entered into force and teacher continuous education changed again.
Pursuant to this Act, the teacher is categorised as a pedagogical employee, i.e. a natural person

who performs work focused on:

» direct educational activity that implements the school educational programme,
upbringing programme, or a training programme for pedagogical, professional, and
specialised employees

+ other activities related to direct educational activity specified by the employer in the
working regulations

« upbringing in accordance with the respective regulation

« counselling provided to the pedagogical and professional employees in an organisation
operated by the Ministry of Education or by another central state administration body

» completion of tasks related to the professional development of pedagogical and
professional employees, or in a Catholic pedagogical and catechetical centre

» cooperation with schools, educational facilities, social assistance facilities in terms of
professional development and activities related to attestation in an attestation
organisation

» performance of specialised or managing activities in a school or an educational facility
(Act. 138/2019 of 2019, pp. 3-4).

This Act calls on teachers to create their own professional development plans. Teaching is

becoming a job in which the professionalisation trend is spontaneously arising (Kosova, 2013).
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1.2 Professional training

The demands of teaching as a profession require proper theoretical education and practical
training. A student of teaching acquires knowledge, skills, and competences necessary for the
performance of their profession during their undergraduate study (Orosova & Boberova, 2016).
Undergraduate study is a complex university study designed to shape students professionally
and personally; during this stage, students gradually transform into teachers. It is a vital

component of future teachers’ professional development.

The preparation for teaching as a profession (undergraduate study) comprises theoretical and
practical parts. Theoretical professional education is usually part of the university study. It is
focused on the acquisition and further development of knowledge and skills in pedagogy,
psychology, and the fields pertaining to the academic subjects in which the students specialise.
Practical professional training is focused on teaching in practice. It usually consists of two
parts: firstly, it is addressed during didactic courses pertaining to the teaching study plans and
the training takes place at individual faculties of the respective university; secondly, students

of teaching proceed to gain teaching practice at the collaborating regional schools (Orosova,

2017).

The system of future teachers’ education in the European Union member states consists of two
models — concurrent and consecutive. These education models can be either applied separately
or combined. The concurrent model of teacher education is focused on the acquisition of
theoretical knowledge and practical skills simultaneously (Apple, 2001). This model is applied
in most EU countries including Slovakia. The consecutive model of teacher education
separates the theoretical study from the practical training, i.e., these components are consecutive
(Kane, 1985). This model is applied in France, Italy, and Spain.

In several countries, reforms have shifted teacher education towards the three following

paradigms:

 specialised teacher education (teacher as a professional, their tasks and positions),

« focus on teaching (teacher as methodologist, organizer, teaching coordinator),

« reflection and research (teacher as a reflective practitioner and research worker)
(Naylor, Campbell-Evans, & Maloney, 2015).

Slovak universities failed to respond to the reforms focused on teaching professionalisation,
mainly in the regional education system, for a long time. For years, they were repeatedly

criticised by the experts in the field (Kosova, Pavlov, Porubsky, Duchovi¢ovd, Kasacova,
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Petrova, Douskova and others). Petrovd and Duchovicovd (In Kosova et and., 2012a)

formulated the basic problems in teacher education:

 insufficient quality of undergraduate teaching studies

* increasing requirements for future teachers’ competences

 unclear Bachelor study graduate profile and description of this study programme

+ the failure to follow the successive stages of teacher professionalism development during
the study of teaching,

» the flawed structure of the study (holders of the bachelor’s degree are unable to find a job)

« insufficiently linked academic education and practical professional training.

Prominent pedagogical experts and researchers criticised the system of teacher education for
years (Kosova & Tomengova et al., 2015; Pupala, 2004; Pavlov, 2013; Petrova, 2013;
Porubsky, Kosova & Pavlov, 2014). On 1 September 2019, their calls were finally heard and
the structure as well as description of teaching as a field of study were modified. These changes
will manifest in the upcoming complex accreditation of the Teacher Training and Education
Science field of study. The study programmes Andragogy, Subject Didactics, Pedagogy, Pre-
school and Elementary Pedagogy, Special Pedagogy, Teaching Academic Subjects, Teaching
of Vocational Subjects and Practical Training, Teaching of Art and Upbringing have been
grouped into the Teacher Training and Education Science field of study with the possibility of
combining first and second-degree study programmes into a single unit (Decree No. 244/2019
of 2019). The first-degree study in this field can be completed as professionally oriented; the
first and second degrees can be completed separately or combined, and third-degree study is

also offered.

The Teacher Training and Education Science field of study comprises systematic knowledge of

the following areas:

» pedagogy — students learn about the pedagogical reality, processes in upbringing and
educational and their factors, determinants of education and upbringing, ways to explore
the pedagogical reality, pedagogical and didactic approaches and concepts, practical
solutions to various pedagogical situations.

« psychology, social sciences, and field-specific knowledge — core topics related to the
education system per se, legal aspects of teaching, curricular aspects, inclusive
education, promotion of scientific, cultural, and language literacy, development of
methodological competences, application of diagnostics, intervention, and evaluation

(System of the Study Fields in Slovakia, 2019).
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1.3 Mentor teacher and teacher-in-training

Although the terms mentor teacher and training school are used in practice, they are not properly
anchored in the legislation. Act No. 137/2022 Coll. on higher education, Section 37 defines
training school as an institution where practical teaching takes place in teaching study
programmes, with which the public higher education institution concludes a cooperation
agreement, and it may be a kindergarten, primary school, high school, special school, primary
art school, school facility and special education facility, which are included in the network of
schools and school facilities designated by the Ministry of Education; a training school may
also be a medical high school if it is included in the network of schools designated by the
Ministry of Health of the Slovak Republic (Act No. 137/2022 Coll. of 2022).

Students who are completing their teaching practice at a training school (or another education
facility specified by the law) are supervised by a mentor teacher. Act No. 138/2019 on
pedagogical employees, Section 33, Par. b) specifies that a pedagogical employee at a training
school has to possess the first attestation (2019, p. 22). Mentor teachers are pedagogical
employees of primary or high schools. During the period when university students are
completing their teaching practice, mentor teachers cooperate with their university based on a
performance contract. Mentor teachers must have the required pedagogical qualifications to
teach the respective academic subject as well as the first attestation (at least).

As part of the student teaching practice, mentor teachers fulfil the following roles:

« counsellors — they provide valuable advice related to everyday life in a classroom,
encourage the teachers-in-training, and help them overcome initial difficulties

+ professional examples — in the classroom, they demonstrate exemplary professional
performance as well as different approaches to teaching, varied teaching procedures,
and have exemplary relationships with students, colleagues, etc.

« informants - they inform the teacher-in-training about the curriculum,
documentation, pupil characteristics, teaching strategies, etc.

» coaches — they are responsible for university students’ training focused on the
development of their pedagogical skills

» observers — they observe the activity and behaviour of the teachers-in-training in the
classroom

« feedback providers — they critically reflect on and evaluate the progress as well as

results of this activity
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e guides — they guide the teacher-in-training throughout their professional
development

» information collectors — they collect information about the progress of teaching
practice and create a constructive report on the performance of the teacher-in-training
for their faculty (Musai, 1996 according to Filova, 2002, p. 151 — 152).

The mentor teacher plays the key role in practical professional training. Their role in the
professional development of future teachers is indispensable. The guidance provided to the
teacher-in-training during their teaching practice requires special responsibility. The student
who becomes a teacher-in-training assumes a new role in which they must actively apply their
theoretical knowledge directly to the education process to gain practical experience (Orosova
& Ganajova, 2018). The mentor teacher is like a bridge across the metaphorical abyss — the
connection between theory and practice in the professional training of future teachers. However,
the current legislation does not create suitable conditions for the mentor teacher to guide the
teacher-in-training throughout their whole teaching practice. The mentor teacher has fixed
working hours during the whole school year. The fact that the teacher-in-training has arrived
for training does not change the mentor teacher’s working hours — the mentor teacher still has
to complete all their tasks resulting from their position as a pedagogical employee. Moreover,
mentor teachers are not offered further educational activities focused on improving their skills
related to mentoring the students of teaching. In other European countries such as Germany or
Finland, the situation in undergraduate studies is rather different. Mentor teachers are supported
and offered further education, while suitable conditions for their activities at training university

or faculty schools are created.

The teacher-in-training is a student of the Teacher Training and Education Science field of
study who participates in the pedagogical activities in a training school. The knowledge, skills,
and competences of a graduate of a teaching study programme who is about to become a teacher
meet the requirements specified by the professional standard for a new pedagogical
employee in the respective (sub)category. The undergraduate teaching study programmes must
follow the valid and published descriptions, which have been created in accordance with the
professional standard for a new pedagogical employee in three areas: pupil, educational process,

and professional development (System of the Study Fields in Slovakia, 2019).

Based on a comparison of the core topics and descriptions of the study programmes pertaining

to the Teacher Training and Education Science field of study with the professional standard for
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a beginning pedagogical employee, it can be summarised that the graduate should have the

following knowledge, skills, and competences:

Area 1: Pupil

Knowledge: biological, psychological, and social aspects of pupil development;
developmental differences resulting from health or social disadvantage, or talent; needs
and specificities of different social groups; special educational needs.

can identify the developmental and individual characteristics as well as educational
needs of a pupil, accepts their individuality and diversity in the sociocultural context;
can identify the psychological and social factors in learning and adapts their pedagogical
work to the diversity of the educated population in accordance with the concept of
institutional socialisation process;

knows other relevant needs of different social groups;

takes into account the individual situation of pupils pertaining to specific target groups
and takes suitable measures to positively influence their learning, personality

development, and behaviour.

Area 2: Education process

Knowledge: theory and methodology in the respective field or specialisation.

can design, teach, and evaluate pupils’ education and upbringing;

navigates pedagogical and other relevant documentation, generally binding legal
regulations, other conceptual and strategic materials related to teaching specific
academic subjects and the school as a whole

understands the pedagogical-psychological and subject-didactic context of the
education process

masters the teaching strategies and methods in theory and practice

understands the methodological context of empirical research in education science
evaluates and flexibly responds to pedagogical situations and processes,

masters information and communication technologies

plans, designs, manages, and organises the development of pupils’ personalities through
diagnostics, intervention, correction, and prevention activities.

implements the processes of education and upbringing as well as the pedagogical-
therapeutic, intervention, and diagnostic-counselling processes even in the context of

special/inclusive education and upbringing.
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« formulates diagnostic, pedagogical, and specialised conclusions, recommendations, and
guidance
« efficiently cooperates with parents, the social environment, and other experts.

Area 3: Professional development

« Knowledge: system of education and upbringing in Slovakia; legislation and curricular
materials specifying the performance of teaching as a profession

+ understands the variety of approaches to the performance of professional activities; can
use a broad variety of relevant procedures and methods; understands the structure of the
profession, professional background, and its ethical principles

« can evaluate the pupils independently and in a suitable manner; can perform self-
reflection and use it for their own professional development

« can efficiently communicate with the external environment (parents, foster parents,
community, etc.)

« can independently investigate pedagogical phenomena in education and upbringing,
formulate their own conclusions, and write an academic text

 isan efficient team member who can cooperate with special pedagogues, psychologists,

and other experts, and follow their expert conclusions and recommendations.

Undoubtedly, there is a strong correlation between the teacher’s professional competence and
their teaching efficiency (Kulshrestha & Pandey, 2013, p. 31). Teacher education should
therefore strive to train students as future professionals — culturally educated, innovative,
creative in terms of problem-solving, highly qualified, and critical in thinking. The students of
teaching should be trained to be sensitive, work in a team, make decisions, plan and efficiently
manage their own time, listen to each other, and pick suitable communication strategies. Above
all, the future teacher of the 21st century should be a reflective practitioner. To achieve this
goal, practical teacher training needs support. Within the current system of teacher education,
it is insufficient and disconnected from theoretical education, which is often focused on
specialised knowledge related to the academic subject with insufficient didactic analysis. The
connection of theoretical education and practical training with an emphasis on the current trends
in pupil education and upbringing as well as teacher professional development is necessary to

provide quality undergraduate training and improve the efficiency of teaching as a profession.
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1.4 Teaching practice

During the last decades, the effort to find ways in which to improve the quality of teaching as
a profession and support for professional development (as early as during undergraduate
studies) has been increasing. Clinical practice has become an ordinary form of practical
professional preparation abroad. Clinical schools have been created based on the example of
medical faculties and their clinical workplaces (Darling-Hammond, 2014). The integration of
theory, practice, and professional competences is of key importance in the concept of clinical
schools, which provide students with the opportunity to gain clinical experience. Clinical
schools are characterised by high quality teaching as well as pedagogical employees with
excellent professional competences, implementation of innovative approaches, and action
research focused on the improvement of learning and pupils’ performance. Clinical schools
closely cooperate with university workplaces that are educating future teachers not only in
terms of undergraduate studies, but also life-long learning. A clinical team consist of a clinical
teacher (mentor teacher), student of teaching (teacher-in-training), and a university teacher
(supervisor) who cooperate closely. The process involves teaching the teachers-in-training,
formative feedback, reflective diary analysis (both the mentor teacher and teacher-in-training
keep diaries), and student assessment (Bendl et al., 2011; Grimmett & Erickson, 1988;
Hargreaves, 2000; Spilkova & Tomkova et al., 2015).

In Slovakia in 2015, an expert group of university teachers from excellent university workplaces
that specialise in teacher education — led by prof. Kosova and under the auspices of the Ministry
of Education, Science and Research of Slovak Republic — drafted a proposal of practical
professional training in teacher education (Kosova & Tomengova et al., 2015). This proposal
finally combined different types of student teaching practice with further education for mentor
teachers and the legislation necessary for the establishment of training university and faculty
schools. However, the proposal was not supported and the system of practical professional
training remained unchanged. After negotiations with the guarantors, the university team
members increased the amount of different types of student teaching practice in the respective

study plans pertaining to teaching study programmes.

Student teaching practice is part of the two-step practical professional training incorporated in
the didactic courses pertaining to the study plans at individual faculties; the practice itself takes
place in the regional training schools. The Dictionary of Pedagogy defines student teaching
practice as follows: “it is part of teacher education provided mainly by faculties of education

aimed at combining theory and practice in all components of higher education; it aims to
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introduce the future teachers to the conditions of a real school environment and to train them in

the activities pertaining to the teaching profession” (Pricha, Walterova & Mares, 2003, p. 156).

Porubska (2007) perceives the student teaching practice as an opportunity to specify and

systematise knowledge; students can develop basic pedagogical competences necessary for the

performance of their future profession. The goal of the student teaching practice is to develop

professional competences necessary for teaching in practice by combining practical experience

with the theoretical knowledge (Kosova & Tomengova et al., 2015, p. 47).

There are several models of student teaching practice categorised based on the dominant

criteria (Kontirova et al., 2011, p. 10):

a) From the viewpoint of content:

General psychological-pedagogical practice — it is focused on the observation
and analysis of classrooms work with the aim to identify, categorise, and analyse
the psychological as well as general didactic phenomena, observation of real
pupils, teachers, and classrooms.

Field/subject-specific pedagogical practice — facilitates the subject-specific

development of pedagogical and didactic skills of the teachers-in-training.

b) From the viewpoint of independence of the teachers-in-training:

Teaching observation (sit-in) — the teacher-in-training is present in the training
school during a lesson; they observe the course of the lesson, the activities
performed by the teacher and pupils, and subsequently proceeds to analyse this
observation.

Teaching assistance — the transition between “passive” observation of a lesson
and teaching per se.

Output teaching practice — it is focused on independent teaching outputs; the
teachers-in-training create written preparation in advance and proceed to teach the

lesson under the supervision of the mentor teachers.

c) From the viewpoint of practical activity organisation at training schools:

Concurrent practice — it takes place simultaneously with the university course;
teachers-in-training usually work one day per week under the supervision of one
or more mentor teachers.

Block practice — it usually takes two full weeks and can involve teaching

observation or output.
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« Continuous practice — it is performed continuously for several weeks; the teacher-
in-training can verify their pedagogical experience in different conditions and
prepare for independent teaching.

d) From the viewpoint of the number of teachers-in-training:

 Individual practice — usually one — in extraordinary cases, two — teacher(s)-in-
training are assigned to one mentor teacher (there is no relationship between the
students if there are two of them).

« Group practice — a single mentor teacher supervises multiple teachers-in-training.

In the creation of these student teaching practice models, Kosova & Tomengova et al. (2015, p.
59) drew on the levels of practical training, which involve knowledge acquisition, observation,
analysis of the educational procedures and pedagogical situations, and last but not least, a

methodological analysis. From the viewpoint of student teaching practice, the levels are:

« Demonstration practice — takes place at the university or as an exercise performed at a
training school. In this case, model situations in education and upbringing are used;
teachers-in-training are confronted with a situation and prompted to apply their
individual experience, and share their opinions and attitudes.

« Observation/teaching assistance combined — it is performed directly in the educational
environment, i.e., at a primary or high school; students observe the everyday activities
performed by the mentor teacher, the learning process as well as the internal and
external teaching conditions, but also provide assistance to the mentor teacher.

« Actual teaching practice — the teacher-in-training is a direct part of the pedagogical
process. Besides observing the mentor teacher and other teachers-in-training at work,
the student also completes an independent output, i.e. teaches a whole lesson or its parts.

« Continuous teaching practice is focused on the verification and improvement of
students’ theoretical knowledge and didactic skills in the educational environment of a
primary or high school. The student assumes the role of a teacher and completes
standard tasks.

Last but not least, student teaching practice absolutely requires methodological analysis of the
demonstrated, observed, or taught lessons and other assistance-related activities, which will be

discussed in the next chapter.
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Finish the ideas:

e Practical professional training is...

e Teaching professionalism involves...

e Basic models of teaching as a profession are...

e Teacher as a reflective professional can be described as...

e Teacher education models include...

e The advantages of the concurrent teacher education model are...

e The mentor teacher is...

e The role of the mentor teacher is...

e As an observer, the mentor teacher...

e The teacher-in-training is...

e The competence model of a teacher-in-training is focused on these
areas...

e Practical professional training takes place in...

e Practical professional training takes the form of...

e The goal of teaching observation practice is to...

e The goal of teaching output practice is to...

¢ Interms of their practical professional training, students of teaching

complete the following types of practice...
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2 MENTORS, MENTEES, AND MENTORING IN TEACHING

e What is mentoring?

e What is the relationships between the mentor and the mentee?

e What are the benefits of mentoring?

e What are the phases of mentoring as a process?

e What is the principle of formal and informal mentoring?

e What approaches to the mentee can the mentor select?

\17 e What are the phases of the mentor — mentee relationship in practical

' professional training?

e Who is a mentor in practical professional training?

e What are the types of mentors?

e Who is the mentee in practical professional training?

e What are the roles of the mentor teacher and their mentee (student of
teaching)?

e What is the course of their relationship?

Mentoring has not been discovered by modern society. It can be tracked back to Greek
mythology — Mentor was the name of Odysseus’ trustful and dedicated friend who helped raise
his son Telemachus and prepare him for the emperor’s role. Today’s mentoring can be
characterised as caring guidance — a process during which the mentee acquires and develops

knowledge, skills, and experience.

In general, mentoring can be defined as a relationship between two people aimed at
professional development (PetraSova, Prausova & Stépanek, 2014, p. 31). Murray (2001)
describes mentoring as an individual relationship between a more experienced and a less
experienced person for the purpose of learning or development of specific competences — the
participants are referred to as mentor and mentee. Their relationship takes the form of a
transactional process in which knowledge can be transferred from one person to another. It built
on the existing knowledge, conviction, understanding, and experience (Heikkinen et al., 2012).
This approach draws on constructivism. Mentoring is a development-related activity in which
the mentor offers the mentee ideas on how an activity works, how to think about it, and how to

deal with the respective challenges. Mentoring is a method of supporting the development of
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the mentee’s potential, their personality, self-awareness, and self-confidence. Mentoring is not
about lecturing the mentee or forcing the mentor’s views on them; on the contrary, it requires
constructive discussion because the mentee is intended to realise their own self-development

and find a suitable path of improvement.

The research of mentoring and its efficiency in professional development points out that people
who received mentoring are more satisfied and dedicated to their profession that their
counterparts (Wanberg, Walsh, & Hezlett, 2003). The benefits of mentoring are two-fold.
Firstly, mentees perform better, which translates into larger salaries and quicker career
advancement. Secondly, if a mentor successfully establishes a relationship with the mentee, the
mentor feels satisfied and youthful. Moreover, the mentor keeps following profession-related

issues and important perspectives.

The process of mentoring consists of four basic phases (American Psychological Association,
2006):

1. Initiation phase In this phase, the mentor and the mentee enter a professional
interaction thus laying the foundation for a pleasant, positive relationship and further
development. In an ideal case, potential mentees search for experienced and successful
mentors because they perceive them as good examples for their own development. On
the other hand, mentors who strive to keep improving also search for talented, trainable
individuals. However, in the standard conditions, mentees simply get a list of mentors
to choose from based on their existing experience, expectations, and requirements. The
pairing process is important for the course of mentoring and establishment of the mentor
— mentee relationship.

2. Cultivation phase. In this phase, the mentor assumes the role of a coach; a professional
relationship between the participants is established and the mentee is learning from the
mentor. In teaching, the mentor draws on their own experience and expertise. Together,
they analyse field-specific problems and seek potential solutions. During this phase,
solutions are sought through efficient cooperation in the development — professional
bonds are created.

3. Separation phase The mentor — mentee relationship ends by this phase during which
the mentee develops an independent identity. In terms of mentoring efficiency, correct
termination of this relationship is particularly important. The duration of mentoring is

individual; this phase is completed when both participants realise that the goals have
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been achieved. In this phase, the mentee is already able to perform their job on their
own.

4. Redefinition phase During this phase, the mentor and mentee can establish a new
relationship, this time based on collegiality or social friendship. In this phase the mentor

can accept another mentee and the mentee can become a mentor himself/herself.

The mentor — mentee relationship is based on mutual trust and respect as well as on the
provision and acceptance of support. The mentee is developing professionally. If the mentor —
mentee relationship is initiated by the mentor or mentee spontaneously, this kind of mentoring
is considered informal. An informal mentor — mentee relationship develops spontaneously,
usually within an organisation. It is used mainly to train new employees. Usually, it is initiated
by the mentee who needs help with their tasks. If the mentor — mentee relationship is initiated
by a third person or an institution, it is formal mentoring. In this case, the relationship is
established on purpose; mentoring efficiency is determined by the goals, choice of participants,

and the frequency of meetings as instructed.

To sum up, the mentor — mentee relationship is influenced by several factors based on which

different forms of mentoring can be defined (American Psychological Association, 2006):

* Mentee’s needs General or field-specific counselling; answers to questions and
support in problem-solving; career development; ethical and moral guidance;
navigation through professional facilities, institutions, and structures; professional
identity development.

« Mentor’s tasks To serve as an example for the mentee; share experience; provide
encouragement, moral support, and advice; navigation through specialised
organisations and networks; professional development and learning; to accept
mentee’s assistance.

« Settings Professional organisation; community; virtual environment (Internet);
informal international and national networks.

» Relationship types Focused on career beginning; teacher — pupil; professional —

professional; long-term vs. short—term mentoring; professional cooperation.

The communication style is especially important in mentoring. Every person assumes a variety
of roles (supervisor, employee, parent, friend, customer, etc.) and has an individual style of
communication. It depends on the individual’s personality but also their idea of appropriate
behaviour in a specific situation. The mentor — mentee relationship is influenced by the roles

assumed by the communication participants as well. It has been described by Heron’s model
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(Petragova, Prausova & Stépanek, 2014, p. 49), which distinguishes two basic approaches and

the four respective intervention styles.

Authoritative approach to mentoring — the mentor informs and directly instructs the mentee.
The communication style is commanding, informative, and confrontational. Commanding style
— the mentor directly advises and instructs the mentee based on their own opinion on the given
situation. The mentor lectures the mentee on proper behaviour. Informative style — the mentor
provides the mentee with information that directs them towards the solution preferred by the
mentor. It helps the mentee understand the situation as well as the solution proposed.
Confrontational style — the mentor prompts the mentee to consider a problem, outlines possible
approaches and solutions; the mentee gets an opportunity to consider the ideas and avoid
mistakes.

Facilitative approach to mentoring — it aims to support the mentee’s independent thinking and
problem-solving efforts. The mentor helps the mentee to increase their self-confidence and
proceed to formulate opinions, propose solutions, and make decisions. In terms of this
approach, the mentor can apply a cathartic style, i.e., help the mentee realise their own ideas
and responses of which they were not aware before mentoring. On the other hand, the catalytic
mentoring style allows the mentor to focus on the mentee — their reflection, self-exploration,
and implementation of their own solutions. Last but not least, if the mentor applies the
supportive style in terms of this approach, they consciously help the mentee build self-

confidence by recognising their qualities, contributions, and intentions.

In the mentor — mentee relationship, it is necessary to respect the ethical principles based on

respect, responsibility, integrity, fairness, and the acceptance of human rights and dignity.

Teacher mentoring is understood as an intentional, long-term, and targeted process during
which a teacher receives support from a more experienced colleague in the workplace with the
aim to facilitate the less experienced teacher’s professional development (PiSova, & Duschinska
et al., 2011, p. 46). The related processes include professional support as well as professional
development as such. In pedagogical practice, mainly formal mentoring is used; the mentee is
a junior teacher or simply pursues further education to increase their qualifications. Formal
mentoring is also part of undergraduate teacher education — the mentor teacher is employed at

a primary or high school and the mentee is a student of teaching.

In this case, the student of teaching receives professional support and is guided by a senior

teacher with practical experience. This guidance includes instructions, explanations,
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constructive feedback, how-tos, recommendations, but mainly the support provided to the
student of teaching directly in the school practice. In the school environment, efficient
mentoring requires mutual trust, respect, understanding, and empathy. The mentor teacher

should strive to accept the goals and interests of their mentees, i.e. students of teaching.
In teacher education, mentoring consists of 4 stages:

» Preparation. Mentee’s needs, activity goals, and ideas about cooperation within the
given type of teaching practice are identified (the mentor and mentee discuss these
topics before the teaching practice starts).

« Agreement. The mentee consults on activities with the mentor before performing them
(observation, output) to set the goals, rules, procedures, and details (a discussion before
the activity itself).

« Activation During the working phase, the mentor and mentee discuss the activities,
cooperate to achieve the goals, and face the related challenges together (activity
analysis — sit-in, observation, output).

« Evaluation The mentor and mentee revisit and evaluate the entire process and draw

conclusions (final assessment, teaching practice report).

Since there are several types of undergraduate student teaching practice, mentors must select
the approach accordingly. In the training schools, students of teaching complete demonstration,
observation, assistance, and output practice; they take different forms and have different goals

that influence the mentor — mentee relationship.

Every such relationship is unique and cyclical its phases are beginning — development —
stagnation — and again, development (Hrbackova, Suchankova, Lukasova, & Duharova, 2014).
At the beginning, the mentor is dominant, but over time, their relationship with the mentee

becomes more balanced as the goal is to achieve an equal level of respect and cooperation.

The efficiency and success of mentoring depends on the mentor — mentee relationship. An
efficient relationship is based on trust, getting to know each other, sharing experience and tips
relevant for the class assigned to the mentee, teaching plans, pupil assessment, but also helping

the mentee learn to reflect on their own activities.
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2.1 Mentor — the mentor teacher

Mainly in the English-speaking countries, the name of this position refers to mentoring. In
Slovakia, the term mentor has been gaining popularity only during recent decades. A mentor is
usually perceived as a person that can help, advise, encourage, provide support, and show an
example. In the broader sense, a mentor is an experienced advisor and friend who stimulates
and motivates the mentee. Many authors specify that a mentor is able to provide constructive
criticism and offer different problem-solving ideas. The mentor is traditionally older, wiser, and
more experienced, while the mentee is younger and less experienced (Kostovich & Thurn,
2006; Higgins & Kram, 2001). However, more recent views of this topic suggest that a mentor
can also be a peer or colleague, i.e., a person of similar age and position (Smith, 2007).

A Mentor is defined as a professionally more experienced creator of conditions in which the
mentee’s knowledge and skill acquisition as well as development of their talent and interests is
interested (DuBois & Karcher, 2006, p. 4). The mentor provides assistance to the mentee,
observes their professional development, and evaluates their progress. Specialised literature
points out that mentors should avoid lecturing, non-constructive criticism, and reprimanding.
Probably the clearest characteristics of a mentor and their tasks was formulated by the EMCC

(European Mentoring & Coaching Council, 2008):
M — modelling
E — encouraging
N — nurturing
T — teaching
O — opportunity
R — relationship.

Mentor’s tasks revolve about the establishment and maintenance of the mentor — mentee
relationship. In accordance with the “3C Concept”, the mentor assumes three basic roles —
consultant, collaborator, and coach (Lipton, & Wellman, 2003). As a consultant, they provide
support, strives to establish a relationship with the mentee, and become an example. As a
collaborator, they facilitate the mentee’s growth, assists them, and adapts mentoring to their
actual needs. As a coach, the mentor provides professional emotional support, encouragement,

and feedback. All three roles require mutual trust, understanding, and a reciprocal relationship.
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Besides the basic roles, the mentor may assume the following partial roles:

supporter — helps the mentee develop as a personality and professionally, provides
advice, constructive feedback; protects the mentee from uncomfortable situations
example — serves the mentee as a professional example by showing them how to
integrate the theory with the practice at work

facilitator — provides the mentee with guidance and support, creates opportunities for
the mentee to perform tasks, allows the mentee to learn more about himself/herself
observer — observes the mentee during their activities

collaborator — identifies the mentee’s needs and provides assistance, creates a safe
environment and works with them as a team

friend — encourages the mentee to tackle new challenges, provides constructive
feedback about their mistakes and shortcomings

coach/teacher — teaches basic skills, provides resources and specific task-related
instructions

protector — protects the mentee from uncomfortable situations, defends them and takes
care of them professionally

colleague — treats the mentee as a colleague who is part of the professional community
and defends them in the organisation

evaluator — provides feedback, evaluates the mentee’s progress and involves them in
the assessment procedures

communicator — shares their expert knowledge and skills, uses a variety of
communication methods

manager — manages the mentee’s introduction to teaching as a profession in practice

(Ambrosetti & Dekkers, 2010; Lopez-Real & Kwan, 2005).

The mentor is considered a reflective practitioner. They reflect both on their own and their

mentee’s activities. The mentor’s job is to inspire the mentee to reflect on their own activities

as well, 1.e. to perform critical reflection of the mentee’s practice, thus supporting the mentee’s

autonomy and efficiency.

However, the mentor also develops in the process by practically applying their expert skills and

sharing experience with the mentee. The mentor learns about the mentee’s views and last but

not least, establishes relationships with new potential colleagues. The mentor also learns to

listen, counsel, and manage.
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Mentor teachers are an inseparable part of undergraduate teacher education. They assume

three basic roles: counsellor, collaborator, and coach.

As a counsellor, the mentor provides information about the processes and procedures in
practice. They present the mentee with solution proposals to pedagogical situations and
classroom management tips. The mentor helps the mentee develop observation skills and points

out, which situations are (non)standard in the pedagogical practice.

As a collaborator, the mentor teams up with the mentee to plan teaching, make decisions, or
resolve problematic situations. Joint creation and selection of teaching strategies, methods, and
plans helps the mentee understand why teamwork is important. In this role, the mentor treats

the mentee as a fellow teacher and expects mutual respect and collegiality.

As a coach, the mentor supports the mentee in learning to think as a professional and become
autonomous. The mentee’s potential for self-regulation, problem-solving, and teaching is
supported. The mentor reflects on the mentee’s activities and asks reflective questions about

their achievements as well as their worries (PiSova & Duschinska et al., 2011).

In the partial roles, the mentor teacher generally supports the student of teaching in their
activities, provides advice on the teaching process, its planning, and pupil learning. The mentor
provides constructive feedback and involves the student in reflection, self-assessment, and
evaluation; the mentor creates safe and suitable conditions for the mentee to apply new teaching
methods. At the same time, the mentor treats the mentee as a colleague, an equal partner who
is undergoing the process of becoming a teacher. The mentor provides an example, as a
personality as well as professionally. The mentor allows the mentee to observe them during
teaching and later, lets the mentee teach and observes instead. The mentor helps the mentee
prepare for teaching, corrects their teaching plans and lesson projects, and explains the
modifications. Together, they analyse lessons not only to prepare the mentee for teaching, but

also after teaching or observation to stimulate reflective thinking and behaviour.
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2.2 Mentee — the student of teaching

The mentor and mentee enter an interaction. In specialised literature, mentees are also referred
to as apprentices. A Mentee is a person who is being introduced to practice in a specific field
by an experienced professional (Kraus, 2005, p. 514). In the mentor — mentee relationship, the
participants are considered partners. The Mentee’s activities are related to the activities
performed by the mentor who assumes partial roles.

If the mentor assumes the role of a supporter, the mentee becomes attentive, listens to the
mentor and completes the tasks assigned, accepts advice and support, reflects on the feedback,
and documents their own progress. If the mentor assumes the role of an example, the mentee
gets the opportunity to observe their activities, record it, discuss it, search for justifications,
consider their own practice, and compare their own performance to that of their mentor. If the
mentor assumes the role of a facilitator, they create suitable conditions for the mentee to actively
participate in their mutual relationship. The mentee initiates tasks on their own, reflects on the
activities performed, and discusses them in order to clarify the goals, and reflect on their
professional progress. The mentee exploits the opportunities provided by the mentor, completes
planned as well as unplanned tasks, and assumes responsibility for their own learning. If the
mentor assumes the role of a collaborator, they allow the mentee to integrate into the work
collective and participate in everyday tasks. The mentee shares their ideas and solution
proposals, initiates cooperation with others, listens attentively, and accepts advice from
colleagues. In other words, the mentee begins to work independently alongside their mentor.
As an evaluator, the mentor creates opportunities for the mentee to learn about the assessment
criteria and adapt teaching accordingly, i.e., to meet these criteria. The mentee evaluates their
own performance and uses the mentor’s feedback for their own benefit (Ambrosetti & Dekkers,
2010).

Mentoring is an interactive process in which the mentor and the mentee dynamically influence
each other. At the beginning, the mentee needs more support and guidance, but over time, they
become more independent. In the school practice, the mentoring process requires specific sense

of responsibility.

It is the mentee’s task to maintain regular contact with the mentor and actively participate in
the development of their mutual relationship. The mentee follows a mentoring plan created in
advance, respects the goals and commitments, maintains confidentiality, accepts the feedback,

and exploits the opportunities to develop professionally.
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When the student of teaching assumes the role of a mentee, their training transfers to primary
and high schools; their practical outputs are rewarded by direct feedback from a more
experienced colleague for the first time. The mentee gets the opportunity to gain information
about the practice, pupils, and the teaching process directly in a school environment. The goal
of mentoring is to introduce the student of teaching to the actual conditions of teaching in
practice, but mainly, to learn how to reflect and self-reflect, think about the educational process,
consider their relationship with pupils, and last but not least, self-reflect on himself/herself as a

teacher. Reflection is an inseparable part of the mentor — mentee relationship.

In the context of teaching professionalisation and innovation trends, reflection is
multidimensional — it applies not only to the educational process, but also to the teacher’s
professional development and competences. Korthagen (2011) builds reflection on experiential
learning based on Kolb’s experiential learning cycle (Fig. 1). In this process, the participant

turns from an actor into an observer and back (Kolb, 1984, p. 31).

Schedule of ~ Experience
changes (hrgame, task,
"How do we activity)
procees next "Something
time?..." happened?..."
Rating Reflection
"What did we do "What was
wrong?...How going on?...How
can we use this did we deal with
experience?..." ~ it? .."

Figure 2 Kolb’s experiential learning cycle
(Source: own processing according to Kolb, 1984)

The ALACT reflection model is useful in mentoring provided to the students of teaching; in

this case, reflection is based on an ideal cycle that consists of the following phases:

« Action. In this phase, the mentee gains personal experience. They confront their previous
experience with the theory and the potential conflict between them allows for the creation

of personal experience. This phase is accompanied by emotional experiencing (feelings
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and attitudes) that determines whether the mentee feels that a change is necessary, i.e.,
whether they are willing to reflect on it in the first place.

» Hindsight. The mentee reflects on their own teaching output. In this phase, more detailed
perception starts; the mentee observes himself/herself from a third person view. They try
to describe what they wanted to do, how they did it, how they felt, and how the pupils
felt. The mentee creates a fictional dialogue with himself/herself to analyse the situation,
possible courses, and solutions. A sense of security proves important to eliminate
frustration, uncertainty, or failure.

« Realisation of the crucial elements. In this phase, the mentee finds the links. In terms
of self-reflection, the mentee confronts their ideal and their actual self. However, this
phase must not be limited to searching for shortcomings — the goal is to create an
opportunity to generalise the problem and formulate it explicitly. The last step is to
develop an internal wish to seek the answers to the questions generated by the practical
experience in the theory.

« Creating alternative procedures. In this phase, a new concept for the future activities is
created. The mentee realises that their original approach failed, and the goal was not
achieved, and searches for a different solution. The mentee requires support, i.e.,
emphasis on the strong points, an opportunity to gain independence, and the
determination to change the established procedure.

« Trying out new procedures. The cycle starts anew, and the focus is shifted to a new

practical experience (Kasacova, 2005; Korthagen, 2011, p. 115 — 132).

The student of teaching has a disadvantage in comparison to mentees in other fields because
he/she cannot choose their mentor on their own. However, it does not mean that mentoring will
not be successful. Mentors are rigorously selected and listed in a database of mentors providing
different types of teaching practice. It is important for the mentee to realise their position in the
mentor — mentee relationship and allow the mentor to duly work on the development of the

mentee’s professional competences.

The mentee must allow the mentor to create a mentoring plan based on their specific needs,
which are discussed during the initial meetings. The mentee should be open to feedback, respect
the mentor, actively participate in the achievement of the specified goals, accept new impulses
and learn new strategies. The mentee must realise that the goal of mentoring is their own

professional development. They must not forget that the mentor cannot teach them everything;
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on the contrary, it is up to the mentee to explore their own potential through the application of

their theoretical knowledge.

2.3 Mentor and mentee during the teaching practice

The teaching practice (defined in section 1.4) is a form of practical professional training, which
takes place directly in the school environment. It is a compulsory part of teacher education, and
its goal is to link theoretical knowledge with practical experience in actual school environment
and train the student of teaching to perform everyday tasks related to teaching as a profession
(Petrikova & Orosova, 2018).

During undergraduate studies at universities, students of teaching are assigned mentor teachers
for different types of teaching practice. At Pavol Jozef Safarik University in Kogice (UPJS),
mentor teachers are selected from a database, which is updated yearly by all training schools
cooperating with UPJS based on the current criteria. Mentor teachers are assigned to students
of teaching by the teaching practice manager (also referred to as assistant) based on a
consultation and approval from the respective specialist on subject didactics. During teaching
observation practice, a single mentor teacher is assigned a group of up to 6 students. During
teaching output practice, a single mentor teacher is assigned a single student. In teaching
observation practice, the mentor teacher mentors a group of student mentees. In teaching output

practice, the mentor teacher has a single mentee.

From the viewpoint of mentoring, teaching practice is focused on intervention. Filova (2000, p.

216) distinguishes the following types of intervention:

+ stimulating — stimulates to reproduce successful performance

* inhibiting — inhibits undesirable and unsuccessful performance

 directive — requests, orders, reproaches, negative criticism

« non-directive — promotes favourable classroom climate, points out positive/negative
experience through personal example

» forward-acting — advice and recommendations for methodological preparation and
selection of the subject matter; draws attention to critical moments in the curriculum,
behaviour of the class, specifics of the class or a pupil, prevents the mentee from taking
risky actions

» backward-acting — constructive evaluation, commendation and criticism.
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However, intervention can also be categorised based on the mentor’s focus:

pupil, subject matter, teaching procedures, mentee’s selection and execution of these
procedures

preparation of the educational process, teaching a lesson, evaluation (reflection, self-
reflection)

output (performance)

internal aspects (idea, cognitive experience, affective experience, skill learning style,

etc.)

The scope of interventions in the mentor — mentee relationship is broad and specific. Therefore,

it is necessary to approach this matter from multiple points of view and follow the relevant

criteria. Although mentoring is a process, it can sometimes look like a one-time activity in terms

of teaching practice. From the mentee’s point of view, the mentor is a stranger teacher, and they

have few opportunities to get to know each other. Therefore, it is advisable to follow the

recommended steps (designed based on the ideas provided by the UPJS mentor teachers during

the aforementioned workshop focused on mentoring students of teaching) to ensure efficiency:

1. Mentee’s preparation for mentoring

It takes place during the teaching practice orientation. It is a compulsory part of course
assessment. The student receives information about the course of mentoring as well as
their rights and responsibilities related to the mentor — mentee relationship. The mentee
receives materials about the teaching practice.

For teaching observation practice, students are grouped (max. 6) and assigned one
mentor. The group elects a representative who will communicate with the mentor (to
specify the dates of meetings, etc.). If the teaching observation practice takes the form
of turns at different schools every week, one mentee meets several mentors.

Mentor’s preparation for mentoring

Mentor teachers are trained at methodological seminars and receive professional
support in the form of specialised workshops. They receive the relevant materials in
advance. They are informed about the teaching practice goals and expectations, and
their own rights and responsibilities. During the teaching practice itself, the mentor can
consult the teaching practice manager (regarding organisational aspects) and the

respective expert in subject didactics (who supervises them professionally).
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3.

Introductory meeting
The mentor and mentee meet at the mentor’s school before the teaching practice starts.
Based on the materials available, they agree on the conditions and organisation of their
further meetings. In other words, they plan activities and create a schedule of teaching
observation, output, analytical classes, and teaching preparation meetings. The mentor
introduces the mentee to the current situation at the school (teaching conditions, school
specificities, individual pupil characteristics).
Regular meetings
Regular meetings follow the schedule prepared in advance. The mentor and mentee
always meet before the lesson, whether observation or teaching output is due. The
mentor asks about the mentee’s expectations and provides relevant recommendations
regarding the observation and teaching output. In terms of preparation for the
observation, the mentor may provide relevant information to increase the efficiency of
this activity. In terms of preparation for teaching output, the mentor discusses the plan
with the mentee and guides their activities.
After the teaching observation or output, the mentor helps the mentee evaluate the task
completed. They analyse the course of the lesson, discuss the relationship towards the
pupil, teaching process, and the mentee’s self-reflection. In terms of the methodological
analysis, not only the process, but also the mentee’s experiencing is discussed. In this
phase, the mentor assumes the role of a reflective practitioner and facilitator. They guide
the mentee towards self-reflection and adaptation if necessary.
Both these types of teaching practice require the mentor teacher to:

 treat the mentee as a colleague

 respect their individual knowledge and experience

« show understanding

« avoid fixating on a single model of teaching without taking other possibilities

into consideration
« comment and explain, but also listen to the mentee attentively
* help the mentee become independent through self-reflection and self-evaluation
(Wallace, 1991).

The mentor should apply a constructivist approach and avoid prescriptivism, i.e.:

 authoritative behaviour

 acting like the only professional available

e non-constructive criticism
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« enforcing a single model of teaching (of their preference)
* not letting the mentee express their opinions
+ enforcing authority at all costs (Wallace, 1991).

In this phase, the mentor and the mentee use the basic methods of observation and
discussion. The mentee observes the mentor not only during the teaching process, but
also during analysis and discussion, in everyday school situations, and problem-solving.
On the other hand, the mentor observes the mentee during preparation and teaching
(from the didactical, pedagogical, psychological, and social viewpoints). The mentor

observes the mentee as a complex personality and a future teacher.

The method of discussion is based on mutual respect and the constructivist approach,
The mentor gives the mentor the opportunity to realise their own actions and self.
Together, they search for practical solutions to the problems that arose during the
mentoring process. In this discussion, the mentor and the mentee are equal partners. The
mentee should trust the mentor and their effort to help them grow professionally.
5. Final meeting.

The final (evaluation) meeting of the mentor and the mentee summarises the whole
mentoring process. The mentor provides the mentee with a complete and constructive
evaluation of their performance, i. e., relationship towards pupils, teaching, and self as
a professional in training. Together, they analyse the final report created by the mentor
and discuss the recommendations in all the observed aspects of the mentee’s

development.

It is recommended to use the general/teaching observation and reflective protocols, which are
an inseparable part of the analytical and evaluation meetings that can be found in the appendix

to this publication.
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Finish the ideas:

e Mentoring is...

e Mentoring is beneficial for the mentor because...

e Mentoring is beneficial for the mentee because...

e Mentoring is a process with the following phases...

e The relationship between the mentor and the mentee is...

e The principles of formal/informal mentoring are...

e In relation to the mentee, the mentor can choose from these
approaches...

e Teacher mentoring is specific because...

e The phases of the mentor — mentee relationship in the practical
professional training are...

e In the practical professional training, the mentor is...

e The types of mentors are...

e In the practical professional training, the mentee is...

e Mentoring is based on reflection, which can be defined as...

e Mentor teacher’s tasks include...

e Mentee’s tasks include...

e The types of interventions in the mentor — mentee relationship are...

e Efficient mentoring has the following phases...
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3 MENTORING PROTOCOLS IN THE TEACHING PRACTICE

As it was explained, mentoring is a form of collegial assistance. It is provided by a mentor
teacher to a mentee, i.e., student of teaching. In fact, both participants help each other. Mutual
observation and analysis in terms of the mentor — mentee relationship helps both participants
improve. For the purpose of maximising mentoring efficiency, this part of the publication offers
mentoring protocols focused on a variety of activities, general as well as related to teaching.
These protocols draw on the professional standards for new teachers and by extension, the
graduate profile. It requires significant professional reflection to correct and modify educational
practice as well as professional learning. Professional reflection consists of four phases (Smyth,
1989):
« description — What am | doing? What did | do?
« information — What is the purpose? What principles do | follow?
» confrontation — How did | become the way | am? How can it be explained?
» reconstruction — How can | do things differently?
These phases overlap with the phases of the mentor — mentee relationship (Lacina, Rozmahel
& Kominécka, 2016):
« identification of the problem and its causes — through paraphrasing and reflection, the
mentor helps the mentee to describe the problem and identify its causes.
« change of viewpoint — through careful and targeted questions, the mentor helps the
mentee see the problem from a different point of view
« assistance in problem-solving — through positive motivation and constructive feedback,
the mentor helps the mentor find an efficient solution.
The protocols provided below are a tool for both mentors and mentees that will guide them
through discussion, observation analysis, teaching output, and other teacher activities. They
focus on three competence areas specified in the professional standards: pupil, educational
process, professional development. The mentor and their mentee are supposed to agree on the
rules at the beginning of their mentoring relationship, which also applies to the way these
protocols will be used. The protocols are identical for both participants to emphasize the
principle of collegiality and equality. Evaluation is based on the analysis, reflection, and

discussion of their respective activities.
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3.1 Mentoring protocol — Teaching observation (area: Pupil)

Mentoring protocol — Teaching observation (area: Pupil)

Competence / knowledge / abilities of the mentee

Evaluation
@®» - v @
. O

Identification of a pupil’s developmental and individual characteristics

e mastering the biological, psychological, and sociological aspects
of pupil development

0
Iiz
0@

e understanding the theory of pedagogical diagnostics

¢
Jie
@
0@

e creative and efficient use of the theory to identify a pupil’s
individual characteristics

%
o@
s
¢
0@

e Dasic practical experience with the identification of a pupil’s
individual characteristics

@
Jis
o®

Identification of the psychological and social factors in pupil’s lea

e understanding the concept of the institutional socialisation
process in the broader context of social sciences

®
&
0@

¢ identifikuje/m the ability to identify the learning style and
individual educational needs (intact pupils vs. pupils with special
educational needs)

0®
D3
15
(4
0@

o the ability to identify a pupil’s individual characteristics

0@
o@

Iis
0@

Identification of the sociocultural context of pupil development

e understanding multiculturality of a pupil

® - @

o o O
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e basic practical experience with the identification of a pupil’s . ® - v @
special educational needs in the sociocultural context O O O
e acceptance of pupil sociocultural diversity g ﬁ = @ g
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3.2 Mentoring protocol — Teaching observation (area: Educational process)

Mentoring protocol — Teaching observation (area: Educational process)

Evaluation
Competence / knowledge / abilities of the mentee ) ,
@5 - v @
M [ O

Mastering the content and didactics of the academic subject

¢ understanding the basic contents, methodology, and
epistemology of the specialisation disciplines in accordance with
the educational needs pertaining to the lower/higher secondary
level

0@
|2
o®

¢ understanding the methodology of pedagogical research

o@
o@

lie
0@

e knowledge of the current state educational programmes and
obligatory school documentation

o@®
|
@
o®

e the ability to transform the field-specific knowledge into subject
didactics

0@
|
@
o®

¢ understanding the generally binding legal regulations applicable
to teaching, pedagogical and other relevant documentation,
conceptual and strategic documents, school documents

0@
Jie
@
0@

Teaching plans

¢ understanding how the basic theory of planning, implementation,
and evaluation of teaching is applied in practice

o®
|2
(3
0@

e understanding the theoretical and practical context of subject ‘
didactics in the relevant specialisation, mainly in relation to g @ = @ g
planning teaching in a class

e basic practical experience with planning educational activities for ®® - v @
individuals and groups of pupils O O
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e basic practical experience with setting the educational teaching
goals and requirements

®

-®

e basic practical experience with didactic analysis of the subject
matter (breaking down the subject matter into the basic
components — facts, concepts, relationships, procedures)

o®

a3

@
o@®

e basic practical experience with the selection of basic and
advanced subject matter in accordance with the educational goals
and pupils’ individual needs

o®

a3

°®

e basic practical experience with the selection of tasks and activities
for the pupils

o@®
@

¢ the ability to evaluate whether the plan is suitable and realistic

o®

®

Teaching in practice

¢ understanding the current theoretical models of cognitive
socialisation and pupil education

o®
0@

¢ understanding teaching methods and forms supporting active
learning in pupils

-®
@

e understanding strategies, methods, and forms of literacy
development (reading, financial, information, etc.)

o®

O

@
0@

e understanding the principles of efficient communication

o®

L

@
0@

e understanding the influence of verbal and non-verbal
communication on the classroom social climate

o®
0@

@
0@®

e the ability to adapt the educational programmes in the relevant
disciplines to the pupils’ (special) educational needs, specific
classroom conditions, and school type

®

-®

°®

e Dbasic practical experience with the development of key
competences in pupils

®

°®

e basic practical experience with management of educational
activities and learning in groups and whole classes

o®

@
o®

e basic practical experience with monitoring and influencing the
classroom social climate

o®

@
o®
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e basic practical experience with efficient communication with

pupils

®

-®

e Dbasic practical experience with the application of material and

technical tools in teaching

o®

@
o®

e the ability to facilitate pupils’ understanding and conscious

compliance with the safety rules and environmental protection
basics

o®

Evaluation of the course and results of teaching and learning

¢ understanding the philosophical and methodological foundations,

forms, and types of pupil assessment and their psychodidactic
aspects

o®

°®

understanding the methodological instructions related to pupil
assessment and grading

o®

@
o®

basic practical experience with the identification of a pupil’s
individual and developmental characteristics

o®

@
o®

basic practical experience with the application of different forms
and methods of assessment

o®

®

basic practical experience with the reflection of an actual learning
process, the ability to compare it with the projection and correct it

o®

O

o®

the ability to assess students without prejudices and stereotypes

o®

|

@

0@
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3.3 Mentoring protocol — Teaching observation (area: Professional development)

Mentoring protocol — Teaching observation (area: Professional development)

Competence / knowledge / abilities of the mentee

Evaluation
s - v e
. O

Planning and pursuing one’s own professional growth and self-development

o familiarity with the system of career development for pedagogical ® ® - v @
staff and the opportunities for career growth o o O
o familiarity with the methods of self-study g = = @ g
o familiarity with the methods of research and development in & TN |
teaching practice O O O
e Dasic practical experience with the mediation of didactic and field- ®® - v @
specific knowledge to both the expert community and public o o O
e the ability to determine one’s own professional development goals g ? = @ g
e the ability to use the research and development methods g ? = @ g
e identification with the necessity of life-long learning g ? = @ g
Identification with one’s professional role and the school
o familiarity with the organisational characteristics of the school ® ® - v @
system and the institutional rules of the school o o O

o familiarity with the basic theories related to teaching as a
profession

O
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familiarity with the basic professional structure and background
in the field

the ability to reflect and improve one’s own teaching efficiency

identification with one’s own profession

o O
®®
o O
@

o O
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3.4 The mentor and mentee discussion

The mentor — mentee relationship is based on discussion. In different phases of mentoring, the

mentor helps the mentee understand their activities, identify shortcomings, and propose

solutions. Their discussion can be based on the mentoring protocols filled in during teaching

observation (with additional comments) by both participants. They go through the protocol

items and confront each other. If their evaluation does not correspond, they analyse the

differences and search for arguments. During the mentoring analysis, they can use the following

auxiliary questions focused on their respective levels of skills related to the relationship

towards pupils, educational process, and professional development:

Area: Pupil

Was I interested in the pupil’s opinions, ideas, feelings, and problems?

Did I show understanding and encourage the pupil by positive assessment?

Did I develop the pupil’s (e.g., intellectual) talents?

Did I accept their disorders (personality, behavioural, learning)?

Did | provide the pupil with freedom of choice (e.g., solution method, approach to the
task)?

Did I encourage the pupil to ask questions?

Did I accept the pupil’s activity?

Did I take into consideration the differences in pupils’ skills and working speed
(differentiated approach) and let them choose the activity (written/oral, group, etc.)?
Did I accept pupils’ individual learning styles (mental, physical, and social conditions)?
Did I respect the pupil’s otherness?

Did I encourage the pupil to explore and draw conclusions?

Did I encourage the pupil to perform self-assessment?

If there was a disciplinary issue, did | respond appropriately?

What did | like?

What could be done differently?
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Area: Educational process

Do I have a professional command of the subject matter addressed?

Did I organize the lesson efficiently?

Did | determine and achieve the lesson goal?

Did I perform a didactic analysis of the contents (selection of the contents in the context
of the educational goals, questions, and tasks)?

Did | steer the educational process towards the development of lower-order cognitive
processes?

Did | steer the educational process towards the development of higher-order cognitive
processes?

Did | motivate the pupils to learn (by using positive motivation tools)?

Did I use appropriate didactic procedures?

Did I use motivational teaching methods?

Did I use exposition teaching methods?

Did I use diagnostic teaching methods?

Did I use fixation teaching methods?

Did I use innovative teaching methods and strategies?

Did I use organisational forms?

Did I use suitable material tools?

Did I provide pupils with problematic tasks?

Did | determine the assessment criteria for the teaching and learning results?

Did I explain the assessment criteria to the pupils?

Did I assess the pupil’s learning processes (procedure, effort, interest, cooperation)?

Did I evaluate the pupil’s learning outcomes (rate of competence development)?

Did I lead the pupils towards self-control and self-assessment?

Did | assess them objectively?

Did I use a variety of types of assessment forms?

Did I use formative assessment tools?

Did I provide pupils with continuous feedback?

Did | create situations that required pupils to cooperate and help each other?

Did I encourage cohesion of the class collective?

Did I maintain discipline in the classroom?
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Area

Did I help pupils realise their errors?

Did | propose a suitable solution to resolve an unexpected situation?

Did I develop the pupil’s personal capabilities (self-perception, self-confidence)?
Did I develop the pupil’s social capabilities (empathy, prosocial behaviour)?
Did I allow the pupil to experience success?

Was | able to identify socio-pathological phenomena?

Did I use non-verbal communication?

Did I use verbal communication?

Did | maintain appropriate voice, speech aspects, and intonation?

Did I use my methodological preparation to the full extent?

Did I structure the lesson appropriately?

What did | like?

What could be done differently?

: Professional development

Is this system of career development suitable for me?

Do | use self-study methods?

Do | use the methods of research and development in teaching practice?
Do | communicate with the professional community at school?

Did | determine my professional development goals?

Do I identify with the fact that life-long learning is necessary?

Am | familiar with the organisational characteristics of the school?
Do | know the professional background of this field of study?

Can | reflect on my activities and improve them?

Do | identify with my profession?

Do I take into consideration my mentor’s advice and instructions?
Am | looking for possibilities for improvement?

Do I reflect on my practice in the context of my mentor’s feedback?
What did | like?

What could be done differently?

94 |strana



Mentor a mentee v profesijnej praktickej priprave

CONCLUSION

Student participation in the teaching practice is an important part of undergraduate studies.
Teaching practice helps the student of teaching understand the role of the teacher and identify
with it. It helps their ability to learn from the practice, develop basic competences, and
understand the teacher’s mission — to help pupils learn (Graham, 2006). The quality and
efficiency of student teaching practice largely depends on the mentor teacher whose job is to
provide the student with maximum support, help them maximise their educational experience,
and in general, help the student develop professionally. Zeichner (2002, in Duschinska, 2010)
claims that the mentor’s personality and skills are key factors that affect learning during student

teaching practice.

As it was explained, mentoring is useful not only as a tool for supporting the development of
reflective competences and experiential learning in teacher education (i.e., undergraduate
studies and introduction of fresh graduates into the practice) — it covers organisational and
socialisation aspects as well. The mentor must be an expert in the field, but they are also
responsible for the systematic planning of professional development for the students of
teaching, their education, and training (Duschinska, 2010). In terms of the practical professional
training and development, reflective dialogue between the mentor teacher and the mentee plays
akey role. It helps the mentee develop knowledge and skills (Crasborn et al., 2010), and support
their professional growth. Some mentor teachers can naturally perform reflection and provide
feedback, others need training and professional support to develop their own reflective and
mentoring skills (Zachary, 2002). This kind of support should mainly be provided by
universities that deliver teacher education; it should cover not only the development and
improvement of reflective and mentoring skills, but also promote cooperation and deeper

interconnection of the theoretical knowledge mediated at the university with the actual practice.

This university textbook for students of teaching as mentees and teachers as mentors and
provides theoretical starting points in the form of a teaching text, guidance for both teachers
and students of teaching focused on practical professional training. Moreover, it provides the
supervising university teachers with detailed information on the techniques and methods

applied in terms of the mentor — mentee relationship.
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Zdkon ¢ 137/2022 Z.z. , ktorym sa meni a dopliia zdkon ¢. 131/2002 Z. z. o vysokych Skoldch
a o zmene a doplneni niektorych zdakonov v zneni neskorsich predpisov a ktorym sa menia
a dopliiajii niektoré zdkony

Zakon ¢. 138/2019 Z.z. o pedagogickych zamestnancoch a odbornych zamestnancoch a o zmene
a doplnent niektorych zakonov.

Zakon ¢. 245/2008 Z.z. o vychove a vzdelavani (Skolsky zdkon) a o zmene a doplneni niektorych
zakonov.

Zakon ¢.317/2009 Z.z o pedagogickych zamestnancoch a odbornych zamestnancoch a o zmene

a doplneni niektorych zdkonov.
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Priloha A — PrehPad pedagogickych praxi na UPJS

Pedagogicka prax v podmienkach UPJS sa realizuje v magisterskom stupni tadia v odbore
Ucitel'stvo a pedagogické vedy pocas dvoch akademickych rokov vo forme 4 samostatnych
povinnych predmetov: Hospitatnd nacuvova pedagogicko-psychologicka prax, Vystupova
priebezna prax, Vystupova suvisld prax la Vystupova suvisla prax II. Pre Studentov

doplitujiceho pedagogického §tadia (DPS) je uréeny predmet Pedagogicka prax.

Tab. 1 Typy pedagogickej praxe na UPJS

Nazov Kredit | Rozsah | Ukonc¢enie | Rocnik | Semester
omutnionmipsiwonde |5 gse | A |1 |z
Vystupova priebezna prax 1 36sC A 1 L
Vystupova suvisla prax | 2 4tC A 2 Z
Vystupova suvisla prax 11 2 6tC A 2 L
Pedagogicka prax 5 40sP A 2 L

Studenti uéitel'stva (praktikanti) v cvicnej $kole v zavislosti od typu pedagogickej praxe
realizujt:

H — hospitaciu (nacuv),

R VH — rozbor vyucovacej hodiny,

PV — pedagogicky vystup.

Organizaciu vSetkych typov pedagogickej praxe Studijného odboru Ucitel'stvo a pedagogické
vedy na Filozofickej a Prirodovedeckej fakulte UPJS zabezpetuje Katedra pedagogiky
Filozofickej fakulty UPJS. Pre potreby praxe ma vytvorenti webovil stranku a e-learningovy
kurz v prostredi LMS Moodle UPJS (https://Ims.upjs.sk).

Referentom pedagogickej praxe pre potreby studentov, predmetovych didaktikov a cvicnych
ucitelov je Mgr. Lenka Kohoutkova (lenka.kohoutkova@upjs.sk), pre potreby cvi¢nych

ucitel'ov a vedenia cvi¢nych §kol je Emilia Fockova (emilia.marcinova@upjs.sk).
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Tab. 2 Rozsah pedagogickej praxe v cvi¢nej Skole

Trvani Rozsah praxe a
rvanie praxe i I s
Kod praxe Termin praxe Pedagogicka prax ) .p pOVInnogtvl st.ude
v cviénej §kole |Nta v cvicne]
Skole
MPPa 1.-14.tyzden Hospitacna 6 tyzdnov 18 hodin
zimny semester peréaa‘;;;‘mjo (Stvrtok 3VH) | (12H, 6 R VH)
psychologicka prax
MPPb 1.-14.tyzdenn | Vystupova priebezna 12 tyzdilov 18 hodin/AP
letny semester prax (3tvrtok 3VH) | (11 H, 1PV, 6
R VH)
MPPc zimny semester | Vystupova suvisla 4 tyzdne 24 hodin/AP
) (podl'a prax I. (6 H, 18 PV,
armonogramu 18 R VH
ak. roka) )
MPPd letny semester Vystupova suvisla 6 tyzdiov 38 hodin/AP
(podra prax 11. (8H, 30PV,
harmonogramu 30 R VH)
ak. roka)
DPS podla Pedagogicka prax | 6 tyzdnov alebo 40 hodin/AP
ind. moznosti dihSie (8H,32PV, R
Studenta, (zéavisi od VH)
cvicného ucitel’a Casovej dotacie
AP)

Zasady organizacie pedagogickej praxe (Orosova, 2017):

= Pedagogickll prax je mozné absolvovat’ po uspeSnom absolvovani podmieniujucich

predmetov (prerekvizit).

Harmonogram pedagogickej praxe je suCastou harmonogramu prislusného
akademického roka, zohladiuje Pedagogicko-organizacné pokyny pre prislusny
Skolsky rok pre zakladné a stredné Skoly.

Pedagogicka prax prebieha v zdkladnych a strednych Skolach regionalneho Skolstva,
s ktorymi ma univerzita uzatvorenu zmluvu o spolupraci pri zabezpecovani prakticke;j
pripravy Studentov ucitel'stva.

Pedagogicka prax Studenta prebieha pod dohl'adom cviéného ucitel’a, na zaklade dohody

0 vykonani prace.
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V priebehu pedagogickej praxe by mal Student praxovat’ na vSetkych stupiioch
(zékladnéd skola, stredna Skola) a typoch $kdl regiondlneho Skolstva (gymndzium,
strednd odbornd Skola), ak sa dany vyucovaci predmet jeho aprobacie vyucuje
V prisluSnom type/stupni skoly.

Pedagogicka prax prebieha spravidla v mieste sidla univerzity, vynimku je mozné udelit
pri Vystupovej suvislej praxi I (MPPd).

Vystupova suvisla prax II (MPPd), resp. jej Cast mdze byt uznand predmetovym
didaktikom po vyhodnoteni aktivit Studenta stvisiacich so vzdelavacim, resp.
vychovnym procesom v ramci Skolskych, resp. mimoskolskych aktivit so Ziakmi.
Povinnost'ou Studenta pred priamym nastupom na pedagogicka prax je zucastnit’ sa
inStruktazneho seminara podl'a rozvrhu.

Vynimku €asového zaradenia a individudlnej formy realizacie pedagogickej praxe je
mozné Studentovi udelit’ iba na zdklade objektivnych pric¢in (spravidla Erazmus+
pobytu, Studijného pobytu apod.), iba so suhlasom prodekana pre vzdelavanie

prislusnej fakulty a garanta Studijného odboru ucitel'stvo akademickych predmetov.

Organizator pedagogickej praxe pri vSetkych typoch pedagogickej praxe:

zarad’uje $tudentov do skupin (pri hospitacnej nacuvovej pedagogicko-psychologickej
praxi a vystupovej priebeznej praxi),

zarad’'uje Studentov jednotlivo k cvicnym ucitel'om(pri stivislych praxiach),

na zaklade akceptacnych listov Studentov na pedagogickll prax dava navrh na uzavretie
dohody o0 vykonani prace s cviénymi ucitel'mi,

aktualizuje databazu cvi¢nych $kol a cviénych ucitelov,

riesi kolizne situacie v rozvrhu praxi s cviénymi ucitel'mi,

organizuje inStruktaZne seminare pre Studentov,

realizuje metodické stretnutia s cvicnymi ucitel'mi.

Hodnotenie za absolvovanie povinnych predmetov pedagogickej praxe udeluju povereni

ucitelia jednotlivych katedier/ustavov fakult.
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Priloha B — Hospitaéna nacuvova pedagogicko-psychologicka prax na UPJS

Hospitaéna nacuvova pedagogicko-psychologicka prax (MPPa) je v poradi prva
pedagogicka prax $tudentov uditel'stva akademickych predmetov UPJS v Kosiciach. Studenti
uditel'stva akademickych predmetov UPJS sa prvykrat relne stretivaji so skutoénym $kolskym
prostredim a ziskavaji prvé predstavy o pedagogickej ¢innosti z pozicie buducich pedagogov.
Hlavnym poslanim tejto praxe je zorientovat sa v realnej Skolskej praxi, uvedomit’ si konkrétne
osobitosti zakladnych a strednych $kol, konfrontovat’ teoreticki a prakticka zlozku
vysokoskolskej pripravy s edukacnou realitou a pripravit’ sa na asistentské ¢innosti, vlastné
vyucovacie vystupy a realnu edukacnu Cinnost v podmienkach zakladnej a strednej Skoly

V nasledujucom Studiu.

KTItacovou ¢innost'ou tejto praxe je pedagogické pozorovanie zamerané na pozorovanie ¢innosti
a spravania sa ziakov, ucitelov a celkového ucebného prostredia. Prioritou pozorovania je
edukacné prostredie triedy a jej aktérov (ucitel’, ziaci) v kontexte stanovenych pedagogickych

a psychologickych javov.

Konkrétne ciele praxe:

identifikovat’ pedagogické a psychologicke javy v redlnej Skolskej situécii,

=  presne ich zaznamendvat’ a nasledne podrobne analyzovat,

= reflexia edukacnej reality v kontexte stanovenych pedagogickych a psychologickych
javov,

= osvojit’ si stratégie pedagogického a psychologického myslenia.

Absolvent Hospita¢nej nacuvovej pedagogicko-psychologickej praxe (Kosova a kol.,
2015):
= abstrahuje pri¢inno-nasledné stvislosti v interakcii ucitel’ — Ziak,
» identifikuje prejavy spravania sa ziakov v Skole a v priebehu vyucovania a zaujme k nim
stanovisko,
= vybavi si didaktické a psychologické teorie v konfrontacii s praktickymi situdciami
Skolského prostredia,
= kategorizuje pozorované situacie podl'a efektivity aplikovanych edukaénych stratégii,

» odvodi pravidla hodnotenia ziakov a ich motivacné suvislosti,
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= argumentuje vlastné navrhy rieSeni a postoje spojené s planovanim, realizaciou
a hodnotenim vyucovacieho procesu v skupine rovesnikov,

» uvadza priklady a navrhuje rieSenia pozorovanych situacii vyucovania.

Na realizaciu pedagogickej praxe sa vyZaduje stibezné stidium predmetov:
» Pedagogika a didaktika pre ucitel'ov — KPE/PDU/15
» Psycholégia a pedagogickd psycholégia - KPPaPZ/PPgU/15 (Ucitel'stvo ostatnych
predmetovych Specializacii) alebo Pedagogickd a Skolska psycholdgia pre ucitelov -

KPPaPZ/PaSPP/09 (Ucitel'stvo psychologie)
Trvanie praxe: 14 tyzdnov (36 hod.)
Termin praxe: 1.-14. tyzden zimného semestra
Miesto konania praxe: zakladné a stredné skoly v Kosiciach

Formy a rozsah praxe:
=  Uvodny inStruktdZny (organizacny) seminar (1 VH)
=  Gvodny metodicky seminar (2 VH)
= hospitacie na vyucovacich hodinach (12 VH)
=  rozbory vyucovacich hodin (6 VH)
= reflexivne kolokvium k psychologickej Casti pedagogickej praxe (2 VH)
= reflexivne kolokvium k pedagogickej Casti pedagogickej praxe (2 VH)

=  samostatna praca Studenta (11 VH)
Organizacia praxe: skupinova

Organizacna Struktira praxe:

1. Prihlasenie sa do e-learningového kurzu LMS Moodle kurzu Katedry pedagogiky FF
UPJS — Pedagogicka prax (https:/Ims.upjs.sk). Prostrednictvom moodle kurzu
,Pedagogicka prax®“ su zverejiiované vsetky potrebné informacie k praxi, dolezité
0znamy a zmeny pocas praxe. Zapisanie sa do kurzu je povinné pre vSetkych Studentov.

2. Uvodny instruktazny seminar — $tudent je oboznameny s organizaciou pedagogickej
praxe, s materialmi priamo sa viazucimi na organiza¢nu stranku praxe. Cas a miesto
konania podla ,,Harmonogramu seminarov®, ktory je zverejneny na stranke Katedry

pedagogiky FF UPJS v sekcii MPPa prax.
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Uvodny metodicky seminar — §tudent je oboznameny s cielmi praxe, jej obsahom,
zameranim, organizaciou a hodnotenim. Cas a miesto konania podla , Harmonogramu
seminarov®, ktory je zverejneny na stranke Katedry pedagogiky FF UPJS v sekcii MPPa
prax.

Skupinové hospitacie a rozbory hospitovanych hodin na uréenych ZS aSS (kazdy
Stvrtok tri VH: dve VH hospitacia, jedna VH rozbor odhospitovanych vyucovacich
hodin). Studenti si rozdeleni do pracovnych skupin podla ,Pracovnych skupin
Studentov* a navstevuju Skoly podla ,,Harmonogramu hospitacii®. Prvé 3 tyzdne —
pozorovanie a analyza stanovenych psychologickych javov a procesov, ostatné 3 tyzdne
— pozorovanie a rozbor stanovenych pedagogickych javov a procesov.

Reflexivne kolokvium (k organiza¢nej a pedagogicko-psychologickej cCasti praxe)
suditelmi KPE a KPPaPZ FF UPJS. Miesto a ¢as konania podl'a ,,Harmonogramu
seminarov*, ktory je zverejneny na stranke Katedry pedagogiky FF UPJS v sekcii MPPa

prax.

Predmet pozorovania v ramci pedagogickej ¢asti praxe:

1. Interakcia ucitel’a a Ziakov v neStandardnych pedagogickych situdciach.

2. Priebeh a etapy vyucovania.

3. Humanisticky orientované hodnotenie uc¢ebnej ¢innosti ziakov.

Predmet pozorovania v ramci psychologickej ¢asti praxe:

1. Motivaéné a aktivaéné prvky préce ucitela.

2. Vyucovaci §tyl ucitela.

3. Naroc¢né situacie.

Kritéria hodnotenia praxe:

1.

2
3.
4

zépis do moodle kurzu Katedry pedagogiky FF UPJS — Pedagogicka prax,

povinna ucast’ na tvodnom instruktdznom seminari k pedagogickej praxi,

povinna ucast’ na uvodnom metodickom seminari k pedagogickej praxi,

povinné absolvovanie 12 hospitacii na vyucovacich hodindch a 6 rozborov
vyucovacich hodin; pripadnti ospravedlnent neti¢ast’ na hospitaciach, resp. rozbore VH
si Student nahradi po dohode s cviénym ucitelom v ¢ase do ukoncenia praxe,

povinna aktivna Gc¢ast’ na reflexivnych kolokviach,

predlozenie podkladov k hodnoteniu praxe:

= poverenym ucitelom KPE a KPPaPZ:
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Forma hodnotenia:

a KPPaPZ FF UPIJS.

12 vyplnenych pozorovacich schém,

6 pisomnych vyhodnoteni pozorovanych javov (tri z psychologie, tri
z pedagogiky),

Vykaz hospitacii na Hospitatnej nacuvovej pedagogicko-
psychologickej praxi,

Sprava 0 Hospita¢nej nacuvovej pedagogicko-psychologickej praxi.

absolvoval(a) — neabsolvoval(a); udeluji povereni ucitelia KPE
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Priloha C — Vystupovi priebeZna prax na UPJS

Vystupova priebezna prax (MPPb) je v poradi druha pedagogicka prax Studentov ucitel'stva
akademickych predmetov UPJS v Kogiciach. Studenti ugitel'stva akademickych predmetov
UPJS prvykrat realizujii priamy samostatny vystup na vyuovacej hodine v pozicii uéitel’a
v predmetoch svojej Specializacie. Hlavnym poslanim tejto praxe je pozorovanie socio-
kultirneho prostredia skoly, vnutornych a vonkajSich podmienok vyucovania a ucenia sa
ziakov v predmetoch Specializicie, pozorovanie interakcii medzi subjektmi vyucovacieho
procesu a reakcii ziakov a konfrontovanie teoretickej a praktickej zlozky vysokoskolskej

pripravy s edukacnou realitou.

Hlavnou ¢innost'ou tejto praxe je pedagogické pozorovanie zamerané na odborovodidaktické
a psychodidaktické javy v konkrétnych aprobaénych predmetoch. Priorita pozorovania je
stanovend na zaklade insStrukcii predmetového didaktika. KIi¢ovou stcast'ou praxe je aj prvy
priamy samostatny vystup Studenta, kde Student prezentuje svoj prvy projektovany vystup

vyucovacej hodiny.

Konkrétne ciele praxe (Kosova a kol., 2015):

» zoznamit' sa s pedagogickou dokumenticiou zdkladnej a strednej Skoly (Skolsky
vzdelavaci program, plan préace Skoly, Skolsky poriadok a i.),

* konfrontovat’ vlastné psychodidaktické a odborovodidaktické prekoncepty vyu€ovania
s koncepciou vyucovania ucitel'ov v praxi,

= zoznamit sa s diverzitou Ziakov v Skolskej triede,

* zoznamit’ sa s planovanim a realizaciou vyucovacieho procesu v predmetoch svojej
Specializécie,

* zozndmit' sa s procesmi hodnotenia vyucovania, s procesmi ucenia sa a ucebnych
vysledkov ziakov v predmetoch svojej Specializacie,

* pozorovat osobnostné charakteristiky, komunikacny Styl a profesijné zru¢nosti
ucitelov, pozorovat’ komunika¢né modely so ziakmi v predmetoch svojej Specializacie,

* navrhnat projekt vyucovacej hodiny, v ktorom planuje ¢asovu schému jednotlivych

¢innosti, metddy a prostriedky vyucby podla formulovaného ciel'a a ur€eného obsahu.

Absolvent Vystupovej priebeZznej praxe (Kosova a kol., 2015):
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pozna Specifické cinnosti ucitela realizované pocas dna, v rdmci vyucCovania
a v priebehu vyucovania predmetov svojej Specializacie na zakladnej a strednej Skole,
identifikuje ciele vyucovania formulované ucitel'om, pouzité procesy k ich dosiahnutiu
a mieru ich splnenia,

vie urcit’ vyucovacie metddy uplatinované v priebehu vyucovacej hodiny,

identifikuje vyucovaci a komunikacny §tyl a profesijné zrucnosti ucitel'ov,

zaujima stanovisko k pozorovanym javom na zdklade predchédzajicich teoretickych
vedomosti,

vie spracovat, vyhodnotit a reflektovat vysledky pozorovania v suvislosti
s pedagogickou teoriou,

vie overit’ vlastné psychodidaktické a odborovodidaktické koncepty vyucovania
Vv redlnych podmienkach skolskej triedy,

uskutoctiuje sebareflexiu a prijima spitni vidzbu o vlastnom vystupe od Ziakov,
rovesnikov a cvi¢ného uditel’a,

zhodnoti vlastny projekt vyucovacej hodiny a projekty svojich spoluziakov, reflektuje
vysledky a vlastné ucitel'ské zrucnosti v suvislosti s pedagogickou tedriou a hodnotenim

cviéného ucitel’a.

Na realizaciu pedagogickej praxe sa vyZaduje absolvovanie predmetov:

Pedagogika a didaktika pre ucitel'ov (KPE/PDU/15)

Psychologia a pedagogicka psycholdgia pre ucitelov (KPPaPZ/PPgU/15) alebo
Pedagogicka a Skolska psychologia pre ucitelov (KPPaPZ/PaSPP/09)

Hospita¢na nacuvova pedagogicko-psychologickd prax (KPE/MPPa/15)

Trvanie praxe: 14 tyzdnov

Termin praxe: 1.-14. tyzden letného semestra

Miesto konania praxe: zakladné a stredné Skoly v Kosiciach

Formy a rozsah praxe (vzt’ahujii sa k jednému predmetu Specializacie):

uvodny inStruktazny (organiza¢ny) seminar (1 VH),

uvodny metodicky seminar na zdklade instrukcii predmetového didaktika (2 VH),
hospitacie na vyucovacich hodinach (11 VH),

samostatny pedagogicky vystup (1 VH),

rozbory vyucovacich hodin s cviénym ucitel'om (6 VH),
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reflexivne kolokvium na zaklade instrukcii predmetového didaktika (2 VH),

samostatnd praca studenta (13 VH).

Organizacia praxe: skupinova

Organizacna Struktiura praxe:

1.

Prihlésenie sa do e-learningového kurzu LMS Moodle kurzu Katedry pedagogiky FF
UPJS — Pedagogicka prax (https://lms.upjs.sk). Prostrednictvom moodle kurzu
»Pedagogicka prax“ su zverejiiované vsetky potrebné informacie k praxi, dolezité
0znamy a zmeny pocas praxe. Zapisanie sa do kurzu je povinné pre vSetkych Studentov.
Uvodny instruktazny seminar — $tudent je obozndmeny s organizaciou pedagogickej
praxe, s materialmi priamo sa viazucimi na organiza¢nu stranku praxe. Cas a miesto
konania je zverejnené na stranke Katedry pedagogiky FF UPJS.

Uvodny metodicky seminar — $tudent je predmetovym didaktikom obozndmeny s ciel'mi
praxe, jej obsahom, zameranim, hospitaénymi zaznamami a hodnotenim. Cas a miesto
konania uréuje predmetovy didaktik.

Skupinové hospitacie, samostatné vystupy a rozbory hospitovanych hodin na urc¢enych
ZS a SS (kazdy §tvrtok na troch VH: dve VH hospitacia alebo samostatny pedagogicky
vystup, jedna VH rozbor hospitovanych vyucovacich hodin alebo samostatného
pedagogického vystupu) podla ,,Rozdelenia Studentov do pracovnych skupin®“ a
,Harmonogramu hospitacii“. Prvych 6 tyzdhov — pozorovanie a analyza stanovenych
didaktickych javov a procesov jedného aprobacného predmetu, ostatnych 6 tyzdiov —
pozorovanie a rozbor stanovenych didaktickych javov a procesov druhého aprobacného
predmetu.

Reflexivne kolokvium podla inStrukeii predmetoveého didaktika.

Predmet pozorovania didaktickych javov a procesov prvého predmetu Specializacie:

na zaklade inStrukcii predmetového didaktika.

Predmet pozorovania didaktickych javov a procesov druhého predmetu Specializacie:

na zaklade inStrukcii predmetového didaktika.

Kritéria hodnotenia praxe:

1.
2.

zépis do moodle kurzu Katedry pedagogiky FF UPJS — Pedagogicka prax,

povinna ucast’ na tvodnom instruktdznom seminari k pedagogickej praxi,
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3. povinna ucast na uvodnom metodickom semindri (podla inStrukcii predmetového
didaktika),

4. povinné absolvovanie pre kazdy aprobacny predmet: 11 hospitacii na vyucovacich
hodinach, 1 samostatny pedagogicky vystup a 6 rozborov vyucovacich hodin; pripadnt
ospravedlnenu netcCast’ na hospitaciach, resp. rozbore VH si Student nahradi po dohode
s cvi¢nym ucitelom v ¢ase do ukonc¢enia praxe,

5. povinna ucast na reflexivnom kolokviu (podl'a inStrukcii predmetového didaktika),

6. predlozenie podkladov k hodnoteniu praxe:

= predmetovému didaktikovi:
o 11 hospitatnych zdznamov (na zaklade inStrukcii predmetového
didaktika),
o 1 projekt pripravy na vyufovaciu hodinu (na zaklade inStrukcii
predmetového didaktika),
o Vykaz hospitacii a vystupu praktikanta na Vystupovej priebeznej praxi,
o Hodnotenie pedagogického vystupu praktikanta na Vystupovej
priebeznej praxi,
o Sprava o Vystupovej priebeznej praxi,
= referentovi pedagogickej praxe:

o kopia Spravy o Vystupovej priebeznej praxi.

Forma hodnotenia: absolvoval(a) — neabsolvoval(a); udel'uju predmetovi didaktici
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Priloha D — Vystupovi suvisla prax I na UPJS

Vystupova suvisla prax I (MPPc¢) je v poradi tretia pedagogickd prax Studentov ucitel'stva
akademickych predmetov UPJS v Kogiciach. Studenti ugitel'stva akademickych predmetov
UPJS realizuji pozorovania vyuGovacej hodiny a samostatné pedagogické vystupy na
vyucovacej hodine v pozicii ucitel'a v predmetoch svojej Specializacie. Hlavnym poslanim tejto
praxe je rozvijanie skusenosti ziskanych pozorovanim pocas predchadzajucich pedagogickych
praxi a rozvijanie vedomosti, zrucnosti, skisenosti a hodndt prostrednictvom priamych
a realnych pedagogickych vystupov na vyucovacich hodinach uréenych tém v ramci ucelenych

foriem v predmete svojej Specializacie.

Hlavnou ¢innost'ou tejto praxe su samostatné pedagogické vystupy v konkrétnych predmetoch
Specializicie. Priorita praxe spociva v moznosti realizovat’ vyucbu v triedach, aplikovat’
vyucovacie metody, stratégie, prostriedky a pomodcky optimalizované odborovodidaktickou
teoriou svojej Specializacie a overit’ vlastny edukacny projekt dizajnovany pre vyucbu

stanovenej témy v konkrétnom stupni vzdeldvania, ro¢niku a triede.

Konkrétne ciele praxe (Kosova a kol., 2015):

= overit vlastné psychodidaktické a odborovodidaktické koncepty vyucovania v redlnych
podmienkach Skolskej triedy,

= realizovat’ vyucbu v triedach, aplikovat’ vyucovacie metody, stratégie, prostriedky
a pomdcky optimalizované odborovodidaktickou tedriou svojej Specializécie,

= overit’ pedagogické stratégie rozpozndvania rozmanitych potrieb Ziakov v Skolskej
triede a ich pedagogicko-didaktického zvladnutia,

» rozvijat’ psychosocidlnu, projektivnu, realizacnu a reflektivnu zlozku ucitel'skej
spdsobilosti pre vyucbu,

= planovat’ a realizovat’ vyucovaci proces,

= aplikovat metdody diagnostikovania ucebnych vysledkov ziakov, ich hodnotenia
a poskytovania spétnej vdzby v stlade so zasadami hodnotenia na prisluSnom stupni
vzdelavania,

= prezentovat’ vlastné osobnostné charakteristiky, komunika¢ny §tyl (v komunikacii so
ziakmi, rodi¢mi, pedagégmi a odbornymi zamestnancami Skoly) a profesijné zru¢nosti,
uskutoénovat’ sebareflexiu a prijimat’ spitnii vazbu o vlastnom vystupe od ziakov,

rovesnikov a cviéného uditel’a.
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Absolvent Vystupovej suvislej praxe I (Kosova a kol., 2015):

projektuje vyucovacie hodiny, v ktorych planuje ¢asovli schému jednotlivych ¢innosti,
metddy a prostriedky vyucby podl'a formulovaného ciel’a a uréeného obsahu vyucovacej
hodiny,

realizuje vyucbu v triedach, pricom aplikuje vyucovacie metddy, stratégie, prostriedky,
pomdcky a informacno-komunikacné technoldgie optimalizované odborovodidaktickou
tedriou svojej Specializacie,

aplikuje zékladné stratégie rozpoznéavania rozmanitych potrieb ziakov v skolskej triede,
akceptuje prejavy individuality Ziaka v kontexte formdlnej socialnej skupiny v rdmci
Skolskej triedy, osobitosti ucenia sa ziakov, Specifické vychovno-vzdelavacie potreby
a aplikuje prvky diferenciacie vo vyucovani,

poskytuje spitni vézbu a hodnoti ucebné vysledky ziakov v sulade so zasadami
hodnotenia na prisluSnom stupni vzdeldvania,

zodpovedne prezentuje vlastné osobnostné charakteristiky, komunikaény $tyl, hodnoty
a profesijné zrucnosti,

uskutoctiuje sebareflexiu a prijima spiatni vdzbu o vlastnom vystupe od Ziakov,
rovesnikov a cvi¢ného ucitel’a,

argumentuje vlastné metodické postupy v interakcii s cviénym ucitelom a odborovym
didaktikom,

zhodnoti vlastné projektovanie vyuCovacej hodiny a reflektuje vlastné ucitel'ské

zru€nosti v suvislosti s pedagogickou tedriou a hodnotenim cviéného ucitel’a.

Na realizaciu pedagogickej praxe sa vyZaduje absolvovanie predmetu:

Vystupova priebeznd prax (MPPb)

Trvanie praxe: 4 tyzdne

Termin praxe: september - oktober

Miesto konania praxe: zakladna alebo stredna Skola v KoSiciach

Formy a rozsah praxe (vzt’ahujii sa k jednému predmetu Specializacie):

hospitéacie na vyucovacich hodinach (6 VH),
samostatné pedagogické vystupy (18 VH),
rozbory vyucovacich hodin s cviénym ucitelom (20 VH),

aktivna U€ast’ na mimotriednej a mimoskolskej ¢innosti Skoly,
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»  doplnujuce Cinnosti podla inStrukcii predmetového didaktika.

Organizacia praxe: individualna

Organizacna Struktura praxe:

1. Prihlasenie sa do e-learningového kurzu LMS Moodle kurzu Katedry pedagogiky FF

UPJS — Pedagogickda prax (https://Ims.upjs.sk). Prostrednictvom moodle kurzu
,Pedagogickd prax“ st zverejiované vSetky potrebné informacie k praxi, dolezité
0znamy a zmeny pocas praxe. Zapisanie sa do kurzu je povinné pre vSetkych Studentov.
Potvrdenie akceptacného listu riaditelom §koly a cvicnymi ucite'mi. Zaradenie Studentov
na prax vykonava referent pedagogickej praxe, Student je povinny ho akceptovat. Zmeny
su povolené iba zo zavaznych dovodov.

Zaslanie rozvrhu hodin predmetovému didaktikovi (oznacenie hospitacii
a pedagogickych vystupov) do 2 dni od nastupu na pedagogicku prax.

Individualne hospitacie, samostatné vystupy arozbory hospitovanych hodin

a samostatnych pedagogickych vystupov realizovat’ podl'a instrukcii cvicného ucitel’a.

Kritéria hodnotenia praxe:

1.
2.

zapis do moodle kurzu Katedry pedagogiky FF UPJS — Pedagogicka prax,
potvrdenie akceptacného listu riaditel'om Skoly a cviénymi ucitelmi a jeho dorucenie
referentovi pedagogickej praxe v stanovenom termine,
povinné absolvovanie pre kazdy predmet svojej Specializacie: 6 hospitacii na
vyucovacich hodinach, 18 samostatnych pedagogickych vystupov a 20 rozborov
vyucovacich hodin; pripadnu ospravedlnenti neti¢ast’ na hospitaciach a samostatnych
pedagogickych vystupoch, resp. rozboroch VH si Student nahradi po dohode s cviénym
ucitelom v Case do ukoncenia praxe,
predlozenie podkladov k hodnoteniu praxe:
* predmetovému didaktikovi:
o 6 hospitacnych zdznamov (na zaklade inStrukcii predmetového didaktika),
o 18 projektov pripravy na vyuCovaciu hodinu (na zdklade inStrukcii
predmetového didaktika),
o Vykaz hospitacii a vystupov praktikanta na Vystupovej suvislej praxi I,
o Hodnotenie praktikanta na Vystupovej suvislej praxi I,
o Sprava o Vystupovej suvislej praxi I,

o Spétnovazbovy harok z Vystupovej stuvislej praxe |,
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= referentovi pedagogickej praxe:
o kopia Spravy o Vystupovej suvislej praxi I,

o kopia Spatnoviazbového harku z Vystupovej suvislej praxe 1.

Forma hodnotenia praxe: absolvoval(a) — neabsolvoval(a), udel'uje predmetovy didaktik
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Priloha E — Vystupova siivisla prax I na UPJS

Vystupova suvisla prax II (MPPd) je v poradi Stvrtd a zaroven posledna pedagogicka prax
tudentov uéitel'stva akademickych predmetov UPJS v Kosiciach. Studenti ugitel'stva
akademickych predmetov UPJS pdsobia nepretrzite 6 tyzdiiov v $kolskom prostredi v rolach,
Vv ktorych Standardne pdsobi ucitel’ pri vykone svojej profesie. Hlavnym poslanim tejto praxe
je overenie nadobudnutych teoretickych poznatkov a didaktickych zruénosti a ich prehibenie

priamo v eduka¢nom prostredi.

Hlavnou ¢innost'ou tejto praxe st samostatné pedagogické vystupy v konkrétnych predmetoch
Specializacie. Priorita praxe spoc¢iva v tom, aby mal Student moznost’ planovat’ a realizovat’

vyucovaci proces bezprostredne za sebou pocas suvislého obdobia.

Konkrétne ciele praxe (Kosova a kol., 2015):

= aplikovat’ vlastné psychodidaktické a odborovodidaktické koncepty vyuCovania
Vv realnych podmienkach skolskej triedy,

» samostatne suvisle realizovat vyuc¢bu v triedach, aplikovat’ vyucovacie metody,
stratégie, prostriedky a pomocky optimalizované odborovodidaktickou tedriou svojej
Specializacie,

= na zaklade cielove] orientacie predmetu, tematickych celkov a tém vyucovania
planovat’ a realizovat’ vyu€ovaci proces v stivislom slede vyucovacich hodin a d’al§ich
foriem vyucovania,

» dlhodobo (v rozmedzi vyucovaného suvislého bloku za sebou nasledujiucich
vyuCovacich foriem) planovat’ a organizovat’ ¢innost’ jednotlivcov a skupin ziakov,

* samostatne vytvarat' pozitivne socializatné efekty a zvladnut disciplinu v Skolske;j
triede, prejavy nedisciplinovaného spravania a reakcie triedy na takéto prejavy,

= overit’ si efektivitu vlastného komunika¢ného Stylu a troven profesijnych zrucnosti,
uskutociiovat’ sebareflexiu a prijimat’ spdtni vdzbu o vlastnom vystupe od Ziakov,
cvicného ucitel’a, d’alSich pedagogickych a odbornych zamestnancov skoly a rodicov

a ziskat tak objektivny sebaobraz.

Absolvent Vystupovej suvislej praxe II (Kosova a kol., 2015):

= implementuje pedagogicku a odborovodidakticku teoriu do edukaéného procesu,
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samostatne konkretizuje ciele vychovy a vzdeldvania pre vyucbu na nizSom a vySSom
sekunddrnom stupni vzdeldvania na zdklade analyzy Stitneho a Skolského
vzdelavacieho programu,

aplikuje vyucovacie metddy, stratégie, prostriedky, pomdcky a informac¢né technologie
a identifikuje ich efektivnost’ v kontexte rozmanitych potrieb ziakov v Skolskej triede,
ovlada a primerane aplikuje stratégie pre zabezpecenie discipliny v triede, implementuje
prvky prevencie nevhodného spravania v triede,

aplikuje metody mikrodiagnostikovania a zohl'adiuje vysledky vo vybere naslednej
¢innosti,

poskytuje spitni védzbu, samostatne a zodpovedne hodnoti ucebné vysledky ziakov
v stilade so zdsadami hodnotenia na prislusnom stupni vzdelavania,

argumentuje vlastné metodické postupy v portfoliu (denniku pedagogickej praxe
a Vv interakcii s cviénym ucitelom a predmetovym didaktikom),

reflektuje vyucCovaciu skusenost a ma objektivny sebaobraz o urovni vlastnych

profesijnych zru¢nosti.

Na realizaciu pedagogickej praxe sa vyZaduje absolvovanie predmetu:

Vystupova suvisla prax 1 (MPPc)

Trvanie praxe: 6 tyzdinov

Termin praxe: februar - april

Miesto konania praxe: zakladna alebo stredna $kola v KoSiciach alebo mimo Kosic

Formy a rozsah praxe (vzt’ahuji sa k jednému predmetu Specializdcie):

hospitéacie na vyucovacich hodinach (8 VH),

samostatné pedagogické vystupy (30 VH),

rozbory vyucovacich hodin s cviénym ucitel'om (30 VH),
aktivna Gcast’ na mimotriednej a mimoskolskej ¢innosti Skoly,

dopliiujace ¢innosti podl'a instrukcii predmetového didaktika.

Organizacia praxe: individualna

Organizacna Struktira praxe:

1.

Prihlasenie sa do e-learningového kurzu LMS Moodle kurzu Katedry pedagogiky FF
UPJS — Pedagogicka prax (https:/Ims.upjs.sk). Prostrednictvom moodle kurzu
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,Pedagogicka prax® su zverejiované vsetky potrebné informacie k praxi, dolezité
0znamy a zmeny pocas praxe. Zapisanie sa do kurzu je povinné pre vSetkych Studentov.
Potvrdenie akceptacného listu riaditelom Skoly acviénymi ucitelmi. Zaradenie
Studentov na prax vykonava referent pedagogickej praxe, Student je povinny ho
akceptovat’. Zmeny su povolené iba zo zavaznych dovodov.

Zaslanie rozvrhu hodin predmetovému didaktikovi (oznacenie hospitacii
a pedagogickych vystupov) do 2 dni od nastupu na pedagogicku prax.

Individudlne hospitacie, samostatné vystupy arozbory hospitovanych hodin

a samostatnych pedagogickych vystupov realizovat’ podl'a instrukcii cviéného ucitel’a.

Kritéria hodnotenia praxe:

1.
2.

zapis do moodle kurzu Katedry pedagogiky FF UPJS — Pedagogicka prax,
potvrdenie akcepta¢ného listu riaditelom Skoly a cviénymi ucite'mi a jeho dorucenie
referentovi pedagogickej praxe v stanovenom termine,
povinné absolvovanie pre kazdy predmet svojej Specializacie: 8 hospitacii na
vyucovacich hodinach, 30 samostatnych pedagogickych vystupov a 30 rozborov
vyucovacich hodin; pripadnt ospravedlnent neticast’ na hospitaciach a samostatnych
pedagogickych vystupoch, resp. rozboroch VH si Student nahradi po dohode s cvicnym
ucitel'om v Case do ukoncenia praxe,
predlozenie podkladov k hodnoteniu praxe:
* predmetovému didaktikovi:
o 8 hospitaénych zdznamov (na zéklade instrukcii predmetového didaktika),
o 30 projektov pripravy na vyucovaciu hodinu (na zaklade instrukcii
predmetového didaktika),
o Vykaz hospitacii a vystupov praktikanta na Vystupovej stvislej praxi II,
o Hodnotenie praktikanta na Vystupovej suvislej praxi II,
o Sprava o Vystupovej suvislej praxi II,
o Spitnoviazbovy harok z Vystupovej suvislej praxe I,
= referentovi pedagogickej praxe:
o kopia Spravy o Vystupovej suvislej praxi II,

o kopia Spatnovidzbového harku z Vystupovej suvislej praxe II.

Forma hodnotenia praxe: absolvoval(a) — neabsolvoval(a), udel'uje predmetovy didaktik
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Priloha F — Workshop ,,Cvi¢ny u¢itel’ — mentor?«

Diia 10.02.2023 sa na pdde FF UPJS v ramci Dia otvorenych dveri uskutoénil workshop
Cvicny uditel’ — mentor? uréeny pre cvicnych ucitelov zdkladnych a strednych $koél, ktory
vzisiel z projektu Mentoring Studenta ucitel'stva cvicnym ucitelom (VVGS-2022-2386). Spolu

S cviénymi uciteI'mi sa doii aktivne zapojili aj Studenti ucitel’stva v magisterskom stupni stadia.

Jeho prioritnym ciel'om bolo identifikovat’ problematické oblasti vyskytujlice sa pri vystupoch
Studentov ucitel'stva na pedagogickej praxi a vytvorit’ ndvrhy, ako ich Gc¢inne riesit’ vzhladom

k potrebam Ziakov vo vyucbe, reflektujic kurikulum a moznosti samotného ucitel’a.

Na zaklade prezentovania skusenosti ucitelov expertov z praxe a zacinajucich ucitel'ov
vyplynulo, Ze tloha mentora v profesijnom rozvoji Studentov uéitel’stva je nespochybnitel'na a
vyznamne sa podiel’a tiez na utvarani ich profesijnej identity. Ucitel’ mentor sa ocitd v pozicii
vnimavého poradcu, facilitatora, ale aj v pozicii vzoru, ktory poskytuje zverencovi - menteemu

efektivne postupy rieSenia rozliénych situacii vznikajucich vo vyucbe.

Z pomerne pestrej diskusie medzi riesitel'mi projektu, cviénymi uciteI'mi a Studentmi ucitel’'stva
vyplynulo, Ze na odbornom a osobnostnom raste budtcich ucitel'ov v nemalej miere participuju
mentori ako ucitelia podporujuci reflexivnu vyucbu a autodiagnostikovanie. lde o profesijné
kvality, bez ktorych sa ucitel’ v dneSnej dobe, kedy je treba aplikovat’ do vyucby inovativne

prostriedky a vychadzat’ aj zo zaujmov ziakov, nedokaze zaobist’.

Ziskané informacie od cviénych ucitelov a Studentov ucitel'stva tvorili platformu pre
vypracovanie vysokoskolskej ucebnice ako priru¢ky mentorigu. Cviénym ucitelom tato
publikécia ul'ah¢i vedenie rozborov Studentskych vykonov na hospitacnej a vystupovej praxi
a Studentom ucitel’stva poskytne fixnejSiu kontiru v tom, na ¢o sa zameriavat’ pri priprave na
vyucbu. Publikacia poukazuje na prinos mentoringu pre Studenta ucitel'stva a takisto mentora,
nakol’ko hlavna funkcia cvicného ucitela je nielen sprevadzat' Studenta na praxi, ale

usmeriiovat’ jeho profesijné napredovanie.
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Obr.1 Minerva — workshopova miestnost’

Obr.2 Individualna praca — typy mentorov
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Obr.4 Skupinova praca — Studenti uéitel’stva (mentees)
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Obr.5 Skupinova praca — cvi¢ni ucitelia (mentori)

Obr.6 Skupinova praca — cviéni ucitelia (mentori)
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